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DEFINING ENVIRONMENTAL EDUCATION (EE)

A man said to the universe:
“Sir, I exist.”
“However”, replied the universe,
“The fact has not created in me
A sense of obligation.”

(Stenhen Crane, 1977)

Environmental education is education in, about, and for the environment
(Lucas, 1972). Education in the environment helps people develop sensitivity
totheir surroundings and the natural world. Education about the environment
promotes understanding of the natural, physical, and social systems that
make up our environment. Education for the environment motivates people
to work to improve the environment (Roth, Cantrell, & Bousquet, 1980).

Environmental education is not particularly easy to define. It is a concept that
was first highlighted and developed by Patrick Geddes (1854-1932) who was
the pioneer of the environmental movement. His ideas, such as “think global,
act local”, have become a commonplace. He dedicated his life to education
and environment and emphasised a holistic approach that has influenced the
studying of environmental education.

The goal of environmental education is to develop a world population that
is aware of, and concerned about, the environmental and its associated
problems, and which has the knowledge, skills, attitudes, motivations,
and commitment to work individually and collectively toward solutions of
current problems and the prevention of new ones. (Belgrade Charter, 1976')

Environmental education is a learning process that increases people’s
knowledge and awareness about the environment and associated challenges,
develops the necessary skills and expertise to address the challenges, and
fosters attitudes, motivations, and commitments to make informed decisions
and take responsible action. (UNESCO, Thbilisi Declaration, 19782

1 Environmental education gained international recognition in the 1972 UN Conference on the Human Environment in Stockholm,
Sweden. In Recommendation 96, EE is called upon as a means to address the environmental issues worldwide. In 1975, this recommen-
dation was addressed at the International Environmental Workshop in Belgrade, Yugoslavia.

2 The world’s first intergovernmental conference on environmental education was organized by the United Nations Education, Scien-
tific, and Cultural Organization (UNESCO) in cooperation with the UN. Environment Programme (UNEP) and was convened in Thilisi,
Georgia (USSR) from October 14-26, 1977
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Through environmental education, people gain an understanding of how their
individual actions affect the environment, acquire skills that they can use to
weigh various sides of issues, and become better equipped to make informed
decisions. EE also gives people a deeper understanding of the environment,
inspiring them to take personal responsibility for its preservation and
restoration. (U.S. EPA?)

Environmental education enhances critical thinking, problem-solving, and
effective decision-making skills, and teaches individuals to weigh various
sides of an environmental issue to make informed and responsible decisions.

Environmental education is a complex process, covering not just events, but
a strong underlying approach to society building as a whole. Environmental
education provides people with the awareness needed to build partnerships,
understand NGO activities, develop participatory approaches to urban
planning, and ensure future markets for eco-business.

Much of the modern impetus for comprehensive and holistic environmental
education comes from Agenda 21*.

Chapter 36 of Agenda 21 “PROMOTING EDUCATION, PUBLIC AWARENESS
AND TRAINING” specifically calls for reorienting education towards
sustainable development, increasing public awareness, and promoting
training:

36.1. Education, raising of public awareness and training are linked to
virtually all areas in Agenda/21, and even more closely to the ones on
meeting basic needs, capacity-building, data and information, science,
and the role of major groups. This chapter sets out broad proposals,
while specific suggestions related to sectoral issues are contained in
other chapters. The Declaration and Recommendations of the Tbilisi
Intergovernmental Conference on Environmental Education/1/
organized by UNESCO and UNEP and held in 1977, have provided the
fundamental principles for the proposals in this document.

3 United States Environmental Protection Agency

4 Agenda 21is a non-binding, voluntarily implemented action plan of the United Nations with regard to sustainable development.[1] It is
a product of the UN Conference on Environment and Development (UNCED) held in Rio de Janeiro, Brazil, in 1992. It is an action agenda
for the UN, other multilateral organizations, and individual governments around the world that can be executed at local, national, and
global levels. The “21” in Agenda 21 refers to the 21st century. It has been affirmed and modified at subsequent UN conferences.
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36.2.

A.

36.3.

36.4.

Programme areas described in the present chapter are:

(a) Reorienting education towards sustainable development;
(b) Increasing public awareness;

(c) Promoting training.

PROGRAMME AREAS
Reorienting education towards sustainable development
Basis for action

Education, including formal education, public awareness and training
should be recognized as a process by which human beings and
societies can reach their fullest potential. Education is critical for
promoting sustainable development and improving the capacity of
the people to address environment and development issues. While
basic education provides the underpinning for any environmental
and development education, the latter needs to be incorporated as
an essential part of learning. Both formal and non-formal education
are indispensable to changing people’s attitudes so that they have
the capacity to assess and address their sustainable development
concerns. It is also critical for achieving environmental and ethical
awareness, values and attitudes, skills and behaviour consistent
with sustainable development and for effective public participation
in decision-making. To be effective, environment and development
education should deal with the dynamics of both the physical/
biological and socio-economic environment and human (which may
include spiritual) development, should be integrated in all disciplines,
and should employ formal and non-formal methods and effective
means of communication.

Objectives

Recognizing that countries, regional and international organizations
will develop their own priorities and schedules for implementation in
accordance with their needs, policies and programmes, the following
objectives are proposed:

(@) To endorse the recommendations arising from the World
Conference on Education for All: Meeting Basic Learning
Needs/2/ (Jomtien, Thailand, 5-9/March/1990) and to strive to
ensure universal access to basic education, and to achieve primary
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36.5.

(d)

education for at least 80/per/cent of girls and 80/per/cent of boys
of primary school age through formal schooling or non-formal
education and to reduce the adult illiteracy rate to at least half of
its 1990 level. Efforts should focus on reducing the high illiteracy
levels and redressing the lack of basic education among women
and should bring their literacy levels into line with those of men;

To achieve environmental and development awareness in all
sectors of society on a world-wide scale as soon as possible;

To strive to achieve the accessibility of environmental and
development education, linked to social education, from primary
school age through adulthood to all groups of people;

To promote integration of environment and development
concepts, including demography, in all educational programmes,
in particular the analysis of the causes of major environment
and development issues in a local context, drawing on the best
available scientific evidence and other appropriate sources of
knowledge, and giving special emphasis to the further training of
decision makers at all levels.

Activities

Recognizing that countries and regional and international
organizations will develop their own priorities and schedules
for implementation in accordance with their needs, policies and
programmes, the following activities are proposed:

(a)

All countries are encouraged to endorse the recommendations
of the Jomtien Conference and strive to ensure its Framework
for Action. This would encompass the preparation of national
strategies and actions for meeting basic learning needs,
universalizing access and promoting equity, broadening the means
and scope of education, developing a supporting policy context,
mobilizing resources and strengthening international cooperation
to redress existing economic, social and gender disparities which
interfere with these aims. Non-governmental organizations can
make an important contribution in designing and implementing
educational programmes and should be recognized;

Governments should strive to update or prepare strategies aimed
at integrating environment and development as a cross-cutting
issue into education at all levels within the next three years. This
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should be done in cooperation with all sectors of society. The
strategies should set out policies and activities, and identify needs,
cost, means and schedules for their implementation, evaluation
and review. A thorough review of curricula should be undertaken
to ensure a multidisciplinary approach, with environment and
development issues and their socio-cultural and demographic
aspects and linkages. Due respect should be given to community-
defined needs and diverse knowledge systems, including science,
cultural and social sensitivities;

Countriesareencouragedtosetupnationaladvisoryenvironmental
education coordinating bodies or round tables representative of
various environmental, developmental, educational, gender and
other interests, including non-governmental organizations, to
encourage partnerships, help mobilize resources, and provide a
source of information and focal point for international ties. These
bodies would help mobilize and facilitate different population
groups and communities to assess their own needs and to
develop the necessary skills to create and implement their own
environment and development initiatives;

Educational authorities, with the appropriate assistance from
community groups or non-governmental organizations, are
recommended to assist or set up pre-service and in-service
training programmes for all teachers, administrators, and
educational planners, as well as non-formal educators in all
sectors, addressing the nature and methods of environmental and
development education and making use of relevant experience of
non-governmental organizations;

Relevant authorities should ensure that every school is assisted
in designing environmental activity work plans, with the
participation of students and staff. Schools should involve
schoolchildren in local and regional studies on environmental
health, including safe drinking water, sanitation and food and
ecosystems and in relevant activities, linking these studies
with services and research in national parks, wildlife reserves,
ecological heritage sites etc.;

Educational authorities should promote proven educational
methods and the development of innovative teaching methods
for educational settings. They should also recognize appropriate
traditional education systems in local communities;
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(g) Within two years the United Nations system should undertake

a comprehensive review of its educational programmes,
encompassing training and public awareness, to reassess
priorities and reallocate resources. The UNESCO/UNEP
International Environmental Education Programme should, in
cooperation with the appropriate bodies of the United Nations
system, Governments, non-governmental organizations and
others, establish a programme within two years to integrate
the decisions of the Conference into the existing United Nations
framework adapted to the needs of educators at different levels and
circumstances. Regional organizations and national authorities
should be encouraged to elaborate similar parallel programmes
and opportunities by conducting an analysis of how to mobilize
different sectors of the population in order to assess and address
their environmental and development education needs;

(h) There is a need to strengthen, within five years, information

exchange by enhancing technologies and capacities necessary
to promote environment and development education and
public awareness. Countries should cooperate with each other
and with the various social sectors and population groups to
prepare educational tools that include regional environment and
development issues and initiatives, using learning materials and
resources suited to their own requirements;

(i) Countries could support university and other tertiary activities

and networks for environmental and development education.
Cross-disciplinary courses could be made available to all
students. Existing regional networks and activities and national
university actions which promote research and common teaching
approaches on sustainable development should be built upon, and
new partnerships and bridges created with the business and other
independent sectors, as well as with all countries for technology,
know-how, and knowledge exchange;

Countries, assisted by international organizations, non-
governmental organizations and other sectors, could strengthen
or establish national or regional centres of excellence in
interdisciplinary research and education in environmental and
developmental sciences, law and the management of specific
environmental problems. Such centres could be universities
or existing networks in each country or region, promoting
cooperative research and information sharing and dissemination.
At the global level these functions should be performed by
appropriate institutions;
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(k) Countries should facilitate and promote non-formal education
activities at the local, regional and national levels by cooperating
with and supporting the efforts of non-formal educators and other
community-based organizations. The appropriate bodies of the
United Nations system in cooperation with non-governmental
organizations should encourage the development of an
international network for the achievement of global educational
aims. At the national and local levels, public and scholastic
forums should discuss environmental and development issues,
and suggest sustainable alternatives to policy makers;

() Educational authorities, with appropriate assistance of non-
governmental organizations, including women’s and indigenous
peoples’ organizations, should promote all kinds of adult
education programmes for continuing education in environment
and development, basing activities around elementary/secondary
schools and local problems. These authorities and industry
should encourage business, industrial and agricultural schools to
include such topics in their curricula. The corporate sector could
include sustainable development in their education and training
programmes. Programmes at a post-graduate level should include
specific courses aiming at the further training of decision makers;

(m) Governments and educational authorities should foster
opportunities for women in non-traditional fields and eliminate
gender stereotyping in curricula. This could be done by improving
enrolment opportunities, including females in advanced
programmes as students and instructors, reforming entrance and
teacher staffing policies and providing incentives for establishing
child-care facilities, as appropriate. Priority should be given
to education of young females and to programmes promoting
literacy among women;

(n) Governments should affirm the rights of indigenous peoples, by
legislation if necessary, to use their experience and understanding
of sustainable development to play a part in education and
training;

(o) The United Nations could maintain a monitoring and evaluative
role regarding decisions of the United Nations Conference on
Environment and Development on education and awareness,
through the relevant United Nations agencies. With Governments
and non-governmental organizations, as appropriate, it should
present and disseminate decisions in a variety of forms, and
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should ensure the continuous implementation and review of the
educational implications of Conference decisions, in particular
through relevant events and conferences.

Means of implementation

36.6.

36.7.

The Conference secretariat has estimated the average total annual
cost (1993-2000) of implementing this programme to be about S8
billion to $9 billion, including about $3.5 billion to $4.5 billion from
the international community on grant or concessional terms. These
are indicitave and order of magnitude estimates only and have not
been reviewed by governments. Actual costs and financial terms,
including any that are non- concessional, will depend upon, inter alia,
the specific strategies and programmes Governments decide upon for
implementation;

In the light of country specific situations, more support for
eduducation, training and publuic awareness activities related to
environment and development could be provided, in appropriate
cases, through measures such as the following:

(a) Giving higher priority to those sectors in budget allocations,
protecting them from structural cutting requirements;

(b) Shifting allocations within existing education budgets in favour of
primary education, with focus on environment and development;

(c) Promoting conditions where a larger share of the cost is borne by
local communities, with rich communities assisting poorer ones;

(d) Obtaining additional funds from private donors concentrating on
the poorest countries, and those with rates of literacy below 40/
per/cent;

(e) Encouraging debt for education swaps;

(f) Lifting restrictions on private schooling and increasing the flow
of funds from and to non-governmental organizations, including
small-scale grass-roots organizations; (g) Promoting the effective
use of existing facilities, for example, multiple school shifts,
fuller development of open universities and other long-distance
teaching;
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(h) Facilitating low-cost or no-cost use of mass media for the purposes
of education;

(i) Encouraging twinning of universities in developed and developing
countries.

B. Increasing public awareness

Basis for action

36.8.

There is still a considerable lack of awareness of the interrelated
nature of all human activities and the environment, due to
inaccurate or insufficient information. Developing countries in
particular lack relevant technologies and expertise. There is a need
to increase public sensitivity to environment and development
problems and involvement in their solutions and foster a sense of
personal environmental responsibility and greater motivation and
commitment towards sustainable development.

Objectives

36.9.

The objective is to promote broad public awareness as an essential
part of a global education effort to strengthen attitudes, values and
actions which are compatible with sustainable development. It is
important tostress the principle of devolving authority,accountability
and resources to the most appropriate level with preference given to
local responsibility and control over awareness-building activities.

Activities

36.10. Recognizing that countries, regional and international organizations

will develop their own priorities and schedules for implementation in
accordance with their needs, policies and programmes, the following
activities are proposed:

(a) Countries should strengthen existing advisory bodies or establish
new ones for public environment and development information,
and should coordinate activities with, among others, the United
Nations, non-governmental organizations and important media.
They should encourage public participation in discussions of
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environmental policies and assessments. Governments should
also facilitate and support national to local networking of
information through existing networks;

The United Nations system should improve its outreach in the
course of a review of its education and public awareness activities
to promote greater involvement and coordination of all parts
of the system, especially its information bodies and regional
and country operations. Systematic surveys of the impact of
awareness programmes should be conducted, recognizing the
needs and contributions of specific community groups;

Countries and regional organizations should be encouraged, as
appropriate, to provide public environmental and development
information services for raising the awareness of all groups, the
private sector and particularly decision makers;

Countries should stimulate educational establishments in all
sectors, especially the tertiary sector, to contribute more to
awareness building. Educational materials of all kinds and for
all audiences should be based on the best available scientific
information,including the natural,behavioural and social sciences,
and taking into account aesthetic and ethical dimensions;

Countries and the United Nations system should promote a
cooperative relationship with the media, popular theatre groups,
and entertainment and advertising industries by initiating
discussions to mobilize their experience in shaping public
behaviour and consumption patterns and making wide use of their
methods. Such cooperation would also increase the active public
participation in the debate on the environment. UNICEF should
make child-oriented material available to media as an educational
tool, ensuring close cooperation between the out-of-school public
information sector and the school curriculum, for the primary
level. UNESCO, UNEP and universities should enrich pre-service
curricula for journalists on environment and development topics;

Countries, in cooperation with the scientific community,
should establish ways of employing modern communication
technologies for effective public outreach. National and local
educational authorities and relevant United Nations agencies
should expand, as appropriate, the use of audio-visual methods,

10
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especially in rural areas in mobile units, by producing television
and radio programmes for developing countries, involving local
participation, employing interactive multimedia methods and
integrating advanced methods with folk media;

(g) Countries should promote, as appropriate, environmentally sound

leisure and tourism activities, building on The Hague Declaration
of Tourism (1989) and the current programmes of the World
Tourism Organization and UNEP, making suitable use of museums,
heritage sites, zoos, botanical gardens, national parks, and other
protected areas;

Countries should encourage non-governmental organizations to
increase their involvement in environmental and development
problems, through joint awareness initiatives and improved
interchange with other constituencies in society;

(i) Countries and the United Nations system should increase their

(k)

interaction with and include, as appropriate, indigenous people
in the management, planning and development of their local
environment, and should promote dissemination of traditional
and socially learned knowledge through means based on local
customs, especially in rural areas, integrating these efforts with
the electronic media, whenever appropriate;

UNICEF, UNESCO, UNDP and non-governmental organizations
should develop support programmes to involve young people
and children in environment and development issues, such as
children’s and youth hearings, building on decisions of the World

Summit for Children;/3/

Countries, the United Nations and non-governmental
organizations should encourage mobilization of both men and
women in awareness campaigns, stressing the role of the family in
environmental activities, women’s contribution to transmission
of knowledge and social values and the development of human
resources;

Public awareness should be heightened regarding the impacts of
violence in society.

1
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Means of implementation

36.11.

The Conference Secretariat has estimated the average total annual
cost (1993- 2000) of implementing the activities of this programme
to be about $1.2 billion, including about $110 million from the
international community on grant or concessional terms. These
are indicitave and order of magnitude estimates only and have not
been reviewed by Governments. Actual costs and financial terms,
including any that are non- concessional, will depend upon, inter-alia,
the specific strategies and programmes Governments decide upon for
implementation:

C. Promoting training

36.12.

Basis for action

Training is one of the most important tools to develop human
resources and facilitate the transition to a more sustainable world.
It should have a job-specific focus, aimed at filling gaps in knowledge
and skill that would help individuals find employment and be involved
in environmental and development work. At the same time, training
programmes should promote a greater awareness of environment
and development issues as a two-way learning process.

Objectives

36.13. The following objectives are proposed:

(a) To establish or strengthen vocational training programmes that
meet the needs of environment and development with ensured
access to training opportunities, regardless of social status, age,
gender, race or religion;

(b) To promote a flexible and adaptable workforce of various ages
equipped to meet growing environment and development
problems and changes arising from the transition to a sustainable
society;

(c) To strengthen national capacities, particularly in scientific
education and training, to enable Governments, employers

12
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and workers to meet their environmental and development
objectives and to facilitate the transfer and assimilation of new
environmentally sound, socially acceptable and appropriate
technology and know-how;

(d) To ensure that environmental and human ecological considerations
are integrated at all managerial levels and in all functional
management areas, such as marketing, production and finance.

Activities

36.14.

Countries with the support of the United Nations system should
identify workforce training needs and assess measures to be taken
to meet those needs. A review of progress in this area could be
undertaken by the United Nations system in 1995.

36.15. National professional associations are encouraged to develop and

36.16.

36.17.

review their codes of ethics and conduct to strengthen environmental
connections and commitment. The training and personal development
components of programmes sponsored by professional bodies should
ensure incorporation of skills and information on the implementation
of sustainable development at all points of policy- and decision-
making.

Countriesandeducationalinstitutionsshouldintegrateenvironmental
and developmental issues into existing training curricula and promote
the exchange of their methodologies and evaluations.

Countries should encourage all sectors of society, such as industry,
universities, government officials and employees, non-governmental
organizations and community organizations, to include an
environmental management component in all relevant training
activities, with emphasis on meeting immediate skill requirements
through short-term formal and in-plant vocational and management
training. Environmental management training capacities should
be strengthened, and specialized “training of trainers” programmes
shouldbe established tosupport training at the national and enterprise
levels. New training approaches for existing environmentally sound
practices should be developed that create employment opportunities
and make maximum use of local resource-based methods.

13
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36.18. Countries should strengthen or establish practical training
programmes for graduates from vocational schools, high schools and
universities, in all countries, to enable them to meet labour market
requirements and to achieve sustainable livelihoods. Training and
retraining programmes should be established to meet structural
adjustments which have an impact on employment and skill
qualifications.

36.19. Governments are encouraged to consult with people in isolated
situations, whether geographically, culturally or socially, to ascertain
their needs for training to enable them to contribute more fully to
developing sustainable work practices and lifestyles.

36.20. Governments, industry, trade unions, and consumers should promote
an understanding of the interrelationship between good environment
and good business practices.

36.21. Countries should develop a service of locally trained and recruited
environmental technicians able to provide local people and
communities, particularly in deprived urban and rural areas, with the
services they require, starting from primary environmental care.

36.22. Countries should enhance the ability to gain access to, analyse and
effectively use information and knowledge available on environment
anddevelopment. Existing or established special training programmes
shouldbe strengthened tosupportinformation needs of special groups.
The impact of these programmes on productivity, health, safety and
employmentshouldbeevaluated.Nationalandregionalenvironmental
labour-market information systems should be developed that would
supply, on a continuing basis, data on environmental job and training
opportunities. Environment and development training resource-
guides should be prepared and updated, with information on training
programmes, curricula, methodologies and evaluation results at the
local, national, regional and international levels.

36.23. Aid agencies should strengthen the training component in all
development projects, emphasizing a multidisciplinary approach,
promoting awareness and providing the necessary skills for transition
to a sustainable society. The environmental management guidelines
of UNDP for operational activities of the United Nations system may
contribute to this end.

14
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36.24. Existing networks of employers’ and workers’ organizations, industry

36.25.

associations and non-governmental organizations should facilitate
the exchange of experience concerning training and awareness
programmes.

Governments, in cooperation with relevant international
organizations, should develop and implement strategies to deal with
national, regional and local environmental threats and emergencies,
emphasizing urgent practical training and awareness programmes
for increasing public preparedness.

36.26. The United Nations system, as appropriate, should extend its training

36.27.

programmes, particularly its environmental training and support
activities for employers’ and workers’ organizations.

Means of implementation

The Conference secretariat has estimated the average total annual
cost (1993- 2000) of implementing the activities of this programme to
be about S5 billion, including about S2 billion from the international
community on grant or concessional terms. These are indicitive and
order of magnitude estimates only and have not been reviewed by
Governments. Annual costs and financial terms, including any that are
non-concessional, will depend upon, inter alia, the specific strategies
and programmes Governments decide upon for implementation.

It is not good enough to simply give people information about their
environment but it is also necessary to impart the information that will
generate the environmentally desirable behaviour upon which the future
survival of every living organism depends. Environmental education
should therefore be regarded as education for sustainable development,
encompassing a practical, relevant strategy for cross-curricular, holistic
teaching.

15



ENVIRONMENTAL EDUCATION
PRINCIPLES

Understanding the principles and objectives of environmental education

is

a step towards being able to develop sustainably, which advocates that

environmental education should be a continuous, lifelong process that
considers the environment in its totality, both natural and social, and uses
an interdisciplinary approach through which environmental issues must be
examined from local, national, regional and international viewpoints.

The principles of the EE were first presented in the Treaty on Environmental
Education for Sustainable Societies and Global Responsibility.>

Education is the right of all; we are all learners and educators.
Environmental education, whether formal, non-formal or informal, should
be grounded in critical and innovative thinking in any place or time,
promoting the transformation and construction of society.
Environmental education is both individual and collective. It aims to
develop local and global citizenship with respect for self-determination
and the sovereignty of nations.

Environmental education is not neutral but ideological. It is a political
act.

Environmental education must involve a holistic approach and thus an
interdisciplinary focus in the relation between human beings, nature and
the universe.

Environmental education must stimulate solidarity, equality and respect
for human rights involving democratic strategies and an open climate of
cultural interchange.

Environmental education should treat critical global issues (e.g. climate
change crisis), their causes and interrelationships in a systemic approach
and within their social and historical contexts. Fundamental issues in
relation to development and the environment, such as population, health,
peace, human rights, democracy, hunger, degradation of flora and fauna,
should be perceived in this manner.

Environmental education must facilitate equal partnerships in the
processes of decision-making at all levels and stages.

Environmental education must recover, recognize, respect, reflect and
utilize indigenous history and local cultures, as well as promote cultural,

The Treaty on Environmental Education for Sustainable Societies and Global Responsibility was adopted at the conclusion of the In-
ternational NGO Forum / ‘92 Global Forum held from June 1-14,1992 in Rio de Janeiro, Brazil, the parallel NGO event to the 1992 Earth
Summit, This treaty is one of forty-six NGO Alternative Treaties adopted at the Forum and intended to serve as the basis for a people’s
alternative to Agenda 21.

16



ENVIRONMENTAL EDUCATION THEORY AND PRACTICE

linguistic and ecological diversity. This implies acknowledging the
historical perspective of native peoples as a way to change ethnocentric
approaches, as well as the encouragement of bilingual education.
Environmental education should empower all peoples and promote
opportunities for grassroots democratic change and participation. This
means that communities must regain control of their own destiny.
Environmental education values all the different forms of knowledge.
Knowledge is diverse, cumulative and socially produced and should not
be patented or monopolized.

Environmental education must be designed to enable people to manage
conflicts in just and humane ways.

Environmental education must stimulate dialogue and cooperation
among individuals and institutions in order to create new lifestyles which
are based on meeting everyone’s basic needs, regardless of ethnic, gender,
age, religious, class, physical and mental differences.
Environmentaleducationrequiresademocratizationofthemassmediaand
its commitment to the interests of all sectors of society. Communication
is an inalienable right and the mass media must be transformed into one
of the main channels of education, not only by disseminating information
on an egalitarian basis, but also through the exchange of means, values
and experiences.

Environmental education must integrate knowledge, skills, values,
attitudes and actions. It should convert every opportunity into an
educational experience for sustainable societies.

Education must help develop an ethical awareness of all forms of life with
which humans share this planet, respect all life cycles and impose limits
on humans’ exploitation of other forms of life.

17



ENVIRONMENTAL EDUCATION
OBJECTIVES

Awareness - Assist individuals and groups in society to acquire a greater
sensitivity and awareness of the environment in general and of its
problems.

Knowledge - Assist individuals and groups in society to acquire a basic
comprehension of the environment in its totality and of its problems. Also,
to understand the presence and role of humans in this, which involves a
critical responsibility.

Attitudes - Assist individuals and groups in society to acquire social
values and a deep interest in the environment that may drive them to
actively participate in its protection and improvement.

Skills - Assist individuals and groups in society to acquire the skills
needed to solve environmental problems.

Capacity to evaluate.

Participation - Assist individuals and groups in society to develop their
sense of responsibility and take note of the urgent need to pay attention
to environmental problems; to ensure that they adopt adequate measures
in this respect.

Defined at the International Seminar on Environmental Education.
Belgrade. 1975.
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ENVIRONMENTAL EDUCATION IN
PRACTICE

Formal and Nonformal Environmental Education

“Know your audience” is a well-known piece of advice for anyone undertaking
any type of communications effort. To provide high-quality EE, educators
must understand the many contexts in which EE can occur and the diversity
of learners it can reach.

Educators, especially environmental educators, often differentiate between
formal and nonformal education. Mullins (1984) defines formal education as
“a societally approved sanctioning system in which participants are required
to learn and demonstrate certain competencies.” In contrast, nonformal
education features voluntary learning in which learners are not officially
required to learn. Ham (1992) refers to formal and nonformal learners as
“captive” and “noncaptive” audiences. The typical setting for formal education
is the school or university classroom, although formal learning could take
place on a field trip, in a hotel meeting room, or at an EE center. Nonformal
educational settings include facilities like parks, zoos, and museums,
although these sites may also be locations for formal educational activities
as well. Here are some examples of formal and nonformal education:

Formal:

« Public school classes.

« Courses, seminars, and workshops for certification or licensure.
« School groups attending residential

« EE centers as part of the school’s curriculum.

« School field trips to parks, museums, etc.

Nonformal

« Recreational visits to parks, museums, nature centers, etc.
« Non-credit courses, seminars, and workshops.
«  Summer camps for youth.

Whether formal or nonformal, EE takes place in a wide variety of settings
with a wide variety of learners. Educators must consider both the audience
and the setting in the design or implementation of any learning activity or
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program. With respect to the audience (learners), developmental stages and
learner motivations should be given particular attention. For the learning
setting, the learning environment itself and the timeframe for learning
deserve special consideration.

Environmental Education Program Development and
Implementation Guidelines °

Program development involves all the planning and related activities that
must occur before learners are engaged in actual learning activities. In
program development, goals and objectives are established, the specific
content of the program is determined, educational materials are produced or
selected, and the methods to be used in the teaching and learning process are
planned. Program implementation begins when the learners actually engage
in learning activities.

In some cases, program development and program implementation are
two separate and distinct processes. Ideally, program development and
implementation work together in a continuous process where learners are
actively involved in planning and developing the program.

A wide variety of EE program types can be developed and implemented for
an equally wide variety of audiences or learners, which can be divided into
three broad categories:

« early childhood learners;
+ students of primary and secondary schools and higher education;
+ adult and general public.

Examples of the forms EE programs and learning activities can include:

« Lectures, workshops and seminars.

« Videos and slideshows.

« Exhibits and displays.

» Brochures, fact sheets, and newsletters.
« Public service announcements.

«  Websites.

« Environmental interpretation programs.
« Learner designed investigations.

(=29

Meredith, Joyce; Cantrell, Diane; Conner, Michael; Evener, Bruce; Hunn, Diana; Spector, Paul; Best Practices For Environmental Educa-
tion: Guidelines For Success; Ohio Environmental Protection Agency, Office of Environmental Education; 2000
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Simulations and role plays.
Interactive computer programs.
Community service projects.
Action research.

Multiage teaching.

Case studies.

Group problem solving.
Combinations of the above.

The procedures involved in program development and implementation will
vary according to the type of program and intended audience.

EE program development and implementation should:

Recognize that learners build upon prior knowledge and experience to
construct their own knowledge through investigations, discussions,
applications, and other modes of active learning.

Employ an exciting hands-on, minds-on approach, which includes physical
involvement (where applicable), problem-solving, decision-making,
reasoning, and creative thinking.

Promote learner-centered learning where the learner is involved in all
phases of learning from planning to assessment.

Utilize leaders of learners as facilitators, coaches, and mentors.
Encourage the use of cooperative and collaborative learning when learning
occurs with groups of learners.

Involve a mixture of whole group, small group, and individual learning.
Encourage multi-age teaching and learning.

Include a variety of teaching and learning strategies.

Use a variety of learning settings.

Accommodate multiple intelligences, different learning styles, and the
developmental needs of the whole person (social, emotional, physical,
mental, intellectual, aesthetic, and spiritual).

Incorporate assessment and evaluation processes appropriate to the
educational program or activity

21



STRENGTHENING EDUCATION AND TRAINING CAPACITY ON NATURAL
RESOURCE CONSERVATION IN OHRID - PRESPA BASINS

Early Childhood Learners - Program Development’

Begin with simple experiences. When introducing children to nature,
start with the most immediate environment so that children feel safe
and comfortable. Watch a bean sprout before tending a garden, or walk
barefoot in the grass before wading in a stream.

Keep children actively involved. Facilitate children’s interactions with
adults, materials, and their surroundings, allowing their interest, curiosity,
and need to know to drive activities.

Provide pleasant, memorable experiences. The enjoyment of an EE
experience is just as important as the content.

Emphasize experience versus teaching. For effective learning, young
children need to be involved in sharing and doing versus listening and
watching.

Involve full use of the senses. Children need to engage with the natural
world at the sensorimotor level.

Provide multimodal learning experiences. Provide opportunities to learn
through more than one avenue or channel of information.

Focus on relationships. Promote cooperation, communication, and trust
between people by encouraging cooperative learning in the outdoors.
Help children feel comfortable in the natural environment in order to
build independence and self-concept. Help children understand that all
parts of the natural world are interconnected and that they are a part of
it, as well..

Demonstrate a personal interest in and enjoyment of the natural world,
and model caring for the natural environment. Young children learn more
about attitudes and values from their observations of adult behavior than
they do from what adults say to them.

Maintain a warm, accepting, and nurturing atmosphere. Young children
need to know that they are valued and that they can trust the adults who
work with them.

Introduce multicultural experiences and perspectives. Use art, literature
and visitors from different cultural backgrounds to introduce children to
a variety of cultures.

Focus on the beauty and wonder of nature. The most important thing
young children can learn about the Earth is that it is full of beauty and
wonder.

~3

Meredith, Joyce; Cantrell, Diane; Conner, Michael; Evener, Bruce; Hunn, Diana; Spector, Paul; Best Practices For Environmental Educa-
tion: Guidelines For Success; Ohio Environmental Protection Agency, Office of Environmental Education; 2000
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« Go outside whenever possible. If young children are to develop a sense
of love and caring for the natural world, they must be given time to
experience it.

 Infuse EE into all aspects of an early childhood program.

Suggested types of activities for implementing early childhood EE:

« Nature-related materials and activities in learning centers.

« Animals and plants as part of the classroom environment.

« Nature-related books for children.

« Nature-related art, music, and movement activities.

« Celebration of the four seasons with special nature-related activities.

+ Using foods to show our connection to the natural world.

« Nature-related themes in group activities.

- Nature-related art and art projects made from materials from the natural
world.

 Field trips.

« Utilizing and developing the schoolyard to foster learning about wildlife
and nature.

- Parent participation in nature-related activities.

Methods for Incorporating EE into the Curriculum

(Program development for primary and secondary school learners)

The environmental curriculum can be defined as the sum total of all of the
experiences learners have under the auspices of the school that relate to
the knowledge, skills, attitudes, and human behaviors associated with the
acquisition of an environmentally appropriate life style. (UNESCO 1986)

The definition of the environmental curriculum stated above implies far more
than the preparation of documents intended for use in the classrooms of a
school or a nation. It implies - additionally - the responsibility of curriculum
developers to prepare curricula that will stimulate learning of conceptual
knowledge, provide for the attainment of problem solving skills, allow for the
modification of beliefs and values, provide for training in and opportunities
to apply appropriate citizenship behaviors which will result in a population’s
lifestyle that balances the quality of life with the quality of the environment.
Therefore, the entire process of curriculum development involves far more
than the preparation of materials. Involved in this process would be decision-

23



STRENGTHENING EDUCATION AND TRAINING CAPACITY ON NATURAL
RESOURCE CONSERVATION IN OHRID - PRESPA BASINS

making concerning goals and objectives, subject matter to be used to meet
the desired goals and objectives, the organization of that subject matter,
methods to be used in teaching the subject matter, and the evaluation of
the extent to which the content and methods meet the desired goals and
objectives.

The curriculum development goals that follow are organized into four levels.

Goal Level I: Ecological Foundations Level - seeks to provide learners
with sufficient ecological knowledge to permit them to eventually make
ecologically sound decisions with respect to environmental issues.

Goal Level II: The Conceptual Awareness Level: Issues and Values - seeks
to develop a conceptual awareness of how individual and collective actions
can influence the relationship between quality of life and the quality of the
environment ... also, how these actions result in environmental issues which
must be resolved through investigation, evaluation, values clarification,
decision-making, and finally, citizenship action.

Goal Level III: Investigation and Evaluation Level - provides for the
development of the knowledge and skills necessary to permit learners to
investigate issues and evaluate alternative solutions for solving these issues.

Goal Level IV Environmental Action Skills Level: Training and Application
- seeks to guide the development of those skills necessary for learners to
take positive environmental action for the purpose of achieving and/or
maintaining a dynamic balance between quality of life and the quality of the
environment.

There are four broad approaches to incorporating environmental education
into schools, and more specifically, the curriculum. These include infusion,
imposition, insertion, and framing.

Infusion is the incorporation of environmental concepts, activities, and
examples into existing curricular goals. An example of infusion can be
seen in a tenth grade chemistry class in California (Monroe and Cappaert,
1994). The teacher had students investigate current environmental issues
such as a proposal to control hydrocarbon emissions and their effect on
cars, dry cleaning, gas pumps, and other sources o smog. By infusing these
environmental issues and concepts into his class, the teacher was able to
help students understand processes such as oxidation and ionization, and
also help them to see the connection between high school chemistry and Los
Angeles air.
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Imposition refers to making environmental topics requirements within the
curriculum. An example of this may be seen when a school region requires
that the science classes within the regions’ public schools include topics such
as endangered species, water quality, and forest health within the curriculum.

Insertion is the addition of an environmental unit or course to the class or
curriculum (Monroe and Cappaert, 1994). In this case, something else is also
sometimes removed from the curriculum to make room for the EE unit. The
efforts of a few home-arts teachers gives an example of this approach. In
Calvert County, Maryland some middle school home-arts teachers developed
a two-week unit focusing on water conservation. Components of the unit
included showing a film called “Down the Drain,” reading “The Story of
Drinking Water,” and facilitating several different activities (Monroe and
Cappaert, 1994).

Framing refers to eliminating the subjective boundaries of traditional
disciplines and instead creating a structure of study that integrates subject
areas (Heimlich, 1992). In northern Wisconsin, a third-grade teacher used this
approach when she decided to use loons as a unifying theme throughout all
of her classes. Population numbers and graphs were incorporated into math.
In geography, students put pins (on a map) on Wisconsin lakes that loons
inhabit and measured their distance to nearby roads and towns. In language
arts, students were asked to read articles about loons and write poems about
a day in the life of a loon (Monroe and Cappaert, 1994).

Adult and General Public Audience - Program Development #

Adult and general public audiences are the targeted recipients of all types of EE programs.
Guidelines for Planning and Design

« Involve the target audience members or their peers in planning the
content and format of the project or program, including planning and
design, topic selection, and dissemination strategies.

+ Build upon existing strategies in developing the topics and format used in
the project or program, but include innovative approaches that will reach
a broad audience.

« Where appropriate, design the program or project to go beyond the
transfer of information to build comprehensive awareness, knowledge, and

(=)

Mepegmur, [lojc; Kautpen, [lajana; Konep, Majku; Eenep, bpyc; Xaw, [lajara; Criextop, [onr; Hajmo6pute Bexx6u 3a Exonorika
Enyxanuja; Ynactsa 3a Yenex; Arennuja 3a 3amruta Ha Oxonmnata Oxajo, Kanuenapuja 3a Exonomxa Epykauuja; 2000
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skills for making informed decisions and acting to solve environmental
problems.
« Maintain factual accuracy and a balance of viewpoints throughout
the program or project.

« Include a strong, multifaceted dissemination strategy for the
program or project.

Guidelines for Audience Experiences
1) Classes, Seminars, and Workshops

« Actively engage participants for at least half of the program.

+ Include experiences that go beyond traditional lecture and audiovisuals,
such as case studies, simulations, small group discussions, and field
experiences.

« Where possible and appropriate, provide participants with several
opportunities to choose from among a variety of sessions or assignments
to best address their particular needs, issues, or questions.

+ Divide learning materials and program sessions into logical segments
and use them to reinforce and review information.

2) Media Products (video, audio, slideshows, multi-media, public service
announcements)

« Ensure the product is effective in gaining and maintaining attention,
including a motivating introduction and closing.

+ Design the product to elicit an interaction or response by the intended
audience and to encourage further study or action on the topic presented.

« Present key points in sequential steps and explain them clearly and
without extraneous information.

« Use high-quality visual and/or audio, including special effects and, where
applicable, an appealing, credible narrator.

3) Print Products (brochures, fact sheets, newsletters, exhibits, displays,
websites)

«  Write the text clearly and engagingly.

+ Divide the material into logically organized segments.

+ Make the layout interesting and appealing.

« Make effective use of many visuals (illustrations, photographs, maps,
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graphs and charts, etc.). These should be useful in communicating key
points, clear, and easy to read or view.

« Design the overall product to be easy to use and, where appropriate, usable
for different settings and situations.

Environmental Education Educators

Environmental Literacy - educators must be have:

« Questioning and analysis skills.

+ Knowledge of environmental processes and systems.

« Skills for understanding and addressing environmental issues.
« Personal and civic responsibility.

Foundations of Environmental Education - educators must have a basic
understanding of the goals, theory, practice, and history of the field of EE:

« Fundamental characteristics and goals of EE.
« How EE is implemented.
+ The evolution of the field.

Professional Responsibilities of the Environmental Educator - educators
must understand and accept the responsibilities associated with practicing
EE:

« Exemplary EE practice.
+ Ongoing learning and professional development.

Planning and Implementing EE Programs - educators must combine the
fundamentals of high-quality education with the unique features of EE to
design and implement effective instruction:

« Knowledge of learners.

« Knowledge of instructional methodologies.

+ Planning for instruction.

+ Knowledge of EE materials and resources.

« Technologies that assist learning.

+ Settings for instruction.

+ Curriculum planning.

Fostering Learning - educators must enable learners to engage in openinquiry
and investigations, especially when considering environmental issues that
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are controversial and require students to seriously reflect on their own and
others’ perspectives:

+ A climate for learning about and exploring the environment.
+ Aninclusive and collaborative learning environment.
+ Flexible and responsive instruction.

Assessment and Evaluation - environmental educators must possess the
knowledge and commitment to make assessment and evaluation integral to
instruction and programs:

« Learner outcomes.
« Assessment that is part of instruction.
« Improving instruction.

Some of the main options for integrating environment and sustainability
into the education system are:

 Initiatives by the ministry of environment or by the ministry of education;

+ Introducing education for sustainable development as a voluntary activity
in the various levels of schools (Eco-schools®, Green Pack!®, GLOBE )

+ Integrating environment and sustainable development into the curricula
of the existing subjects and programmes;

+ Introducing new subjects or study programmes dedicated to the
environment and sustainable development;

« Government,local authorities, utility companies or NGOs taking initiative
for various aspects of capacity building within the general public.

9 Eco-schools is an international programme that provides a structured approach to environmental education, involving pupils, teach-
ers, parents and governors. Foundation for Environmental Education (FEE) is the founder of the programme.

10 The Green Pack is a multimedia environmental education curriculum kit mainly intended for teaching children between the ages of 11
and 14. It focuses on particular aspects of environmental protection and sustainable development and includes a variety of educa-
tional materials such as a teacher’s handbook, a video cassette, an interactive CD-ROM and a Dilemma Game.

11 The Global Learning and Observation to Benefit the Environment (GLOBE) program is a worldwide hands-on, primary and secondary
school-based science and education program.
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Environmental Education Framework

A useful framework for environmental education programmes and projects
should be based on education, research and practice. Education helps in
building awareness among the target audience, primarily using knowledge
and information as its resources. Research helps in assessment of the
environment, using a number of problem issues as starting points. Practice
helps in developing the appropriate action, using a number of skills and
expertise for the purpose.
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EXAMPLE OF BEST PRACTICES

School of Urban Ecology Montenegro

The Montenegrin Parliament adopted a Declaration on Montenegro as an
Ecological State in 1991. The 1992 Constitution reaffirmed the Declaration by
determining that Montenegro is a “democratic, social and ecological state”.
During the political and economic crisis of the 1990s, however, little was done
to implement these provisions and the concept of ‘ecological state’. Since
2000, efforts have been made to make the concept operational and implement
it through the development of strategic documents and more recently
through the harmonisation of national legislation with EU environmental
acquis. Sustainable development has gained prominence in policy making
and in the public during recent years with the implementation of various
initiatives on institutional strengthening for sustainable development. At
the same time environmental discipline has been incorporated at all levels
of education from primary school to university.

Despite these efforts, environmental education remained underdeveloped.
There was no informal environmental education system for adults or for
teacher training in environmental education and sustainable development.
The only opportunities for such education were provided within international
programmes of cooperation and technical assistance. In order to address
these issues comprehensively and in order to promote ecological activism
and responsibility Environmental Movement OZON has launched a School
of Urban Ecology.

SCHOOL OF URBAN ECOLOGY - PROGRAM SUMMARY
Project Objective:

« to foster sustainable way of life, environmental responsibility, and life-
long learning;

+ to support the belief that an individual can participate and influence on
the solution of environmental problems.

+ tosupport Montenegrin environmental education system.

Program aims: Improving professional knowledge of participants regarding
the environmental issues: legislation, competences, participation in decision
making, establishment of multi-sectoral cooperation, improvement of
environmental school curriculum, and promotion of best practices through
interactive workshops and panel discussions.
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Target group: primary and high school teachers of biology, geography, civic

education and teachers running environmental sections.
School program encompasses [V modules:

Module I
Day I

+ Ecological footprint - exercise

« Importance of public participation in decision making processes - panel

discussion

« EnvironmentalImpact Assessmentand Public Participation-presentation

+ Aarhus Convention in Montenegro - presentation

Day II

+ Lecture “Urban City Planning”
« Lecture “ Urban Ecology - Environmental Management”
+ Lecture “ Energy Efficiency and Renewable Energy”

Module II

Day I

« Lecture: “Preservation of Health and Environment from diverse harmful

factors”
+ Lecture: “Recycling and Waste Separation”
+ Panel Discussion: “Waste management - How to Proceed?”

Day II

+ Lecture: “Public Relations and Bioethical Journalism”
« Lecture: “Civil Society and Its Role in Environment Protection”

Participants will be obliged to develop assignment papers and essays during

the course.
Number of participants: 15

The school has been certified by Montenegrin Bureau for Education Servic

es
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and enlisted as professional educational program for teachers of social and
natural sciences, and civic education.

Program Outcomes:
After the school completion participants:

- understand and value the interdependence of social, cultural, economic
and ecological dimensions at local, national and global levels;

« reflect critically upon how this interdependence affects communities,
workplaces, families and individuals and be able to make appropriate
decisions;

« develop attitudes and skills which are conducive to the achievement of a
sustainable future;

« develop an ethic of personal responsibility and stewardship towards all
aspects of the environment; and

+ participate as active and involved citizens in building a sustainable future.

In addition to listed above Environmental Movement OZON offered to
participants support for small environmental community actions thus
putting the theory into practice and enhancing ecological activism. Teachers
carried out these activities with their students.

Environmental Movement “OZON” was established on 16 September 2006
with mission:

To contribute to quality and timely information and public participation
in decision-making and public policy in the field of environment through
continuous education, support to efficient and non-selective application of
laws and international agreements regarding environmental issues through
monitoring and inter-sectoral cooperation, protection of the public and the
interests of future generations through environmental activism.

Organizational values:

+ Information and public participation in decision-making;
« Education;
« Environmental activism.

More information is available at www.ozon.org.me
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EGUHULUAJA 3A EKOJIOMIKA
ETVKAITUJA (EE)

EneH yoBeKk My peue Ha YHUBEP3yMOT:
Llocuogure, jac uocuojam”.
L,Ceuak"“, my peue yHusep3ymoul,
LSDaxuwow He cozgage 8o meHe
Yyscwiso Ha 06Bpcka”

(CruBen Kpeju, 1977)

Exosomika egykanuja e egykaija Bo, oBp3aHa co 1 3a okoiuHara (JIykac,
1972). Epykanujata 3a OKoJMHATa MM IIOMara Ha JIiyfeTo [a pa3BujaT
YyBCTBUTEJIHOCT 3a HMBHATa OKOJIMHA W MPUPOJHUOT cBeT. Exgykanujara
3a eKoJIoTHjaTa MpOMOBHpa pa3bupame Ha NPUPOJHUTE, (PUIUUKUTE U
COLIMjaJTHUTe CUCTEMU KOU ja COYMHYBaaT HalllaTa okojauHa. ExykaiiyjaTa 3a
eKO0JIOTHja TM MOTUBHpA JIyfeTo /1a paboTaT Ha Mojjo0pyBame Ha OKOJIMHATA
(Pot, KanTpen u byckert, 1980).

Exomnomkara egykaiiija He e 0coOeHO jiecHa 3a fiepuHupame. Toa e KoHIenT
KOj 3a mpBnar beme ucTakHaT ¥ passueH of Ilatpuk I'exmc (1854-1932) koj
Oellle MMOHEPOT BO €KOJIOLIKOTO ABM)KeHe. HeroBure naeu, Kako Ha IpuMep
»MUCJIU TJI00AJIHO, [e/TyBaj JOKAJIHO, cTaHaa ceKojaHeBue. Toj ro mocBeTun
CBOjOT >KMBOT 3a eJlyKallMja M eKOJIOTHja U TO HarjacyBajl XOJUCTUYKUOT
MPUCTAl KOj MMaJl BJIMjaHWEe BP3 HEroBOTO MPOy4YyBawe Ha eKOoJIolIKaTa
efyKaluja.

LlentTa Ha ekosyomIKaTa efyKaljdja e Jja ce pa3Bue CBETCKO HacejieHUe Koe
€ CBEeCHO 33, U 3arpr>KeHO TopaZy OKOJMHATA YW Hej3UHUTE MPOIpaTHU
npobjeMu, Koe TO MMa 3HAeHEeTO, BEIITUHUTE, CTABOBUTE, MOTUBAllMjaTa 1
MOCBETEHOCTA Jja PaboTy MHAMBUYATHO U KOJEKTUBHO KOH pelIaBamkeTo
Ha TeKOBHHUTe MpobjieMu u cripedyBameTo Ha HoBU. (benrpaacka Ilosen6a,

1976 )

Exonomikara efiykauuja e mpoiec Ha y4ewme KOj TO 3rojieMyBa 3HAeHeTo
Ha JIyfeTO U HUBHATA CBECT 3a OKOJIMHATA U MPOIPATHUTE Mpegu3BUIU, TU
pa3BuBa MOTPeOHUTE BEIITHHU U €KCTIePTHU3H 3a pelllaBambe Ha pobiiemMure,
Y YCBOjyBa CTaBOBHM, MOTUBALIMU 1 TIOCBETyBaka 3a [la HAlpaBu pelleHuja

1 Exomourkara egykanuja fo6u csercko npustanue Ha Kondeperuujara 3a Yosexosa Oxonuna va O6egunernre Hawyu Bo CTokxonm,
[IBeacka. Bo ITpernopaxara 96, EE ce mpomoBupa kako HauuH MpeKy Koj ce 06paka BHUMaHIe Ha eKOJOLIKHUTe Paliama Ha CBETCKO
HuBo. Bo 1975, oBaa mpemnopaka beme obparera Ha Meryrapoguara Exonomrka Paborunuuia Bo benrpap, Jyrociasuja.
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6asupanu Bp3 ¢akTu U jga mnpeseme ogrosopHu gejcrsa. (YHECKO,
Hexnaparujara Toumucu, 1978 2).

[Ipexy eKoJoIIKa efiyKaluja, IyfeTo CTeKHyBaaT pa3buparme Kako HUBHUTE
VHIVBU/IYaJIHU [IejCTBA BJIKjaaT BP3 OKOJIMHATA, CTEKHYBaaT BEIITUHH CO KOU
Ke MO)KaT fia T CIIOpejaT pa3jMYHUTe CTPAHU Ha MpobJjieMuTe, 1a CTaHaAT
nogobpo ompemMeHu 3a fa HalpaBaT pelneHuja O6asupanu Bp3 ¢axtu. EE,
MCTO Taka, M 0be36eyBa Ha JTyFeTo 1mojy1aboko pa3bupame Ha OKOJIMHATA U
NpUTOA I'M MHCIIMPHUPA fla IIpe3eMaT CaMOCTOjHa OIOTOBOPHOCT 3a HEj3SUHOTO
3auyByBame 1 obHosa. (U.S. EPA 3).

Exosomkara efykaiuja ro mogobpyBa KpUTUUKOTO MUCJIEHHE, PELIaBakheTo
npobeMu 1 epeKTUBHUTE BEIITUHU 3a pelllaBame MpobjieMu a mpuToa u T
yUM MHIWBUZIYUTE 1A TH CIIOpe/iaT pa3IMYHUTE CTPAHU Ha CEeKOj eKOJIOMIKU
nmpobeM co 1ea mopoOpu pelieHuja O6asupaHu Bp3 (haKTH U OATOBOPHU
ZlejcTBa.

Exosionmkara efiykamujara e cjo)KeH mporiec Koj orndaka He camMo HAaCTaHH,
TYKY M IIBPCTO 'O MOJIBJIEKYBa MPUCTANOT KOH OMIITECTBOTO KAaKO IleJIMHa.
Exosiomkara egykaiuja um ja obe3bemyBa Ha JiyfeTo cBecTa rnmotpebHa 3a
rpajiel-e Ha MAPTHEPCTBA, pa3bupame HeBJIaAWHU aKTUBHOCTH, pa3BUBAHE
yUYeCHUYKU MPUCTAT KOH YPOAHOTO IUIAHUPAH-€ U OCUTYPYBA UIHU MTa3apu 3a
eKo-6usHwuc. ['osieM me1 o5 MOepHUOT CTUMYJT 38 OTICe)KHATA M XOJIMCTUYKaTa
eKOoJIOIIKa efgyKaiuja goara og Arenzaa 214,

IMornasjero 36 ox Arenmara 21 koe ,JIPOMOBUPA EAYKALINJA, JABHA CBECT
N TPEHUHI™® Touno Gapa peopueHTallMja Ha edyKalujaTa KOH OIPIKJIUB
pa3Boj, TogUTalk-e Ha jaBHATa CBECT U MPOMOBHPAaH-e TPEHUHT:

36.1. Epykauuja, ojiurase jaBHa CBeCT U TPEHUHT Ce MOBP3aHU CO CKOPO
cuTe Mmoyivka Bo AreHzia/21 u yiuTe nmopeke co OHUE 3a IOCTUTHYBaHhe
OCHOBHU MOTPeOH, Tpajiew-e KanaluTeTy, oIaTo U MH(pOpMaIUH,
HayKa M yjoraTa Ha rjaBHUTe rpynu. OBa IorjiaBje jaBa IIMPOKU
Mpe/IyIo3u, IofjleKa KOHKPeTHUTE CYTeCTUH MOBP3aHU CO JeJIOBHUTE
nmpobjieMu ce HaoraaT BO Apyrud nmnordasja. [leknapaiujata u
[Ipenopakute Ha BHatpesnaguHata KoHdpepennuja 3a Exosomika

2 Tlpsara cBeTcKa BHATpeBazMHa KoH(bepeHuja 3a exoomKa efiykanyja beme oppkana npu Opranusaiujara 3a o6pasoBanue, HayKa
u kynrypa Ha 06egunernre Hauu (YHECKO) Bo copaGotka co Iporpamara 3a Oxosmunara (YHEIT) 1 ce ogprka Bo Tonmucy, rpy3uja
(VCCP) Okromspu 14-26, 1977.

3 Arennujata 3a amruta Ha Oxonunara Ha CAJL.

4 Arenpa 21 e HeoOBp3yBauKy 0OPOBOJIEH MMIUIEMEHTHPAH aKIUCKH T1aH Ha O6equHeTuTe Haui HacoueH KOH OpIK/THBa eHepruja,
[1]Tpoussop Ha Kondepeniujara 3a Oxonmuna u Passoj (UNCED) onpikana Bo Puo ne YKaneupo, Bpasun, 1992. Toa e aximona arenia
3a OH, gpyru myTuiaTepaIHi OpraHu3aLii 1 CAaMOCTOjHU BIaZ[{ HU3 CBETOT, K0ja MOJKE [ ce M3Be/ie Ha JIOKAJIHO, HALJMOHAIIHO 1
r106as1Ho HiBo. bpojot ,21“ Bo Arenjia 21 ce ofecyBa Ha 21 Bek. [ToTBp/ieHa i Mopucpuiipana Ha ciiefHunTe KoHgeperiiu Ha OH.
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36.2.

A.

36.3.

EnykauujaBo Tounucu /1/ opranusupanaong YHECKO u YHEII B0 1977,
06e36e111y1a OCHOBHY MPUHIIMITY 3a MPEJJI03UTE BO 0BOj JOKYMEHT.

[Iporpamcku e10BY OMUIIAHU BO MPECTOjHOTO TOTJIaBje:

(a) PeopueHTaliuja Ha efyKalijaTa KOH Oip>KJIMB pa3Boj;
(0) [Togurame jaBHA CBECT;

(B) [[poMoBUpame TPEHUHT.

[TOJINHHA HA TTIPOTPAMATA

PeopueHnTanuja Ha efjyKaljgjaTa KOH OJP>KJIUB Pa3Boj

OcHosu 3a geanysamwe

Enpykarnujara, 3aegHo co hopMasiHOTO 06pa3oBaHue, jaBHATA CBECT U
TPeHUHTOT Tpeba [1a ce ce MpU3HAAT KAKO MPOIieC TPeKy Koj JyfreTo
Y ONIITecTBaTa MOXKAT [ja TO OCTBAapaT CBOjOT BPBEH MOTeHLUjasl.
Enykanujata e KpuUTUYHA 3a MNPOMOBHpame OJIP)KJIMB Pa3BoOj U
3a mojobpyBam-e Ha KamnamuTeTOT Ha JIyfeTo IMpU CIpaByBambe CO
eKOJIOIIKKA M pa3BojHU mpobsiemu. Jlojeka 0OCHOBHOTO obpa3oBaHUe
obe30eyBa OCHOBa 3a CeKOja eKOJIOIIKA M pa3BojHa eayKalluja,
BTOpaTa Tpeba Ja buze BKIy4yeHAa KAKO OCHOBEH [IeJl O] YUEeHeTO.
N dopmanHoTo 1 HedoOpMaaIHOTO OOpa3oBaHHWe Ce HEOMXOAHU 3a
MpoMeHa Ha CTaBOBUTE, /la IO UMaaT KalalluTeToT /ia I'U MpoijeHaT
Y Jla TU pelaT nmpobjieMuTe co oJp>KIUBOCT. KpuTu4HO e, UCTO Taka,
3a MOCTUTHYBaK-€ €KOJIOIIKA U eTUYKa CBeCT, BpeITHOCTU U CTAaBOBHU,
BEUITUHU U OJHeCyBawe [O0CJeHA CO OJP>KJIMBUOT pa3BoOj U 3a
e()eKTUBHA BKJIYYEHOCT Ha jaBHOCTA IPU JIOHECYBAH-€ OITYKMU.

Lenu

364. llpudakajkm pgeka [p)KaBUTe, PeTrMOHAJHUTE U MeIryHapoJHUTe

opraHusaluyM Ke pa3BUjaT COMCTBEHW MPUOPUTETU U pacropenu
3a MMIIJIEMEeHTAl[hja BO COTJIAaCHOCT CO CBOWTE MOTPebu, mpaBiy U
TIporpaMu, CJIeJTHUBE 1IeJI1 Ce TIpe/II0)KeHU:

(a) Ia ce crmoH30pHpaaT npeajio3uUTe Kou ce ncTakHat Ha CBeTckara
Kondepenunuja 3a Exgykanuja Ha Cure: UcnmonnyBame OCHOBHU
[Torpebu 3a Yueme /2/ (IlomTuen, Tajnaum, 5-9/mapt/1990) u na
1[eJIaT Za OCTBApAT OIMIIT MPUCTAIl KOH OCHOBHO 0Opa3oBaHUe U
Ia obe3begaT ocHOBHO oOpa3oBaHue 3a bapem 80% meBojunma U
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80% MoMuHIba 07 OCHOBHA IIKOJICKA BO3PACT IpeKy (opMasiHO
IIKOJTyBame WM He(OopMasiHO IIKOJyBake U Aa ja Hamasar
BUCOKaTa CTalka Ha HEMMCMEHOCT Y [ja F0 HaJI0MOJIHAT OTCYCTBOTO
Ha OCHOBHO 0Opa3oBaHUe Kaj >KeHUTe U Jla Ce oBeJie Ha UCTO HUBO
CO TOA HA Ma>KUTe;

(6) /la mocTUrHAT €KOJIONIKA M pa3BojHa CBECT BO CUTe CEKTOPU Ha

OommTeCTBOTO HA CBETCKO HMUBO LITO 1'[06p30;

(B) [la ce cTpemar fia MOCTUTHAT MPUCTAIl KOH €KOJIONIKA U pa3BojHa

(r)

efyKallMja, MOBp3aHa CO COLUjaJiHa eAyKaluja, 07T OCHOBHA
IIKOJICKA BO3PacCT Ce [I0 3peJioCT, 3a CUTe TPYNu Jiyre;

Jla ce mpoMoBMpa MHTerpaliyja Ha €KOJIOIIKY M Pa3BOjHU KOHLIETITH,
BKJIy4yBajku jeMorpaduja, BoCUTe 00pa30BHU TPOTpaMu,0cobeHO
aHajM3a Ha MPUYMHUATE 3a TOJIeMUTE EKOJIOMIKKA M Pa3BOjHU
po6JieMHu BO JIOKaJieH KOHTEKCT, I[pIiejKu o Hajio0puTe HayuYHU
IOKa3u U IPYry COOBETHU M3BOPU HA 3HACHE, U [laBakbe mocebeH
HarJacoK Ha UJHUOT TPEHUHT 3a JOHeCyBauM Ha OJJTYKU Ha CUTe
HUBOA.

AxwmiusHocuiu

36.5. Ilpudakajim peka [ap)KaBUTe, pPEerMOHAJHUTE U MeIryHapoOJHUTe
opraHu3aluyd Ke pa3BHjaT COMNCTBEHW MPUOPUTETH U pacropenu
3a UMIUIEMEHTAaIllMja BO COTJIACHOCT CO CBOWTE IMOTPeOu, MpaBly U
MIpOrpaMH, CJIeJTHUBE IeJIN Ce TPeII0)KeHU:

(a) Cute mprxkaBu ce oxpabpeHU ma TM IMOAAP’KAT MperopakuTe Ha

Kondepenuwujara [lomTreH u ga ce ctpeMaT KOH OCUTYpPYBa€ Ha
[Inanor3aAxknuja.OBaruormndakamnoroTOBKMTe HAHALITMOHAJIHUTE
CTpaTeruu v aKIiuy 3a 0BO3MO>KYBakkhe OCHOBHU MIOTPeOU 3a yueme,
MPUOMIITYBaH-€ U TPOMOBUpPake MTPAaBUUHOCT, MPOIIMPYBawke Ha
HAUMHUTE U AeJIOKPYroT Ha eAyKaljdjaTa, pa3BUBakmbe MOMOILIHU
KOHTEKCTHU Ha TIJIAaHOBUTE, MOOMJTM3MPahe PeCYpPCHr U 3ajakHyBaH€e
Ha MelyHapogHaTa copaboTKka 3a JJa ce HaMaIu MOCToevKaTa
eKOHOMCKa, COllMjaJiHa U T0JI0BAa HeeJJHaKBOCT Koja ce Mella BO
oBUe Lenu. HeBnaguHuTe opraHuM3aliu MO)KaT [la HampaBaT
3HavaeH MpUJIOHeC BO [U3ajHMPAKETO U MMIIJIeMeHTalijaTa Ha
00pa30BHUTE MPOTPaMHU M KaKo TaKBU Tpeba Jja ce mpu3Haar.

BnaguTte Tpeba ma 1eiaaT KOH MOAOOPyBame U IOATOTBYBAaH-e
cTpaTerMd HaMeHeTH KOH HHTerpupameTo Ha OKOJMHaTa U
pPa3BojoT Kako mpobjieM KOj ce MpeKpcTyBa Cco 00pa30BaHUETO
Ha CUTe HMBOA BO ciegHuTe Tpu roauHu. OBa Tpeba ma Oume
M3BpPIIEHO BO copaboTKa CO CUTe CEeKTOPU Ha OMIITeCTBOTO.
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Crpateruute Tpeba pJa TpaBaT TMpaBUM U AKTUBHOCTH, Ja
Oo3HauyBaaT mMOTpebW, TPOIIOLM, HAUYMHMA U pacropeau 3a
HUBHA WMMIUIEMEHTAIMja, MPOIeHKM W WCIUTyBaka. leMesHa
MpolleHKa Ha MpeJIJIO)KeHUOT TIJ1aH Tpeba [ja ce HAIpaBU CO I1eJT
ma ce obe3begu MyATUAMCLMIUIMHAPEH IIPUCTAM, 3aeJHO CO
eKOJIOIIKUTE U pa3BOjHUTE MPOOJIEMU M HUBHUTE COITUO-KYJITYPHU
1 fieMmorpad cKku acrieKTu U oBp3yBama. [loykeH mouut Tpeba na
ce ofiajie Ha OMINTUHCKO-Ie(pUHUPAHUTE MOTPeOU W Pa3TuYHU
CUCTEeMU Ha 3Haewe, BKJIYUyBajKu HAyKa, KYJATYPOJIOMIKUA U
COIIMjaJTHA YYBCTBUTETHOCTH;

(B) Ip>kaBuTe ce oxpabpeHM fa coCcTaBaT HALMOHAJIHU COBETOABHU

TeJa 3a eKoJIONmIKa efyKaluija WiId TaK TMPeTCTaBHUIA Ha
pa3JIMuHU €KOJIONIKW, Pa3BOjHM, OOPa30BHU, TMOJIOBU U [IPYTU
MHTEepecH, BKJIYIYBajKU 1 HEBJIAJJUHUA OpraHU3al[iu CO 11eJ1 fia ce
0Xpabpu MapTHEPCTBO, /la Ce TIOMOTHEe BO MOOWIM3UPAHETO Ha
pecypcH U fa ce obe3benu U3Bop Ha MHMOpPMaLuy U HGOKyC KOH
MefyHapoaHu Bpcku. OBure Tejia Ke MOMOTHAT MPY MOOMIM3a1[AjaTa
M Ke UM oJiecCHAaT Ha pa3jIMUYHUTE TPYNU U 3aeJHUIA [A TU
MpoIjeHaT MoTpebuTe U Jja TW pa3BHujaT MOTPEOHUTE BEIITUHU 3a
co3/laBame U UMIIJIEMEeHTUPaH-e COTICTBEHY €KOJIOIIKY 1 Pa3BOjHU
WHUIIWjaTUBY;

(r) Ha obpa3oBHuTe OpraHu, 3aeJHO CO COOJBETHATA IOMOII O

OMIITECTBEHUTE TPYNMM UM HEBJAAWHU OpraHU3allMd, UM Ce
rperiopavyyBa jfla MOMOTHAT WJIM CO3[jajiaT Ipe/i-CepBUCHA U BO-
CcepBHCHa TPEHUHT IMporpaMa 3a CUTe YYUTEJIU, aJ]MUHUCTPATOPU
1 o0pa30BHU IJIaHMpaAuM, Kako W HedOpMaJHUTE enyKaTopu
BO CUTEe CEKTOPH, HACOUYBAjKM ce KOH IpUpojaTa U METOAUTE
Ha eKoJIoIIKaTa M pa3BojHATa eAyKalldja M KOPUCTEHeTO Ha
peJieBaHTHUTE UCKYCTBA HA HEBJIAJJUHUTE OPraHU3aluy;

PenleBaHTHUTE HAJJIe)KHU OpraHu Tpeba Aa ocurypaaT paeka
Ha CeKoe IIKO0JIO My ce IoMara Mpy aKTUBHOCTUTE 3a eKOJIOMIKa
paboTa, co yuecTBO Ha ydyeHuLIMTe U yrnpaBaTa. [lIkomure Tpeba
oa TM BKJydaT [eljaTa BO JIOKAJHU M PerdoOHaJHU CTYyOUM 3a
eKOJIOIIKO 3/IpaBje, KaKo YKMCTa BOZA 3a MUeHe, CAHUTeT, UCXpaHa
M eKOCHCTEMM M BO peJIeBAaHTHM aKTUBHOCTU KAKO CTYAUM 3a
MpOy4YyBamke BO HALMOHAJHM MApKOBU, pe3epBaTH, €KOJIOIIKU
HacJIe[iCTBA UTH.;

O6pa3oBHUTE HA/JIe)KHU oOpraHu Tpeba [a IpoMoBHpaar
IoKa)kaHu 0Opa30BHU METOJIM U Pa3BOj HA NMHOBATUBHU METOMU
BO HacTaBarTa 3a 00pa3oBHU cpefguuu. VMicto Taka, Tpeba ma ru
yCBOjaT TPaJUIIMOHATIHUTE €[yKAI[MOHU CUCTEMU Ha JIOKAJHUTE
3aeIHUIIY;
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(e)

Bo Tex Ha gBe roguHu cuctemor Ha OH Tpeba ma HampaBu
ceoripaTeH mperyies; Ha 0Opa30BHUTE IPOTPAaMM, BKJIYUYBajKU
TPEHUHT U jaBHA CBECT, MPEUCTUTYBahe TPUOPUTETH U PeJioKalirja
Ha pecypcu. MerynapogHara [Iporpama 3a Exonomika Egykauuja
Ha YHECKO/YHEII Tpeb6a, Bo copaboTKa cO COOIBETHUTE TeJjia Ha
cuctemoT Ha OH, Bnagure, HeBiaguHUTe OpraHM3aliuu U IpyTH, fja
COCTaBU MTpoTpaMa o/fi iBe TOIMHU 3a [la Ce MUHTerpupaaT OfJTYKUTe
Ha KoHdepennujara Bo moctojHata pamka Ha OH nmpucnocobena
Ha MoTpebuTe HA e[[yKaTOpUTe Ha Pa3JIMYHU HUBOA U OKOJTHOCTHU.
PernoHajHuTe OpraHM3alMM W HAIIMOHAJIHUTE OpraHu Tpeba
7la ce MOTTUKHAT Jla U3rOTBYBaaT CJMYHM MapajieJIHu MporpamMu
M MOYXHOCTU TIpeKy CIpOBeAyBawe aHaJIM3U Kako [a ce
MOOUMIM3MpPAAT pa3IMYHUTE CEKTOPHM HA HApPOZAOT CO LieJ jja ce
MpOoLIeHaT U pelraT HUBHUTE €KOJIOMKY U Pa3BOjHU ITpo0IeMu;

(0x) IMoctou moTpeba ma ce 3ajakHe, BO CJeQHUTE II€T TOJUHMU,

pasMeHaTa Ha MH(OpMaLMK CO MOA00pYyBamhe Ha TeXHOJIOTUUTE
Y KaraluTeTu MOTpeOHU 3a IMPOMOBHUpPame eKOJIONMIKa pa3BojHA
eJyKallvja 1 jaBHa cBecT. [Ip)kaBuTe Tpeba ga copaboTyBaaT eiHa
CO Jipyra 1 CO pa3JIMYHUTE COLIMjaJIHU CEKTOPU U HAaPOLHU TPy
3a 1a U3TOTBAT 00pa30BHU aJaTKU KOM Ke BKJydyBaaT Mpallamba
3a perMoHaJiHa €KOJIOTWja M pa3Boj, KOPUCTejKu MaTepujaju 3a
y4deme IMOroIHY 3a HUBHUTE IOTpeou;

3emMjute MOXKaT [Aa TOAJP)KYBaaT YHUBEP3UTETCKU W [PYTU
TepUUjaJIHU aKTUBHOCTM M MpPEXXM 3a €eKOJIoIIKa M pa3BojHa
enykanuja. KypcoBu 3a mpekyionyBauky AUCHUIIMHA MOXKe 7ia
OupgaT JOoCTAlHU 3a CUTe CTyAdeHTU. [locToeykuTe pervoHaIHU
Mpe>kU ¥ aKTUBHOCTU W HALIMOHAJTHUTE YHUBEP3UTETCKU aKIIUU
KOU ITPOMOBMpAaT UCTPa)kKyBaka 1 yJyaT 3a HaCTaBHU IPUCTAIH 3a
OJIp)KJIMB pa3Boj Tpeba Jja ce HAiTpaZlyBaaT, a HOBU MapTHEPCTBA
1 MOCTOBH JIa Ce TPajiaT co OM3HUCHU U JIPYTU CAMOCTOjHU CEKTOPH,
KaKo M CO JIPyTM 3eMjd BO BpPCKa CO TEXHOJIOTHja, MPAKTUIHO
HMCKYCTBO U pa3MeHa Ha 3Haema;

3emjute, BO copaboTKa CO MeIfyHapoJHU OpraHU3aluY,
HeBJIaJJUHU OpraHu3alli U PYTH CEKTOPU, MOXKAT Jla TW 3ajaKHaT
WIM TIOCTAaBaT HAILlMOHAJIHUTE WM pPerdoHaJHUTe LIeHTPU 3a
OJIJTMYHOCT BO MHTEPAULIMITIMHAPHUTE UCTPAXKyBaH-a 1 eflyKaljyja
3a eKOJIOINIKM M Pa3BOjHM HAyKW, MPaBO M MEHAIMPaH-eTO CO
MoceOHUTe eKOJIOIMKY MpobaemMu. TakBU LIEHTPU MoXKaT fga bugat
VHUBEP3UTETUTE WM IOCTOEUYKUM MpeXKU BO ceKkoja [prkaBa
WA PEeruoH, MpPOMOBUPAjKUA 3[PY)KEHU UCTPAKyBamwa, AejleHe
MH(OpMaLUY U palIipyBabe;
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(v) Op>xaBuTe Tpeba ma obe3bemaT U MpoMoBUpaaT HeOpMaHU

06pa30BHU aKTUBHOCTU Ha JIOKAJTHO, PETMOHAJTHO W HALIMOHATHO
HUBO ITPeKy copaboTKa v MOAAPIIKA Ha HATloOpUTe HehopMaTHUTe
eqyKaToOpu U [PyTd OpraHu3auuy OasupaHW Ha OIMIITHUHCKO
HuBo. CoomBeTHUTe Tena Ha cuctemotr Ha OH Bo copaboTka co
HEeBJIAJMHUTE OpraHu3anuu Tpeba fa ro oxpabpaT pas3BojOT HA
MefyHapoJHAa Mpejka 3a IMOCTUTHYBame IJI00AJIHU O00pa30BHU
1esiv. Ha HalimoHaIHO M JIOKaJIHO HUBO, jaBHUTE U CXOJIACTUUKUTE
hopymu Tpeba fma rv QUCKyTHpaaT €KOJOIIKWATE W Pa3BOjHUTE
npobjieMy U A Tpeajiaraar OJp)KJIMBU aJTePHATUBU HA
KpeaTopuTe Ha MOJIUTUKY;

(j) Obpa3oBHUTEe OpraHM, CO COOABETHA ITOMOII Off HeBJIaZUHUTE

OpraHu3aluy, BKJIYy4yBajKu OpraHu3aliy Ha )KeHUTe Y JIOKAJIHOTO
HacejieHWe, Tpeba fa v MPOMOBUPAAT CUTe BUJIOBM 3a efiyKaliyja
Ha BO3pacCHUTe BO BPpCKa CO OKOJIMHATa U pa3BojoT, Bp3 OCHOBA Ha
aKI[MUTe BO OCHOBHUTE/CPeHUTE IITKOJIU 1 JIOKAJHUTE TIPOOIeMU.
OBue opraHu, 3aefHO CO WMHAycTpujaTa, Tpeba fa ru oxpabpar
OW3HUCHUTE, @ WHIAYCTPUCKUTE W arpoKyJITYpHUTE INKOJU [a
BKJIyYaT TakBU T€MU BO CBOjOT HacTaBeH IjlaH. KoprnopaTUuBHUOT
CeKTOp MO)Ke Jia BKJIYYM OLP>KJIUB pa3Boj BO CBOjaTa efykKaluja
Y TpeHUHr nporpamure. [IporpamuTe Ha MOCT-AUNIOMCKO HUBO
Tpeba Ja BKJIyYyyBaaT IMOCEOHM KYypCeBU CO IjeJ1 HaTaMOIIeH
TPEHVHTI 3a [JOHeCyBayy Ha OJIJIYKU.

Bnagute u o6pa3oBHMTe oOpraHu Tpeba [ma ru mpudarar
MO>XHOCTHUTE 3a >KeHUTe BO HeTpaJUIMOHAJHWUTE MOJIMkbha U [ia
ce eTMMUHMPAAT MOJIOBUTE CTEePEOTUIU BO HACTAaBHUTE TJIAaHOBM.
OBa MoO)Ke [la ce TIOCTUTHE CO Mojl00pyBam-e Ha YCJIOBUTE 3a
3anuilyBame, BKJIy4YyBajKu >KeHW BO HAIMpeAHU MpOrpamMu Kako
CTYOEeHTHU U UHCTPYKTOPH, MPUTOA pepOPMUPAjKU ' TTOTUTUKUTE
Ha MpUMaH-e yUuTelu U obe30eyBame MOTTUK 32 OCHOBYBAH-€
YCTAHOBM 3a fAeTcKa rpuxka. [Ipuopurter Tpeba ma ce mma Bp3
obpa30BaHMETO HA MJIAJU IeBOjKU 1 IIPOTPaMM KOU ITPOMOBHpaar
IMACMEHOCT Kaj JKeHUTe ;

BnaguTe Tpeba garyu moTBpAT IpaBaTa Ha JIOKAJTHOTO HAaceJIeHue,
MpeKy 3aKOHOAABCTBO aKo Tpeba, Ja Tro KOPUCTAT CBOETO
MCKYCTBO U pa3bupame 3a 0/Ip)KJIMB Pa3Boj, Koe Ke urpa yaora BO
oO0pa30BaHUETO U TPEHUHTIOT;

(5b) ObepuHeTnTe Haluy Moskat [a HajrieayBaar U fia ja mpoueHaT

ysiorata BO opHoc Ha opnykute Ha Kondepeniujata Ha OH
3a Exosioruja u Pa3Boj mnpeky efykaiuja ¥ CBECHOCT, TIPeKy
penieBaHTHUTe areHuuu Ha OH. Ilpeky BnafiuTe U HeBIaZUHUTE
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HA NPUPOAHUTE PECYPCHU BO OXPUZLACKO- NMPECIAHCKHU BACEH

36.6.

36.7.

OpraHM3aliuy, COO/IBETHO, Tpeba Ma mpejJiiokaT U obpasyiokar
OJIYyKU BO pa3nuyHu GopMu u Tpeba [a ocurypa TpajHa
MMIUIEeMEeHTallija 1 pasrjiefiyBame Ha 00pa30BHUTE UMIUIMKALIUU
Ha ognykute o KoHdepeHnjaTa, 0c06eHO MpPeKy pejeBaHTHU
HACTaHU U KOH(MepeHIUH.

Havuunu na umunemenmayuja

CekperapujaTtoT Ha KoH(epeHnujaTa mporeHU [eKa MPOCEeYHUOT
Hesoced rogumeH Tpomok (1993-2000) 3a wuMIIIeHTauuja Ha
nporpamara Jla YMHU OKOJy 8 MUUjapau A0 9 Munaujapau moJapu,
BKJYUyBajku u 3,5 Muiauvjapgu 1o 4,5 Munvjapau mosiapd  of
MefyHapo/iHaTa 3aefHUIlA 3a I'PAHTOBU WJIM KOHIIECUCKUA POKOBM.
CuBe oBHe ce MHIUKATUBHU U TIPOLI€HKM CIIOpe]] ToJieMUHa, fla He
ce mperysiefaHu of BjaauTe. PeamHuTe Tpomony W (pUHAHCUCKU
YCJI0BU, BKJIYUYYBAjKU ' CUTE LITO He Ce KOHLeCUCKHU, Ke 3aBucar,
Mery IPYroTo, Ofi Crieu(pUIHNUTE CTPATETUH U IPOrpaMu KOu camaTa
Bnaja Ke peuiu ga ru UMILJIEMEHTUPA;

Bo nornen Ha Ap)KaBHUTE cielU(pUYHY CUTYALIMH, TOBeKe MO APIIKa
3a aKTUBHOCTM 3a efyKallija, TPeHWHT U jaBHA CBECT IOBP3aHU CO
OKOJIMHATAa 1 Pa3BOjOT MOJKe Jla ce 00e306e1aT, BO COOJIBETHUTE CIyUau,
TIPEKY CJIeTHUBE MepPKU:

(a) O6e36emyBam€e TOBUCOK IIPUOPUTET HAa THE CEKTOPU ITPU OYIeTCKU
MpeHaMeHU, IITUTEejKM TW Off CTPYKTYpPaJIHU HaMalyBauyKU
notpeou;

(6) Ilpechbname mpeHaMeHU BO MOCTOEUYKUTE eIyKALMOHU OYIIeTH BO
HAKJIOHOCT Ha OCHOBHOTO 0Opa3oBaHue, co (DOKYC Ha OKOJIMHATA
U pa3BojoT;

(B) [IpoMoBUpame yCI0OBM Kajie TIOrOJIeMUOT JieJl Ofi TPOIIOLUTe Ke
ro CHOCM JIOKQJIHAaTa 3aeJHUIIA, KaZie ToboraTuTe TM Momaraar
MMOCUPOMAIITHUTE;

(r) CrexkHyBame mogaTHU (PUHAHCUM Of MPUBATHU LOHOPU CKOH-
LIeHTPHMPAHU Ha HajcMpOMAIIHUTE JIP)KaBU UM OHME CO CTallka Ha
MMCMeHOCT 1oj1 40 TpoLeHTH;

(m) TToTTKHYBame CMeHa Ha [JOJITOBU CO e[IyKaLiuja;

(f) Ordpname Ha peCTPUKLMUTE BpP3 IMPUBATHUTE MIKOJIU U
3roJieMyBambe Ha TeKOT Ha (PMHAHCUU O] U KOH HEeBJIAJUHUTE
OpraHu3aly, BKJIy4yBajKyi MaJiedKy OCHOBHM OpraHU3al[iu;
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36.8.

36.9.

36.10.

(e) IMpoMoBupame ehekTUBHA YIIOTpeOa Ha MOCTOEYKHU YCTAHOBH, Ha
NpuMep LIKOJIM BO MOBeKe CMeHW, MorojieM pa3Boj HA OTBOPEHU
YHUBEP3UTETHU U YUeHe Ha PacTojaHuUE;

(>x) OBo3MOIKyBame Ha OecrIaTHU Ui e(DPTUHU MAaCOBHUA MeIUYMU 3a
1eJMTe Ha 00pa30BaHUETO;

(3) IorTUKHYBame 36paTUMyBamhe Ha YHUBEP3UTETH BO Pa3BUEHU U
IIp>KaBU BO pa3Boj.

Ilogurane jaBHa cBecT

OcHosu 3a geanysawe

Ce y1ITe mocTou 3HaUMTEJIEH HEIOCTAaTOK Ha CBECHOCT 3a MOBp3aHaTa
MPUPOJIa HA YOBEKOBUTE aKTUBHOCTU M OKOJIMHATA, TOPAZIi HETOYHUTE
WK HeOOBOJHUTe HWH(opMauuu. 3eMjute BO pa3Boj, 0COOEHO,
MMaaT HeJOCTAaTOK OJi PeJIeBAaHTHU TEXHOJIOTUU U EKCIEepPTU3M.
[TocTou moTpeba [a ce 3rojieMu jaBHATa CBECHOCT 3a MpoOeMuTe
Ha OKOJIMHATa UM Pa3BOjOT U BKJYUyBare BO HUBHOTO pelIaBam-e,
npudgakame Ha YYBCTBO Ha JIMYHA OATOBOPHOCT 3a OKOJMHATA U
ToroJjieMa MOTUBAI[Mja U TOCBETEHOCT KOH OZIP)KJIUB Pa3Boj.

Lenu

IlenTa e ma ce mpomMoBHpa MIMPOKA jaBHA CBECHOCT KAKO BUTAJIEH el
01 TJIO0AJIHUOT eJyKAIMCKY HAIlop 3a 3ajaKHyBake Ha CTaBOBUTE,
BPEeJIHOCTUTE U aKI[UMTE KOUM Ce COOJABETHM CO OAPIKJIMBHUOT Pa3Boj.
Ba)kHo e ga ce McTaKkHe TPUHLMUMIOT Ha JE€BOJYLMCKU aBTOPUTET,
O/ITOBOPHOCT 1 PeCcypcH Ha HajcOOABETHO HUBO CO IaBaH-€ MPeIHOCT
Ha JIOKaJiHaTa OJITOBOPHOCT M KOHTPOJla BpP3 AKTUBHOCTUTE 3a
TOJIUraH>e CBeCT.

AxwmiusHocuiu

[lpucakajiku pmeka [prKaBUTE, PETMOHAIHUTE U MeFYHAPOLHUTE
opraHusanuu Ke pas3BujaT COMNCTBEHU IPUOPUTETU U pacropenu
3a MMIIJIEMEeHTAl[hja BO COTJIACHOCT CO CBOWTE MOTPebW, mpaBiu U
IIporpamu, CjaeHUBe LieJIu ce NpeJI0oKeHU:

(a) 3emjure Tpeba [ma r'v 3ajaKHaAT ITOCTOEUYKKMTE COBETONABHM TeJa
WIM Jla BOCIOCTaBaT HOBM 3a jaBHO eAYKallMCKO W Pa3BOjHO
nHGpopMupame 1 Tpeba Aa r'd KOOpAUHMPaaT aKTUBHOCTUTE CO,
npexn ce, ObemuHetute Haiuu, HeBIafiMHUTE OpPraHU3aALNU U




3AJAKHYBAHE HA KAMALUNTETUTE 3A OBPA30BAHUE U OBYKA 3A 3ALUTUTA
HA NPUPOAHUTE PECYPCHU BO OXPUZLACKO- NMPECIAHCKHU BACEH

MOBa)KHUTe MeimyMu. Tpeba fa ro MOTTUKHAT jaBHOTO YYECTBO BO
OUCKYCUU 32 €KOJIOIIKY TIOJIMTUKY U TIPOIleHKU. BiaguTte Tpeoba,
MCTO TaKa, a obe36emaT U [ja I'M MO Ap)KaT HAIMOHATHUTE KOH
JIOKQJTHUTE TPOTOLIM Ha MHMOPMAIIUU TPEeKy BeKe MOCTOeYKUTE
MPpEe>KU;

(6) Cucremot Ha O6egunerute Hamuu tpeba ma ro mogobpu ornceror

BO TEKOT Ha IMpOLIeHKAaTa Ha CBOUTEe aKTUBHOCTU 3a efyKalucka
M jaBHA CBECT CO IieJl MPOMOBUPAH-€ IMOorojeMa BKJIYYEHOCT U
KOOp/IMHAI[Mja HA CUTEe [eJIOBU HA CUCTEMOT, 0COOeHO Ha TeJiaTa
3a WH(pOpPMHUpaAmke U PEruoHaJHUTE U [ApP>KaBHUTE OIepaljuu.
CucTeMaTcKu UCNHUTYBamka HA eq@eKToT of TMporpamMure 3a
CBECHOCT Tpeba /ia ce cipoBeiyBaar, U fja ce oOpHe BHUMaHMe Ha
noTpebuTe U MPUOHECUTE HA OfjpeJieHU OIIITeCTBeH! TPYIIN;

Jp>kaBUTe U perMOHAJIHUTE OpraHu3aly Tpeba ia ce MOTTUKHAT,
cle[ICTBEHO, fa 00e3bemar jaBHU CepBUCHA 3a MH(MOPMUPAHE
3a OKOJIMHATa U Pa3BOjOT Ha CUTe TPYIH, MIPUBATHUOT CEKTOP U
0cobOeHO JoHeCyBauNTe Ha OZITYKH;

I p>xaBuTe Tpeba a CTUMYIUPAAT eAYKAIIMCKA YCTAHOBU BO CUTE
CEeKTOpHU, 0COOEHO BO TEPLIUjAJIHUOT CEKTOP, 3a Ja ce MpUoHece
KOH MOJuUramwe CBecT. EAyKaTUBHU MaTepujaiu Off CUTe BULOBU
1 3a cuTe MyOJMKy Tpeba 1a ce 0OCHOBAaT HA HajmoOpuTe HAyYHU
MH(OPMaINHY, BKIYy4YyBajKy T IIPUPOTHUTE, OUXeBUOPUCTUUKUTE
U COLMjaJTHUTE HAYKM M 3eMame MNpeBUj Ha ecTeTUuKaTa U
eTUYKaTa IMMeH3Uja;

3emjute u cucremor Ha O6OeguHeruTe Hamum Tpeba [ma
MpoMOBHpaaT 3[py)KeHa BpCKa CO MeAUWyMWUTe, TOMyJIapHU
TeaTapCcKyd TPyINW, IOy-OM3HUC U peKJaMHaTa WHAYCTpHUja
CO WHUIMpAaHIe IUCKYCMM 3a [la ro MOOWIM3Wpa HUBHOTO
MCKYCTBO BO OOJIMKYBame Ha jaBHOTO MUCJIEHe€ U pPaMKUTe Ha
MOTPOINYBAavKa U 0OMJIHO CIy)KeH-e CO HUBHUTe MeToau. TakBaTa
copaboTka Ke T0O MOJUTHe aKTUBHOTO jaBHO YYECTBO BO JiebaTaTa
3a okosHaTta. YHUIIE®D Ttpeba ma u3rorBu maTepujaj HaMmeHeT
3a Jella, JOCTAaleH 3a MeguyMuTe Kako obpa3oBHA ajaTKa U
MpUTOa Ja ocurypa 6imcka copabotka momery uH(OPMaTUBHUOT
CEeKTOP HAZIBOP O VYWJIUILITETO U YYWIUIIHUOT HAcTaBeH IJIaH
Ha ocHoBHO HuBO. YHECKO, VHEII u yHuBep3utetute Tpeba
7a ja 3borarar mouyeTHaTa TMOHY/Aa 3a HOBUHApPUTE Ha TeMHU 3a
OKOJIMHaTa " pa3BojoT;

3emjute, BO copaboTka €O HayyHaTa 3aejJHUIlAa Tpeba ga
BOCIIOCTAaBAT HAUMHU 3a KOPUCTEH€ MOJEepPHU TEeXHOJIOTMHU 3a
KOMYHUKalWja 3a edeKTuBeH jaBeH omcer. HaruoHamHuTte u
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JIOKQJIHUTE 00pa30BHU OpPraHu KaKo M pejieBAaHTHUTE areHI[uu
Ha O6emuHetuTe Hanmu Tpeba ma ro mpomwupar, CJiefCTBEHO,
KOPHUCTEH-eTO Ha ayAuo-BH3YeJIHUTE CPeJCTBa, 0COOEHO BO
pypasHUTE CpeIUHU ITPEeKy MOOVTHU eIMHUIIY, 32 IPOU3BEeIYBAH-€
TeJIeBU3MCKU U PAJIMO0 IPOrpaMHu 3a 3eMjuTe BO Pa3B0j, CO JIOKaIHa
BKJIYYE€HOCT, KOPUCTEjKY MHTEPAKTUBHU MYJITUMEAVUCKN METOIU
1 yrnotpeba Ha HalpeJHU MeTOIU CO HapOJHU MeIUyMU;

3emjuTe Tpeba [ma TPOMOBUpAAT, CJIEICTBEHO, EKOJIOIIKU
OJITOBOPHU LIeHTPU 3a peKpealuja U TYPUCTUYKU aKTUBHOCTH,
ocBpHyBajku ce Ha Xamkara [lexnapaiiuja 3a Typusam (1989) u
TeKoBHaTa nmporpama Ha CBetckaTta Opranusauuja 3a Typusam u
YHEII, kako u coogBeTHA yrioTpeba Ha My3eu, 00jeKTH 0]] CBETCKH
HACJIeZICTBA, 300JI0IIKWA, OOTAaHWYKMA TpajjuHu, HaALMOHAJHU
MapKOBU U JIPYTH 3aIITUTEHU MECTa;

(>k)3emjuTe Tpeba /1a r'v MOTTUKHAT HEBJIAJIMHUTE OPraHU3allMM Ia

(3)

(s)

ja 3rojileMaT HMBHATa BKJIYUYEHOCT BO €KOJIOMIKWTE U Pa3BOjHUTE
rpobJieMu, TIpeKy 37py>KeHU MHUITAjaTUBU 3a MOJUTahe CBeCT U
MoJ00peHN U3MEHHU CO JIPYTUTe N30Mpayn BO OMIITECTBOTO;

3emjure u cucrtemor Ha OOeguHerute Haimuu Tpeba ma ja
3rojieMaT HMBHATa MHTEepaKI[Aja Co, U Ia TO BKJIyYaT, JIOKAJTHOTO
HacejeHWe BO MeHalIMpameTo, TUIAHMPAHmeTO M pa3BojoT Ha
HUBHATa JIOKaJTHA OKOJIMHA U Tpeba ja mMpoMoBUpa palivpyBame
Ha TPAJIULIMOHAJIHUTE U COIMjaJTHO CTEKHATUTEe 3Haewa MpPeKy
HauMHU Oa3upaHu Ha JIOKaJHUTe 0OrJyaur, 0COOeHO BO pypaIHUTe
CpeIMHU U Jja ce UHTerpupaaT OBHUe HAIMOPU CO €JeKTPOHCKUTE
MeJINyMH, KOTa € MOYKHO;

YHULIE®, YHECKO, YH]II u HeBnaguHuTe opraHu3aluu Tpeba
Ila U3roTBaT MOMOIIHM MPOrpaMM 3a BKJIyJYyBambe MJafu JIyre U
Zera BO MpobeMUTe CO OKOJIMHATa U pa3B0joT, KAKO Ha MpUMep
OeTCKM Y MJIAQAVHCKU COCJyINyBama, rpajejku Ha OJIyKUTe Ha
Cserckuot Camur 3a [lerero; /3/

3emjute, ObempuHeruTe Hamum M HeBIagUHUTE OpraHU3aALUU
Tpeba [a MOTTUKHAT MOOWIM3alMja Ha MakKM WM JKEeHU BO
KaMIamuTe 3a IoJuralmbe CBecT, UCTAaKHYBajKku ja yjaorara Ha
(baMujaTa BO €KOJIOMIKKUTE €KTUBHOCTHU, IPUOHECOT HA JKeHUTE
3a IIpeHecyBalhe Ha 3HAeH-eTO U COLIMjaJIHUTe BPeJHOCTH, KaKo U
Pa3B0ojOT Ha YOBEKOBUTE PECYPCH;

JaBHaTa cBecT Tpeba ma Oume MoTeHIMPaHA BO OJJHOC HA BiHja-
HUEeTO Ha HACUJICTBOTO BO OIIITECTBOTO.

1



3AJAKHYBAHE HA KAMALUNTETUTE 3A OBPA30BAHUE U OBYKA 3A 3ALUTUTA
HA NPUPOAHUTE PECYPCHU BO OXPUZLACKO- NMPECIAHCKHU BACEH

36.11.

36.12.

36.13.

Havuunu na umunemenmayuja

CekperapujaToTHaKoHepeHI[UjaTaIpolLieHU IeKallpoCeYeHIIeJI0CeH
ropuiieH Tpoiok (1993-2000) 3a uMmmIeMeHTalKja HA aKTUBHOCTUTE
oJI TIporpamara ce JBU>KaT 0KoJy 12 Munujapau goaapu, BKJIy4yBajKu
110 munvonu gonapu of MefyHapoJHaTa 3aefHUILA 32 TPAHTOBU UJIU
KOHIIecHcKU poKkoBU. CuBe OBHe ce UHAMKATUBHU U MPOI[eHKHU CTIopes
rojieMHHa, 1a He ce TperjieflaHu of, BaaauTte. PeaqHuTte Tpouonu u
(pMHAHCKUCKU YCJIOBH, BKJIYUyBajKU T CUTE IITO HE Ce KOHIIeCUCKH,
Ke 3aBHCaT, MeI'y IPyroTo, Off CIielu(PUIHUTE CTPATETUH U ITPOrpaMu
Kou camaTta Biajia Ke pelnu fa ru UMIIeMeHTUPa:

IIpomoBUpamw-€ TPEHUHT

OcHoBu 3a genysatrbe

TpeHuHroT € emHa of HAjBAXKHUTE aJaTKM 3a pa3BUBame Ha
YOBEKOBUTE pecypcu U 3a obe3befyBare TpaH3UIMja KOj efeH
oo p>KJInB cBeT. Tpeba na 6ume hokycupaH Bp3 paboTarta, Koj Lieu
KOH TIOTIOJIHYBakhe HA MPA3HUHUTE BO 3HAEHETO U BEIITUHUTE CO
1[eJl la UM MOMOTHe Ha JIMYHOCTUTE [a Hajaar BpaboTyBame U [a
O6uzaT BKJIYUEHU BO €KOJIolIKa M pa3BojHa pabora. Bo ucto Bpeme,
MporpamMuTe 3a TPeHUHT Tpeba Ja MpoMOBHUpaaT 3rojieMeHa CBeCHOCT
3a MpallamaTa Bo BpCKa CO OKOJIMHATA U Pa3BOjOT KAKO JIBOHACOUEH
MpoLIeC Ha yUere.

Lenu

CnepmHuTe 1IeJIU Ce TIPeJJIO)KeHU:

(a) [la ce BocrmocTaBar WM 3ajakKHAT CTPYYHUTE TPEHUHT IIPOrPaMU
KOU TU UCIIOJHYBaaT MOTpPeOuTe HA OKOJIMHATAa W Pa3BojoOT CO
OCHUTYpaH TPUCTAIl 0 MOXXHOCTHM 3a TPEHWHT, 6e3 pas3yinka Ha
COLIMjaJIHMOT CTATYC, MOJIOT, pacaTa Uiy peurujarta.

(6) 1a ce mpomoBupa (piaexkcubuiHa U nprcrocobamBa pabora cuia
Ol pa3jMyHa BO3pacT, CIIpeMHA [la Cé COOYM CO 3roJIeMEeHUTe
npobsieMd €O OKOJIMHATa X Pa3BOjOT UM TPOMEHUTE KOU
MpoM3JIeryBaat oji TpaH3ul[ijaTa KOH 0P KJIMBO OMIITECTBO;

(B) [la ce 3ajakHaT Hal[MOHAJIHUTE KAMallMTETH, 0COOEHO BO HAyYHATa
efyKalja 1 TPeHUHT, [la ce 0BO3MOyKU BiaauTe, paboTomaBiuTe
1 BpaboTeHHUTe [1a I'M UCIIOJIHAT LieJINTe BO €KOJIOTHjaTa U Pa3BojoT
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36.14.

36.15.

36.16.

36.17.

1 1a 06e30emaT TpaHcdep U acUMMIAlija HA HOBU, €KOJIOIIKU
3paBU, COLIMjaTHO MPUMATIUBY U COOJIBETHU TEXHOJIOT WU, KAKO
Y IPAaKTUYHO UCKYCTBO;

(r) [la ce ocurypa [mexka pa3MHUCIUATE 3a OKOJMHATA M YOBEKOBAaTa
eKO0JIOTHja Cce MHTerpupaHu Ha CUTe MeHallepCKkU HUBOA U BO CUTe
(byKHLIMOHAJIHM CEKTOPM HA MEHAIIMEHTOT, KakKO MapKeTHHT,
MPOM3BOZICTBO U (PMHAHCHU.

AxwmiusHociuu

3eMjuTe KoM ro moaap)kyBaaT cucteMmoT Ha ObeguHeTruTe Haruwu
Tpeba fa ru ueHTU(UKyBaaT MoTpebuTe 3a TPEHMHTOT Ha paboTHATA
CuJia U [a T MPOLIeHU MepKUTe Kou Tpeba /a ce mpe3emar 3a Ja ce
VICIIOJTHAT THe cTaHAapau. MicnuTyBame Ha HaIlpeJoKOT BO OBa I0JIe

MOJKe [ia ce rpe3eMe off cTpaHa Ha cucteMoT Ha ObeguHeTuTe Haruu
B0 1995.

HauponanuuTe npodgecuoHaJHU acolyjallii ce MOTTUKHyBaaT fa
pas3BHjaT U ia TU pasrjeaaT CBOUTE eTUUYKU KOJeKCH U ITPaBLIM CO 1[eJT
Ila ce 3ajakHe MTOCBETEHOCTA U TTOBP3aHOCTA CO OKoJIMHATA. [lesioBUTe
oj1 TIporpamMa 3a TPEHUHIOT U JIMYHUOT PasBOj CIIOH30PUPaAHU Of
npodeCcMOHAJIHM Tejla Tpeba [a oOcUrypaaT WHKOpHopaluja Ha
BEIITUHUA ¥ MHMOpPMALMK 3a MMIIJIEeMEHTAallija Ha OJP)KJIUB Pa3Boj
MPY CUTEe TOUKU HA U3TOTBYBake MOJUTUKHU U [JOHECYBakhe OJIJTYKU.

3emjuTe 1 06pa30BHUTE MHCTUTYLIMU TPeba fia BKJIydyBaaT IpobiiemMu
CO OKOJIMHATA Y Pa3B0jOT BO CBOjOT HACTABEH IJIAH U JJa IPOMOBUpPAaT
pa3MeHa Ha MeTO/I0JIOTUU U TTPOIeHKH.

3emjute Tpeba Ja rM MOTTUKHYBAAT CUTE CEKTOPU Ha OMIITECTBOTO,
KaKo WHAYCTpUjaTa, YHUBEP3UTETUTE, BJAJUHUTE MNPeTCTaBHULIU
U BpabOTeHWTe, HEBJAJUHUTE OPraHMW3alUMKd U OMIITEeCTBEHUTE
OpraHu3alluy, Jja UMaaT eKoJIollKa MeHalIMeHTCKa KOMIIOHEeHTa BO
CUTe pejieBAHTHU TPEHUHT aKTUBHOCTH, CO aKLIeHT Ha MOCTUTHYBaHe
HeNoCpeHU BEIITUHY TPeKy KPaTKOTpajHu (popMajTHU Y BHATPEITHU
CTPYUYHU U MEHAIMEHTCKU TpeHMH3U. KamauuteTuTe 3a €KOJOLIKU
MeHalIMeHT Tpeba fa ce 3ajakHAT M CO CHelWjaJIM3upPaHu , TPEHUHT
Ha TpeHepu“ Mporpamu, U CO Toa Ja Cce BOCIOCTaBaT 3a MOAJpIIKa
Ha TPEeHWHTOT Ha HAI[MOHAJIHO U Ou3Huc HUBO. HOBM mpucTanu KoH
TPEHUHTOT 3a MOCTOEUYKM eKOJIOIIKY 37paBU MPaKTUKU Tpeba ma ce
pa3BUBaarT, KoY MOHaTaKa Ke KperupaaT MO>KHOCTHU 3a BpaboTyBame U
Ke To MCKOPUCTAT MAKCUMYMOT Of MeTOAUTe Oa3upaHu Ha JIOKaJTHUTE

pecypcu.

13
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36.18.

36.19.

36.20.

36.21.

36.22.

36.23.

3emjuTe Tpeba [a cu 3ajakHAT WM [la BOCIIOCTABAT MPOrpaMu 3a
MpaKTUYeH TPeHUHT Ha JUTIOMIIY O] CTPYYHU IITKOJIU, CPeTHU IIIKOJIU
Y YHUBEP3UTETH, BO CUTE 3eMju, CO 1IeJ1 Ia UM Ceé OBO3MOXKU fia TU
WCIIOJIHAT YCJIOBUTE HA Ma3apoT HA TPYZOT U Jja MMOCTUTHAT OJ[PIKJTUB
JKUBOTeH Tipuxoj. [IporpamMu 3a TpeHUHT U peTpeHUpamme Tpeba fa
ce BOCIIOCTABAT 3a []Ja TM UCIOJHAT CTPYKTYPAJHUTE MPOMEHU KOU
nMaat e(eKT Bp3 BpabOTyBameTo U KBAIU(PUKALIMCKUTE BEIITHH.

Bnagute ce MOTTUMKHYyBaaT Ja Ce KOHCYJATHMpaaT co JyfeTo BO
M30JIMPAaHO CUTyaluu, JAaid TreorpadCKy, KyJATYPOJIOUIKU WU
COLIWjaJIHO, Ia TM YCTAaHOBAT HUBHUTE TIOTPeOU 3a TPEHUHT CO LI fia
MM Ce OBO3MO)XKHU Jla TpUioHecaT MoBeKke KOH pa3BUBakbe OfP)KIIMBU
pabOTHU ITPAKCHU U )KUBOTHU CTUJIOBH.

Bnagute, uHAyCcTpUjaTa, CHHAWKATUTE U MOTPOIIyBaynuTe Tpeba fa
MpOMOBHMpaaT pa3bupame Ha BHATPENIHWTe BPCKU TOMery mobpa
OKOJIMHA U o0pu OM3HUC MTPAKTUKH.

3emjute Tpeba ga pas3BUBaaT YCAYTU Of JIOKAJTHO TPEHUPaHU U
peKpyTUpaHM TeXHWYapHU 3a OKOJIMHATA, CITOCOOHM fa My obe3bemaT
Ha JIOKAJIHOTO HaceJieHre U 3aeJHULUTe, 0COOeHO BO OCUPOMAIIIEeHUTe
ypbaHu ¥ pypajiHM pPEoHH, CO YCIAYTUTe KOU MM Ce TOTpebOHW,
TOYHYBajKu 07 OCHOBHATA rpurka 3a OKOJIMHATA.

3emjute Tpeba ma ja momoOpaT MOXKHOCTA 3a H0OMBamke IMPUCTAII,
aHaju3upame U e(eKTUBHO KOpUCTeHe Ha uH(GOpMalUUTe U
3HAeHeTO [OCTAllHO 3a OKOJWHaTa U pa3BojoT. I[locToeukwuTe
WM BOCIIOCTAaBEHUTE CIIeLIMjaJIH IporpaMy 3a TPeHUHI Tpeba
oa OupgaT 3ajakHaTHM 3a Oa TM NOAJp)KaBaaT WHMOPMAIUCKUTE
noTpebu Ha CrelyjaJHu rpynu. BivjaHueTo Ha oBUe MporpamMu Bp3
MPOAYKTUBHOCTA, 3[IpaBjeTo,CUrypHOCTauBpaboTyBameToTpebamace
nporeHu. HaljoHaaHUTe U perMoHaJHUTEe CUCTeMHU 3a MH(OpMaluu
Ha MasapuTe Ha TPyZoT Tpeba Ja ce pa3BMjaT KOM Ke JOCTaByBaar,
Ha TOAMINHO HWBO, TMOJATOIM 3a OKOJMHATAa M MOXKHOCTHUTE 3a
TPeHUHT. Pecypc BoAguunTe 3a €KOJIoTWja U pa3BOeH TPEeHUHT Tpeba
na bugaT MOArOTBeHU U HaATpaZlyBaHU, CO MH(OPMAIMK 38 TPEeHUHT
nporpamMuTe, HAaCTaBHU IJIAHOBU, METOZOJIOTUM U Pe3yATaTH Of
MPOILIEHKKUTE Ha JIOKAJIHO, HAllMOHAJIHO, PETMOHAJIHO ¥ Mel'yHapOJHO
HUBO.

AreHijunTe 3a momoin Tpeba f1a ja 3ajakHaT TPEHUHT KOMIIOHEHTATa BO
CUTEe Pa3BOjHU MPOEKTH, MOTEHUPAJKU IO MYJATULVUCLUIIIMHAPDHUOT
MeTO/Il, IPOMOBMPAjKu CBeCHOCT U 006e30emyBajku TM MoTpebHUTE
BEILITUHU 3a TPaH3UIija KOH OJIP>KJIMBO oniuTecTBO. [[puHijunuTe 3a

14



EKOJIOLUKA EAYKALNJA U NPAKCA

36.24.

36.25.

36.26.

36.27.

ekosomku MeHaiiMeHT Ha YH/IIT 3a onmepaTuBHUTe aKTUBHOCTU Ha
cuctemoT Ha O6eguneTuTe Harjuu Moske fja majie mpuioHeC KOH OBa.

[TocToeukuTe Mpe)ku Ha OpraHM3alMy Ha paboTaaBIU U pabOTHUIIH,
VHIYCTPUCKUA acOLMjalluy M HeBJIaJMHU OopraHM3aluy Tpeba ga ja
0JIeCHAT pa3MeHaTa Ha UCKYCTBA KOU Ce OfiHeCcyBaaT Ha IIPOrpaMUTe
3a TPEHUHT U CBECHOCT.

Bnagute, Bo copaboTKa co pejieBaHTHUTE MefyHAapOJJHU OPTaHU3al[UH,
Tpeba [ja pa3BUjaT U la UMIUIEMEHTHUPAaT CTPATeruy 3a CIIpaByBakbe
CO HaJMOHAJIHUTe, perMOHA/IHUTE U JIOKAJIHUTE eKOJIOUIKU 3aKaHU U
10jaBy, MOTEHUUPAjKU TPAKTUYEH TPEHUHT U MpOorpamMu 3a CBECHOT
CO LjeJ1 3roJieMyBaH-e Ha jaBHaTa M0 rOTBEHOCT.

CuctemotrHaObenunetrute Haruu, cyieicTBeHO, Tpeba jaru poioiKu
CBOMTE TPEHUHI IPOrpamMu, 0COOEHO OHME 3a €KOJIOMIKK TPEeHUHT
Y TOMOIIHM aKTUBHOCTU 3a OpraHu3aluuTe Ha paboTomaBLUTe U
paboTHULIUTE.

Havunu na umunemenmayuja

Cexperapujator Ha KoH(epeHlujaTa MpoLeHU [IeKa MPOCEYHUOT
1esoceH roguined Tpomok (1993-2000) 3a wuMIUleHTaluja Ha
nporpaMara fia YUHU OKOJIy 5 MUJIMjapAu 4oJiapy, BKIy4yBajKu U 2
MUJIMjapay JoJIapy O MefyHapojgHaTa 3aefHuIla 3a PAaHTOBU WU
KOHLeCUCKY poKOBU. CHBe 0BUe ce MHAMKATUBHU U IIPOLIeHKU CIIOPes
roJieMurHa, a He ce MperjeJjaHy oj BiaguTe. PeasHuTe TPOLIOLU U
(pMHAHCUCKYU YCIIOBU, BKJIYYYBajKU I'M CUTE IITO He Ce KOHLIeCUCKH,
Ke 3aBucar, Mef'y Apyroro, oj creudUyHUTe CTPATeruy U MPOrpaMu
KoM camaTa Biaga ke pewu ga ru UMIIeMeHTUPa

He e moBosiHO caMo fa UM ce majat He JyreTo MHGpOPMALMU 3a HUBHATa
OKOJIMHA TYKy IOTpebHO e W Ja ce coommTu WH(popmamujara Koja Ke
MPOU3Be/ie eKOJIONMIKYU MOYKEeJTHO OJHeCYBake BP3 KOe HIHWHATA Ha CeKoj
JKUB opraHu3aM 3aBucHU. ExosiomkaTta egykaiuja Tpeba a ce cMeTa Kako
efyKaldja 3a OAPXJIUB pPa3Boj, BKIYYYBAjKU MPAKTUYHU, peJIeBAaHTHU
CTpaTeruy 3a BKPCTEHU, XOJIMCTUUKHU YUeHa.
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MPMHIIMITN HA EKOJIOMIKA
ETVKAITHJA

Ila ce pa3bepaT MPUHIIMITUTE U I[eJIUTE HA €KOJIONIKaTa efyKaiijja e 4yeKkop
Harpe/i KOH OCIIOCOOyBam-€ 3a pa3BUBame OAPXKJIMBOCT, IIITO MPOMOBMUPA
IeKa eKoJIolIKaTa efyKkaluja Tpeba /a 6ujie KOHTUHYUPAH, 1eJI0)KUBOTEH
mpollec Koj ja cpaka okoJMHATa BO IEJIOCT, U MPUPOIHO U COI[UjaJTHO, U
ro KOPUCTU WHTEPAUCLUIUIMHAPHUOT IIPUCTAN IMPeKy KOoj Ipaliamara 3a
oKoJinHaTa Tpeba Ja TM MCOUTA Of JIOKA/IHA, perMoHajiHa U MefyHapojHa
rJIeJlHA TOYKa.

[Ipuniunute He EE 6ea nmpBnaT npetctaBenu HBo Cuozogbaitia 3a Exonowka
Egyxayuja 3a Ogp>xnusu Ouwiiecuisa u I'nobanuna OgzosopHocui >

« OOpa3oBaHMETO e ceune MPaBo; CUTE YUUMe U TToJIydyBaMe.

- Exonomkaraepykainuja, maau (popmaiiHa, HechopMaiHa MM MH(OPMaJTHa,
Tpeba ;a ce 6ba3upa Ha KPUTUUKO U MTHOBATUBHO MUCJIEH:€ BO CEKOe MeCTO
WJIV BpeMe, ¥ ia TpOMOBUpa TpaHcopMaIlivja v rpajieH-e Ha OIIITeCTBOTO.

« Ekonomikara e,ILYKLI;I/Ija € 1 JINYHA 1 3aeJHNYKa. ]_leJII/I KOH pa3BUBadl-€ Ha
JIOKQJIHUTE U IJI00aTHUTE ,[[p}l{aBjaHCTBa CO ITOYHUT KOH cCaMO-oZpeayBame
N HEe3aBHMCHOCT Ha HALJUUTe.

- Ekosomkarta eaykaija He e HeyTpajiHA TYKy HAeosiomKka. Taa e
MOJIUTUYKU TECT.

« Exornomkara efykaiidja Mopa [la BKJy4yBa XOJMCTUYKU TPUCTAN U
MoHaTaKa WHTePAMCHUIIMHApeH (oKyc Ha BpcKaTa IoMery JyreTo,
NpupojaTa U YHUBEP3YMOT.

« Exornomkara emykaiuja Tpeba /1a CTUMyJIMpa COJUMIAPHOCT, €THAKBOCT
Y TIOYUT KOH YOBEKOBUTE MPaBa, CO BKJIYYEHU AeMOKPATCKU CTPATEruu U
OTBOpEeHa KJIMMa 3a KyJTypHa pa3MeHa.

« Exonomkara efgykanuja Tpeba ma rd TpeTupa KPUTUUHUTE TJI06ATHU
npobjaeMu (Kpu3a CO KJIMMATCKUTE MPOMEHHU), HUBHUTE MPUUYMHUTEIN
Y TOBP3aHOCTU CO CUCTEMATCKU TMPUCTANl BO HUBHUTE COLUjaTHU WU
VCTOPUCKKM KOHTeKCcTU. OCHOBHUTE Mpaliakha BO BPCKA CO Pa3BOjoOT U
OKOJINHATa, KaKo HaceJeHWeTo, 3[IpaBjeTo, MUPOT, YOBEKOBUTE IIPaBa,
neMoKpaTHjaTa, [J1a/iTa, erpajamnyjata Ha ¢yioparta u payHara, Tpeba ga
ce BOOYAT Ha OBOj HAYMH.

- Exonomkara emykaiuja Tpeba ma obe36enu eqHaKBU MapTHEPCTBA BO

5  Cmorom6ara 3a Exonomka Exykariuja 3a Ogprmusu Omimrectsa i [obassa OroBopHocT Oetiie npridaTeHa Ha 3aKIy40KOT Ha
Merynapoguuor HI'O dopym /92 Inobanen Dopym o Jynu 1-14,1992 Bo Puo me Kaweupo, Bpasu, napanentuor HI'O nactan na 1992
3emjer Camur. Criorofata e ejHa off 46te HI'O Anreprarusnu Criorog6u nprdateru Ha GpopymMoT, HAMEeHeTH fja CIYKaT KaKo 0CHOBA
3a YOBEKOBUTE ajiTepHaTUBY Ha AreHzara 21.
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EKOJIOLUKA EAYKALNJA U NPAKCA

IMpoLecoT Ha HOCeme OJIYKKU Ha CUTe HUBOd U (13831/1.

Exonomkara egykanuja Mmopa a ja Haora, npr3Hae, IOUUTYBA, MPUKaXKe
Y WCKOPUCTU JIOKaJHAaTa MCTOPHWja W JIOKaJHATa KyJATypa, Kako M fa
MPOMOBUpA KYJTYpHA, JUHTBUCTUYKA U €KOoJIollKa pasHoBupaHocT. OBa
MMIUIMIMpa NpU3HaBawke Ha MCTOpPUCKATA TMepCcreKTUBa Ha JIOKAJHOTO
HaceJleHUe KaKO HAaUMH 3a MeHYBakbe Ha eTHOLIEHTPUUKUO MPUCTATI, KaKo
Y MOTTUK 32 OMJIMHTBAJIHA eyKal[yja.

Exosomkara egykaiuja Tpeba a rv oBjacTyBa CUTe Jiyfe ;a IpOMOBHpaar
MO>KHOCTH 3a OCHOBHU [IeMKOKpPATCKHU MpPOMeHHu U ydyecTBa. OBa 3Ha4Yu
oeKa 3aegHULMTe Tpeba /[a CM ja BpaTaT KOHTpOJiaTa BP3 COICTBeHaTa
cynOuHa.

Exonomikara e,I[YKaLII/Ija 'm LieHrn CHUTe pa3JIM4YHU Cl)OpMI/I Ha 3Haeme.
3HaemeTo e PAa3HOJIMKO, KYMYJIATUBHO 1 IIPOMU3BO Ha OIIIITECTBO, I1a He
Tpe6a Aa 6I/I,E[e MaTeHTUPaHO 1UJIN MOHOIIOJIU3UPAHO.

Exonomkara epykamuja Tpeba ma bupe au3ajHMpaHa Ja MOXKe 1a UM
obe30enu Ha JyreTo Ja MeHalMpaaT KOH(MJIUKTU Ha MpaBefieH U XyMaH
HAYMH.

Exosomkara efgykaiiyja Mopa a CTUMYJIMPA IUjaaor U copaboTKa moMery
WHAUBUAYAJLUTE U WHCTUTYLIMUTE CO LieJ Ja Kperupa HOB >KMBOTHU
CTUJIOBU KOM ce Oa3upaHM Ha OCTBApyBamke Ha CeUYMr OCHOBHU MOTpPeoH,
0e3 pa3/lMKa Ha €THUYKH, MOJIOBU, PEIMTMO3HU, KJIACHU, (PU3UUKU U
MeHTAaJIHU Pa3JIMKH.

Exonomkara epykaiuja 6apa JemMokpaTu3aludja Ha MeJuyMHUTe U
HUBHATa MOCBETEHOCT HAa MHTEPECUTE HA CUTe CEKTOPU O]I OIIITECTBOTO.
KoMyHuKaljaTa e HeOTyIMBO MTPaBO U MeIMYMUTE MOpa Jja ce mpecTopa
BO €/IeH O] IJIaBHUTE KaHa/Iv Ha efiyKallyja, He CaMo CO PaCIipOCTaHyBaH€e
MH(pOpMalMy Ha eJJHaKBa OCHOBA, TYKy U TMpEeKy pa3MeHa Ha HAYWHH,
BPEeHOCTHU M UCKYCTBA.

Exonomnikara egykaliyja Mopa fia BKJIy4yBa 3Haeke, BEeIITUHU, BPeJHOCTH,
cTaBoOBM U 1 akiuu. Tpeba fa ja mpeTBapa cexoja MO>KHOCT BO 0Opa30BHO
MCKYCTBO 3a OJIP>KJIMBO OITIITECTBO.

ExosomkaTa efykainuja mMopa jfla TTIOMOTHE BO pPa3BUBAH-ETO e€THUYKA
CBeCT BO cuTe (h)OPMU Ha YKMBOTO Kajie JTyreTo ja fesiaT MaHeTaBa, MOYnT
KOH CUTe )KUBOTHU IUKJIYCU U Jla HAMeTHA OrpaHUYyBaH-e Ha YOBEKOBaTa
eKCcIuToaTalyja Ha Apyrute (hopMu Ha JKUBOT.
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IIEJIA HA EKOJIOIIKATA EVKAIIMJA

CBecHocT - [loMarajTe Ha UHAWBUYAJIIM WU IPYIM BO OMIITECTBOTO 3a
Ila CTeKHeTe TorojieMa YyBCTBUTETHOCT U CBECHOT 3@ OKOJIMHA BO LIeJI0CT
Y Hej3MHUTe TPoOIeMMU.

3Haeme - [lomarajTe Ha MHAWMBUIYAJIIY WIN TPYIH BO OIIITECTBOTO 3a
Ia CTeKHeTe OCHOBHO c(akame Ha OKOJMHATa BO Hej3sWHATa 1[eJIOCT U
Hej3uHMUTe TIpobieMu. VcTo, 3a f1a ro pa3bepeTe MPUCYCTBOTO U yoraTa
Ha JIyf'eTo BO Hea, Koe BKJIyYyBa KPUTUUYHA OFTOBOPHOCT.

CraBoBu - [lomarajTe Ha MHAMBUAYAJLM WU TPYIKU BO OIIITECTBOTO
Ila CTeKHAT COI[MjaITHU BPeJHOCTHU U [IJIa00K MHTepecC 3a OKOJIMHATa KOj
MO)Ke 1a TM HaTepa aKTHUBHO /la Cce BKJIyYyaT BO Hej3MHATa 3allTUTa U
1noJo0pyBame.

Bemrtunu - [Tomarajre Ha MHOWBUAYAJILIM WIX TPYIIA BO OIMIITECTBOTO /ia
CTEeKHAT BeIITUHU IOTPeOH!U 3a pelllaBame MpobJieMu Co OKOJIMHATA.
CrmocoOHOCT 3a MpoIjeHKa.

VuectBo - [lomarajre Ha MHAMBHUAYaILY WIM TPYINA BO OIIITECTBOTO
Ia pa3BHUjaT YyBCTBO 3a OJFOBOPHOCT U 3ara3eTe ja UTHATa morpeba Ha

obpakaH.e BHUMaHUe Ha eKOJIOLIKUTe ITpobJieMu; 1a ce OCUrypa ek Ke ce
npudaraT aJjeKBaTHUTEe MEPKU BO OBOj OJJHOC .

Hedbunupano Ha MefyHapoguunor CemuHap 3a Exomomka Epykaruja.
benrpag. 1975.
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EKOJIOHIKA ENYKALIUJA BO ITPAKCA

dopmanHa u HeopMaJIHa €KOJIONIKA ejyKaIjuja

,1103HaBaj cu ja mybiauKaTa“ e moOPO MMO3HAT COBET 3a CEKOj IITO IJIaHKpa
Ia TIpaBU KaKBo OMJI0 KOMyHMKAIcKy Hamop. Jla ce obe36eau EE on Bucok
KBaJIUTET, e[yKaTOpUTe Mopa Jja ' pa3bepaT MHOryTe KOHTeKCTH Bo Kou EE
MOJKe Jla ce CJIy9yBa M pa3HOJIMKOCTa Ha YYEHULIUTE.

Enykatopute, ocobeHO €KOJOMIKWTEe eNyKaTOpPW, YecTo IpaBaT pasjinKa
nomery ¢popmasiHo 1 HepopMasHo obpasoBanue. Manusc (1984) ro gecdunupa
chopmanHOTO OOpa3oBaHMe KAaKo “OMIITECTBEHO MPU3HAT CUCTEM BO KOj Off
ydecHULIUTe ce Oapa /ia y4yaT M JeMOHCTpPUpaaT ojfpe/leH! CIIOCOOHOCTH
Bo cripoTuBHOCT, He(hOpMaTHOTO 0Opa30BaHUE COJIPYKU CAMOCTOJHO YUEHe
Kajle Ha ydeHuIuTe oQuIrjasHo He UM ce bapa ma yyat. Xam (1992) Benu
3a opmanHuTe U HedopMaJHUTE Y4YeHUIU ,3apobeHu” u ,He3apobeHU"
nyonvku. TunuuHata ocHoBa 3a (hopMasIHOTO 0Opa3oBaHUE € IIKOJIOTO
Y YHMBep3UTeTCKaTa IpejiaBajiHa, MaKo (DOPMAJIHOTO yYeme MOyKe Jja ce
cayJdyBa Ha eKCKyp3uja, XoTejicka coba 3a cocTaHouu, uiu Bo EE mentap.
HedopmanHoTo yueme MoO)Ke 1a BKJIyYyBa YCTAaHOBM KaKO ITApPKOBH,
300JI0IIKH K My3€eH1, UaKo OBHe MeCTa MOyKe /1a OuiaT JoKal[UK 3a aKTUBHOCTHU
on popManHo obpaszoBaHue, UCTO Taka. OBa ce mpumMepu 3a OPMaJHO U
HeopMasiHO o6pa3oBaHuUe:

dopMaJiHo:

« YacoBu BO fp)KaBHU YUUJIUIITA.

« KypceBu, cemuHapu 1 pabOTUIHULIY CO CePTUMUKATU WU JTULIeHIIN.
+ [lIkoncKu rpynu Ha KypcC CO TPecToj

« EE ueHTpu Kako fiea oJi HAaCTaBHUOT IJIaH

*  VYUJIUIITHU €KCKYP3UHU 10 MapKOBU, MY3€U UTH.

HedopmarnHo:

« PekpeaTWBHM MOCETH Ha MAPKOBU, My3€H, IPUPOHU LIEHTPU UTH.
« KypceBu mrTo He HOCaT KpegUTHU, CEMUHAPYU U PAOOTUITHUIIN.
+ JleTHU MJIQIUHCKU KaMIIOBH.

Hanu popmanHo uiu HecpbopmasHo, EE ce caydyBa Bo rosem 6poj cchepu co
IIMPOK CIeKTap Ha ydyeHunu. ExykaTopute Tpeba fa rv 3eMaT TNpeBuUj 1
OKOJINHATa U My0bJMKaTa BO IM3ajHOT WK UMIIJIeMeHTalrjaTa Ha Koja Ouiio
aKTUBHOCT 3a y4yere rin rmporpama. Co mouynT KoH Iy0imkara (yueHULuTe), Ha
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3AJAKHYBAHE HA KAMALUNTETUTE 3A OBPA30BAHUE U OBYKA 3A 3ALUTUTA
HA NPUPOAHUTE PECYPCHU BO OXPUZLACKO- NMPECIAHCKHU BACEH

pa3BojHuTe ha3y ¥ MOTHUBAIMUTE Ha yYeHULIMTe Tpeba 1a ce 0OpHe 0coOeHO
BHMMaHUe. PaMKaTa Ha yuewe, camaTa OKOJIMHA Ha yuyele U BpeMeHcKaTa
paMKa 3a yueme 3acjy)KyBaaT oceOHO pas3riie/lyBame .

VnarcTBa 3a pa3Boj ¥ uMiuieMeHTanuja Ha [Iporpamara
3a eKOJIOIIKa efiyKaiuja’

Passoj ra upocpamawia ro BKJIy4YyBa CETO IJIaHUpawe U IOBP3aHUTE
aKTUBHOCHK KOM MOpa [ia ce CayyarT IpeJ; YYeHULIUTe [1a ce aHrakupaar BO
BUCTUHCKM aKTHBHOCTH 3a yuewe B0 pa3BojoT Ha mporpamara, LjeJuTe U
oJlpeJHULIMTE Ce YCTaHOBYBaarT, ce ofipefiyBa crelupuyHaTa COAp>KMHA Ha
nmporpamara, 0Opa3oBHUTe MaTepujaju ce Mpou3BeAyBaatT Uiau ofbupaaT u
ce IJIaHMpaaT MeTOJUTe KOU Ke ce KOpPUCTaT BO IIPOLeCOT Ha IIpe/aBambe
U yyewe. Mmunemenwayuja Ha upolzpamawia TOYHYBa KOra y4YeHULUTe
BHUCTUHCKHU Ce aHTa)kK1paaT BO aKTUBHOCTUTE 3a y4ere.

Bo Hekou ciayuyau, pa3BojOT Ha IMporpamara U HUMIJIeMeHTalidjaTa Ha
rmporpamara ce [iBa pas3jM4YHu U mocebHU mporecu. VigeanHo, pa3BojoT Ha
rporpamara ¥ MUMIJIeMeHTaljaTa paboTart 3aeIHO BO KOHTUHYMPAH MPoIiec
KaJie yUeHULIMTe Ce aKTUBHO BKJIYYeHU BO IJIaHUPaH-eTO U pa3BUBameTo Ha
rporpamara.

[lupok crnexktap Ha EE mnporpamu Mo)kaT ga ce pa3BujaT U Ja ce
MMIUIEMEHTHPAAT 3a MCTO TOJIKY IUPOK CIeKTap MyOJUKW WU YYeHUIIH,
IITO MOJKe ZIa ce TIo/leJid BO TPU OINCEe)KHU KaTeropuu:

«  VyeHMIIM BO paHO J€TCTBO;
+  Y4eHHIIM BO OCHOBHO, CPeJIHO Y BUCOKO 0Opa30BaHUe;
« BospachHu u onmra nybauka.

[IpuMepu Ha pbopmuTe Ha nporpamuTe 3a EE 1 akTUBHOCTH 3a yuerme MoyKe
Ila BKJIy4yBaar:

« IlpenaBama, pabOTUIIHUIIM U CEMUHAPM.

« Bupeo 3anucu u ekpaHU3alUN.

« W37m0)x6u 1 IpeTcTaBu.

« DbBpomypu, paxktorpacdum u OUITEHMN.

« (OO6jaBu of jaBHUTE CITY>KOU.

« Beb6-cTpanumnu.

 [Iporpamu 3a MHTepIpeTalyja Ha OKOJIMHATA.

(=29

Mepepurt, 1lojc; Kantpen, lajana; Konep, Majku; Esenep, bpyc; Xan, [lajana; Cniexrop, [lon; Hajgobpuitie Bexx6u 3a Exonowka
Egyxayuja; Yuacwsa 3a Ycuex; Areruyja 3a 3amrura Ha Okonunata Oxajo, Kanuenapuja 3a Exonomka Eayxanuja; 2000
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EKOJIOLUKA EAYKALNJA U NPAKCA

WcTpakyBamwa 13ajHUPAHU O] YUEHULIUTE.
CumMyJsialiuy ¥ UTpam-e YI0TU.
MHTepaKkTUBHU KOMITjyTePCKU MPOTPAMU.
ONIITUHCKY TPOEKTH.

AKTUBHO UCTpa>kyBame.

[ToBeke06HO yueme.

Ob6jacHyBauKu aHAJIM3MU.

['pymHO peraBame MpodaeMu.
KoMOuHaliuu o rope CioMeHaTuUTe.

[Ipouenypute BKIyuYeHU BO pa3BOj Ha MporpamaTta UM HMIUJIeMeHTalluja
BapupaaT BO O/IHOC HA TUTIOT HA ITpoTrpaMara M myomKaTa Ha Koja e HaMeHeTa.

Pa3BojoT u uMmIuieMeHTanujaTa Ha mporpamuTe 3a EE Tpeba:

Jla mpemo3HaaT Jeka y4eHUIIUTe ce HaJprajilyBaaT BP3 IMPEeTX0/JHO 3HAeH€
Y MCKYCTBO 3a Jla M3TrPajiaT COIICTBEHO 3Haeme IPEeKy HMCTPakyBama,
OUCKYCHUU, aTUIMKALMY 1 APYTU MOJIeJIM Ha aKTUBHO yUete.

Ila mpudaTtaT Bo30yAIUB JUPEKTEH, MOMEHTEH IPUCTAI, KOj BKJIyIyBa
(busuuka BkIAyyeHOCT (KOra € BO3MOYKHO), pellaBame Ipobiiemu,
IOHECYBame OJIYKU, YMyBakhe U KpeaTUBHO Pa3MUCTYBaHE.

Ila ce mpoMoBUMpa y4yeme I[eHTPHUPAHO Ha YYEHUKOT Kajie YUYEHUKOT e
BKJIYUY€H BO cuTe (ha3u Ha YUere O]l TJIaHUPame JI0 TPOoIjeHKaTa.

Jla KopuCTU IUAepu Ha yYeHUI[UTe Kako 00e30ejyBauu, TPeHEpH U
MEHTOPHU.

Jla ja moTTHKHe ynoTpebaTa Ha KOOIIEPATUBHO U 3PY>KEHO yUeHe Kora
yU4eH-eTO Ce 0/IBa BO rpyrna yUYeHUIIH.

Jla BKTydyBa MelllaBWHA O]l Iiejia rpymna, Majia rpyna ¥ UHAUBUAYATHO
yueme.

Jla IOTTUKHYBa MOBeKe-M00HO Ipe/laBame U yuemne.

Jla BKJTy4u pa3/IMyHa MajieTa Ha MpeJaBame U YYeHe.

Jla KoprCcTH pa3HOOOPa3HOCT 0/ OKOJIMHHU 3a YUEHe.

Jla mpunaroay pas3jauyHYU WHTEJIETeHIINY, Pa3JINYHN CTUJIOBU Ha yUeHe
Y pa3BOjHUTE MOTPeOM Ha I[ejIaTa JUYHOCT (ColLiMjasiHa, eMOLIMOHAJIHA,
(bu3nuka, MeHTaIHa, UHTEIEKTYyaJIHa, eCTeTCKA Y CIIUPUTYaJIHA).

Ila BMeTHe mpollecd Ha MPOIEHYBaHme€ U OIeHYBaH-e, COOIBeTHU Ha
obpa3oBHATa IMporpaMa U aKkTUBHOCT.
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3AJAKHYBAHE HA KAMALUNTETUTE 3A OBPA30BAHUE U OBYKA 3A 3ALUTUTA
HA NPUPOAHUTE PECYPCHU BO OXPUZLACKO- NMPECIAHCKHU BACEH

YueHnuiu oz paHo aerctBo - Pa3BojHa IIporpama’

3amouHeTe co mpocTH Be>k6u. Koraru 3arno3HaBare ieliata co IpupojaTa,
MoYHeTe Co HajommcKaTa OKOJIMHA 3a JleljaTa ce ce YyBCTYBaaT CUTYPHO U
ynobHo. [71egajTe kako rpaB pacTe mpeji a UMaTe TpaJvHa WU [IeTajTe
O6ocu 110 TpeBaTa Ipej ja Bie3eTe BO peKa.

JenaTa HeKa ce akTUBHO BKJIy4eHU. OOe30eieTe neTcka MHTepPaKIUja co
BO3pacCHU, CO MaTepHjajii M HUBHATa OKOJIMHA, I03B0JIeTe HUBHUOT UHTEPEC,
JbyOOMMUTHOCT M ITOTpebarta 3a 3HaeH-e Jja I'M BOJIaT HUBHUTE aKTUBHOCTH.

06e30eaeTe mpujaTHU, BpeJHU MCKYCTBa. Y)knBameTo Bo EE e ucto
TOJIKY Ba)KHO KOJIKY ¥ COJ[PyKMHATA.

AKIIeHT Ha UICKYCTBO CIIPOTH yueme. 3a e(heKTUBHO yueme, fieliaTe Tpedba
na bumat BKIYYEHU BO CIOZleTyBame U MpaBemhe HACIPOTH CAyIIamke U
ryiefjame.

Kopucrere nenocHu peuenunu. /lerjata Tpeba ma ce BKJyYaT BO
MIPUPOAHUOT CBET Ha CEH30MOTOPHO HUBO.

O6Ge30eneTe mOBeKeHaMEHCKH WHCKycTBa 3a yueme. Q0e3bemere
MOYKHOCTH 3a ydYeH-e MpeKy IoBeke O]l eJlHa HacOoKa WM KaHajl Ha
MH(pOPMALIUU.

dokycupajre ce Ha Bpckute. [IpomoBupajTe copaboTka, KOMyHUKaIIKja
U noBepba Mery JyreTo co MOTTUKHYBame 3[PY)KeHO yuere BO MPUpo/a.
[TomorHeTe feljaTa a ce YyBCTyBaaT yA00HO BO IIPUPOJHATA CPeIUHA CO
1[eJ1 Ja ce M3rpajid He3aBUCHOCT U KOHIIENT Ha cebe. [Tomoruere M Ha
merara aa cgararT AeKa CUTe [AeJIOBU Ha IIPUPOIHUOT CBET Ce ITOBP3aHU U
IeKa v TMe caMuTe ce Jiesl O] Hero.

Hpn1<a>1<eTe JINYEH HHTepeC M VXKHMBAKE BO IPUPOAHHUOT CBET M
IIpUMEPHA IrpukKa 3a IIPUPOAHATA OKOJIHMHA. ,Z[euaTa rnoBeKke ydaTr 3a
CTaBOBU 1 BPeJHOCTH O[] IjieJdHeTO OAHeCyBdalkhe Ha BO3PACHU OTKOJIKY
O OHAa IITO BO3PAaCHUTEe UM I'O Ka’KyBaarT.

Oap>xyBajTe 6s1ara, mpudakauka u ogrieayBaduka atmocgepa. [lerrata
Tpeba fma 3HaaT JeKa ce IeHeTH U JeKa Mo)KaT /ia UM BepyBaaT Ha
BO3pacHUTe Kou paboTaT Co HUB.

BMeTHeTe MYJATUKYJATYPHM MCKYCTBAa M IpecneKTHBHU. Kopuctere
YMETHOCT, IUTepaTypa U NOCEeTUTEeU Of] Pa3JIMUHU KYJTYPHU MMO3aJUHA
3a fieljaTa /ia ce 3aMo3Haar Co MoBeKe KyJATYpU.

dokycupajre ce Ha y0aBHHaTa U YyjAaTa Ha nmpupopgara. HajsakHara
paboTa Koja mellaTa Mo)Ke Ia ja HayyaT 3a 3eMjara e JeKa e I0JIHA CO
yOaBUHU U Uy/ia.

~

Mepemur, [lojc; Kautpen, [lajana; Konep, Majku; Eenep, bpyc; Xaw, [lajara; Criextop, [oxr; Hajmo6pute Bexx6u 3a Exonorika
Enyxanuja; Ynactsa 3a Yenex; Arennuja 3a 3amruta Ha Oxonmnata Oxajo, Kanuenapuja 3a Exonomxa Epykauuja; 2000
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« MH3neryBajre mTo mouecTo. AKO cakaTe [ieliaTa /ia pa3ByjaT 4YyBCTBO Ha
JbyOOB ¥ TpUyKa 3a MIPUPOZATa, MOpa Jla UM Ce Jiajie BpeMe J1a ja UCKycar.
« BwmetHeTte EE Bo cuTe acrieKkTu Ha ImporpaMaTra 3a paHoO JAeTCTBO.

[IpennokeHu BUAOBU aKTUBHOCTHU 3a UMIJIeMeHTUpaw-e EE 3a paHo geTcTBO:

« Marepujanu 3a mpupojiaTa 1 akTOBHOCTU BO LIEHTPUTE 3a yUeme.

« JKuBoTHM 1 OMJIKM KaKo Jiej1 of] YYUIUIIHATA OKOJIMHA.

« KHura 3a gelia Ha TeMa Ipupoa.

« VYMeTHOCT, My3HKa U IBU)KeH>a Ha TeMa IIpupo/ia.

« (CnaBewme Ha YETUPUTE TOAUIIHM BpPEMHIbA CO IMOCEOHM AKTUBHOCTHU
TOBpP3aHU CO TIpUpoaTa.

« Kopucrtemwe pa3irnuHa XpaHa 3a IIpuKakyBaHe Ha BpcKaTa CO MPUPOJHUOT
CBeT.

« Temu moBp3aHu co MpuUpojiaTa BO IPyIHATE aKTUBHOCTH.

« Temu moBp3aHu cO TMpHUpOJaTa BO YMETHOCT Y YMETHUYKU MPOEKTU O]
MaTepujaJiu Ofi MPUPOJHUOT CBET.

+  EKckyp3um.

« Kopucreme 1 pa3BuBame Ha MIKOJCKUOT ABOP 3a [ia ce npudaTat yuema
32 )KMBOTUHCKUOT ¥ PACTUTEJIHUOT CBeT.

« VYyecTBO Ha poiTeIMTe BO aKTUBHOCTH TIOBP3aHU CO MpUpoAaTa.

MeToau 3a BMeTHYBawe EE Bo HacTaBHMOT I/1aH

(PaBBI/IBa}be ImporpamMu 3a Y4€eHHUIIHN O OCHOBHO U CpeaHO Y‘—II/IJII/IIJ.ITE)

EKOJIOIMKMOT HAcTaBeH IJIaH MO)Ke fia ce meduHUpa Kako 30MpOT Ha CUTe
HMCKYCTBA KOM YYEHULIMTE ' MMAaT 107 IOKPOBUTEJICTBO Ha IIKOJIOTO KOU Ce
OJlHeCyBaaT Ha 3Haeka, BEIITUHH!, CTABOBYU 1 YOBEUKO OJTHECYBakhe TOBP3aHO
CO CTeKHYBame Ha eKoJIoImKy coopBeTeH sxuBoTeH ctuil. (YHECKO 1986)

HeduHniirjaTa 3a €eKOJIOMKUOT HACTABEH TIJIaH O] TIOrOpe UMIUIUIIPA MHOTY
MoBeKe off caMaTa IOAroTOBKAa Ha AOKYMEHTH HaMeHeTU 3a KOPUCTeHe
BO VUWIHUIIM BO YVUWIMINTA WIM [Ap)KaBaTa. MMmnuiupa, momaTHo, geKa
O/ITOBOPHOCTA Ha M3rOTyByBauyWTe Ha HacTaBHaATa Iporpama Jila HampaBaT
nporpamMa Koja ke CTUMYJIMPa YUerhe Ha KOHIIETITYeTHO 3Haemwe, 1a obe30emaT
3a JOCTUTHYBaH€e Ha BEIITUHU 3a pelllaBam-e Ha MpobjieMuTe, 1a 703BoJIaT
3a Mo uIMpamke Ha BepyBamaTa M BpeJIHOCTUTE, ja obe3beaT TpeHUHT
M MOYXHOCTM 3a MpPHMeHyBame COOJBETHO OJiHeCyBake Of AprKaBjaHUTe
KOU Ke pe3yJITUpaar Co )KMBOTEH CTUJI Ha HaceJIeHUeTOo Koj Ke ro bajaHcupa
KBaJIUTETOT HA JKUBOTOT CO KBAJIMTETOT Ha OKOJIMHATA. 3aT0A, LIeJIMOT IPolLiec
Ha pa3B0j Ha HACTaBeH IJIaH BKJIy4yBa MHOTY MTOBeKe 0f] caMaTa Mo/Ir0TOBKa
Ha MaTepujanu. Bo oBoj rporiec Tpeba ma OugaT BKIyUeHU IeJIM 1 HaMepH 3a
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IOHeCcyBauyuTe Ha OLJIYKU, MpeJiMeTH KOU Ke ce KOPUCTAT 3a /ia Ce MOCTUTHAT
CaKaHWUTe 1leJId 1 HaMepH, OpraHu3aliija Ha Tue MpeJMeTH, MeTO[Iu Kou Ke
ce KOpUCTaT BO Tpe/iaBare Ha MPeIMETOT U MPOLIeHKAaTa Ha CTEMEeHOT 0 KOj
COAip)KMHATa U MeTOJUTe I'M UCIIOJIHYBaaT CaKaHUTe 1leJId U HAaMepu.

[lennTe 3a pa3Boj Ha HACTABHUOT TJIAH Ce OPraHM3WPaHu BO YeTUPU HUBOA.

HEJI oo IIPBO HHUBO; HuBo Ha eKOJIOIIKH OCHOBU - Ce Tpyaun na UM
06836@,[[1/1 Ha y4YeHUIuTe CO JOBOJIHO 3Ha€eme 0f e1<0)10r1/1jaTa 3da Ja MM
OO3BOJIM €BeHTYAJIHO [1da HallpaBaT €eKOJIOUIKU 3paBu OJJIYKH CO ITOYUT KOH
I[IpallalaTa CO OKOJIMHATA.

Ilenox BTopo HUBO: HuBo Ha KoHuentyanmua Ceect: [Ipamamwau BpegHoctu
- ce TPYyAU Jja pa3BHe KOHIIENTYyaTHA CBECT KaKO MHAMBUAYATA U KOJIEKTUBOT
MOKAT Jla BJijaaT BO BpCKaTa Mery KBaJIMTETOT HA JKUBOTOT ¥ KBAJIUTETOT Ha
OKOJIMHATA...ACTO, KAKO OBHE MOCTATKY pe3yJITUPaaT Co eKOJIOIIKY Tpallammha
KOM MOpa Ja ce paspellaT MpeKy MCTpa)kyBamwe, MpoleHKa, BPelHOCTH,
pacyucTyBame, IOHeCyBambe OIJIYKU M KOHEUHO, TpafaHCcKa aKIjyja.

Ilen ox Tpero HuBo: HuBo Ha UcTtparkyBame u IlporeHka — o6e36egyBa
3a Pa3BOojoT HA 3HAeHaTa U BEIITUHUTE MOTPeOHM 3a JJa UM Ce 03BOJIM Ha
yUYeHULIMTe Ja UCTpa)kyBaaT Tpalllaka U Jja MpolleHyBaaT aJTepHAaTUBHU
pellleHHja 3a HUBHO pelllaBambe.

I[len ox verBpro HUBO: HuBo Ha Bemrtunu 3a Exonomku Ilocrankmu:
TpenuHr u Anyikaliyja — ce TpyAu Jla To HaBeZie pa3B0joOT HAa OHKME BEIITUHU
NTOPeOHM 3a YUeHUIIUTE Ja Mpe3eMaT IT03UTUBHU eKOJIOIIKU ITOCTAIKHU CO LieJT
ITOCTUTHYBAHe U/UIKA OJIP)KyBame NUHaAMWYeH OaslaHC IoMely KBaJIUTeTOT
Ha >KUBOT U KBAJIUTETOT Ha OKOJIMHATA.

[TocTojaTyeTHpH pa3TMYHU MPUCTATIY TPU BMETHYBak-€ eKOJIOIIKA e/fyKaliuja
BO IIKOJWTE U TIOKOHKPETHO, BO HACTABHUOT IaH. Toa ce crojyBame,
HaMeTHYBabe, BMETHYBAbe U BpaMyBame.

CnojyBame € BMeTHyBame HaA eKOJIOIIKUTEe KOHLIeNTU, AaKTUBHOCTU U
MpUMepu BO MOCTOEYKH LieJid Ha HaCTaBHUOT IulaH. [Ipumep 3a crojyBame
MOXKe fia ce 3a0ejiesku BO XxeMujaTa 3a fieceTTo ofienenue Bo Kanudopuuja
( Monpo u Kanaepr, 1994). YuutenoT ru HaTepaj yYeHULIUTE 4a T UCTPayKaT
TEeKOBHUTE eKOJIONIKY Mpalllatkhba KaKo Ha MpUuMep NpejoroT 3a KOHTPOoJIa Ha
XUJpojarjiepoHUTe eMUCUY U HUBHOTO BJIMjaHUE BP3 KOJIUTE, YUCTEHETO,
OeH3WHCKHUTEe MyMIA W APYyruTe u3Bopu Ha cmor. Co crojyBame Ha OBUE
€KOJIOITKY ITP06JIeMHU U KOHLIENITU BO YACOT, YIUTEJIOT YCITeas ja UM IIOMOTHe
Ha YYeHUIUTe 1a TU pa3bepar rpoliiecruTe Ha OKCHUIAIIMja U jOHU3al[uja, UCTO
Taka MM TIOMOTHaJI fja ja caraT MoBp3aHOCTa Mery XemujaTta of, Cpe/iHO
IIKO0JIO 1 BO3AYyXOT Bo Jloc AH1ienec.
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HameTHyBaweTo ce opHecyBa Ha MoTpebaTa Ha €KOJIONIKM TeMU BO
HACTaBHMOT IUIaH. [Ipyumep 3a oBa Mo)Ke Jja ce BUJM KOra eJleH IIKOJICKU
peruoH 6apa cuTe HayyHW YaCOBU BO PETMOHAJIHUTE jaBHU IIKOJIK BO CBOjOT
HaCTaBeH IUIaH la BMeTHAT TeMU KaKo 3arpo3eHu BUZ0BY, KBaJIUTET Ha Boja
Y 3[ipaBjeTo Ha lIyMaTa.

BMeTHYBame e folaBakbeTo Ha eKOJIOINIKO MOoTJIaBje MJIM KypC KOH 4YacOBUTE
uu HacTaBHUOT 11aH ( Moupo u Kamaepr, 1994). Bo 0Boj ci1yuaj, HeImTo gpyro
MoHeKorai 6MBa OTCTPAaHeTO OJ] HACTABHUOT TIJIaH 3a /la ce HAlpaBu MeCTO
3a remata EE. Hamopurte Ha HeKoJiKy joManiau mpodecopu 1o YMeTHOCT HU
naBaaT npumep 3a oBoj npuctan. Bo KanBept Kayntu, Mepunenj, Hekou
IOMaITHU Mpoecopu 1Mo YMETHOCT O] CPe/IHO IIKOJIO0 pa3BuJjie IBOHe/IeHa
TeMa (pOKyCHMpaHa Ha 3a4yByBam-e€ Ha Boja. /lesl0BU o/ TemaTa BKJIydyBaje
npuKa)kyBamwe (puam HapeueH ,Hu3 ucnyctoT, yutame Ha ,llpukasnara
3a yKcTaTta Boja“ 1 obe3begyBame APYru pas3indyHu akTUBHOCTH (MoHpo u
KamaepT, 1994).

BpaMyBameTo ce ogHecyBa Ha eJIMMUHALIMjA Ha CYOjeKTUBHUTE TPAHULIM Ha
TPaAULIMOHAJHUTE AUCLIMIUIMHUA U CO3/5aBal-€ Ha HUBHOTO MeCTO CTPYKTypa
Ha CTYUM KOja MHTerprpa noJinmha Ha npeamety (Xejmuimii, 1992). Bo ceBepen
BuckoHCHH, yurTesika BO TPeTO Of ifeJieHre ro KOpUCTe 0BOj pUCTaI Kora
pellna ia ro KOPUCTU CeBEPHUOT HypKay (BUJ aMepUKaHCKa BOJHA MTUI[A)
KaKo TJlaBHA TeMa HU3 Hej3uHUTe yacoBu. bpojoT Ha eiuHKY 1 rpacduTe buse
BMeTHATH BO MareMaTuKa. Boreorpaduja, yueHuMTe 03HaUyBaJjie Ha Mamnara
Ha BuckoHCUH e3epa Kajle MMa CeBepHU HypKauu U ro MepeJjie pacTojaHueTo
10 HajoNIMCKUTe MaTUINTA W TpasioBu. Ha yacoBuTe 1o jasuk, yueHULIUTE
Tpebasio la yuTaaT UCEUOLIM 32 CEBEPHUOT HYpPKau | Jla MUIIyBaaT MoeMu 3a
eJleH JIeH IOMUHAT KaKo ceBepeH Hypkau (Monpo u Kamaept, 1994).

Bo3pacuu u omita my6auka - PasBojna IIporpama®

Bo3pacHuTe u omnitaTa rmyoMKa ce 1ejaT Kako IprMaTeiv Ha CUTe BUJJOBU
EE nporpamu.

Yuawcwsa 3a [Inanupawe u /Jusajn

« Bkiyuere ja mybiukaTa KOH KoOja I[eJIUTe WM HUBHUTE BPCHUIIM BO
IJIAaHUPambeTo U (hOpMaTOT HA MPOEKTOT MJIM IMporpamara, BKIy4yBajKu
TUTaHWPake U N3ajH, of0rpame TEMH U Pa3jIo)KyBame CTPaTernu.

8  Mepegmur, Ilojc; Kantpen, [lajana; Konep, Majk; Esenep, bpyc; Xaw, [lajana; Criextop, [onr; Hajgo6pute Bex6u 3a Exonomika
Enyxanuja; Ynactsa 3a Yenex; Arennuja 3a 3amruta Ha Oxonnnata Oxajo, Kanuenapuja 3a Exonomka Epykauuja; 2000
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HaprpagyBajTe Bp3 THOCTOEYKHTE CTpPAaTerMM BO Pa3BOjOT HA TEMUTE
u (GopMaToOT KOPUCTEH BO TMPOEKTOT WJIM Mporpamara, HO BKIyYeTe
VMHOBATUBHMU IMPUCTAIY KOj Ke JIoTparT [0 MOIIMPOoKa My0IrKa.

Kora ce moxke, [u3ajHUpajTe ja MporpaMaTa WM MPOEKTOT [ja He € caMo
TpaHcdep Ha UHGOpMaLMH, TYKY ja rpajiy ceorndaTHa CBeCHOCT, 3HaeHhe 1
BEILITUHU 3a MTPaBeH-€e MPaBUJIHU PelIeHUja U IeTyBam-€e CO 11eJ1 peliaBame
Ha 1pobJieMuTe CO OKOJIMHATA.

OppskyBajTe (hbakKTUYKA TOYHOCT M PAMHOTE)KA Ha IJIeIUIITA HU3 1jejlaTa
rporpama ujiu MpoeKT.

BritydeTe 1IBpCTa, MOBeKeacleKTHA CTpAaTeruja Ha pacnpoCcTPaHyBamwbe BO
MPOEKTOT WJIM Iporpamara.

Yuawcwmsa 3a Hckycmsa na [lybrukauia

1)

YacoBu, Cemunapu u PaboTriaHum

AKTUBHO BKy4YeTe I'l yYeCHUIIMTE 3a OapeM MoJIOBMHA Off ITporpamMara.
BxiyueTe MCKycTBa KOM He Ce CaMO TPAAUIMOHAJIHU ayJUOBU3YeITHU
npefiaBamka, KAKO HA MPUMEpP CTYAWW, CUMYJAIMUA, JUCKYCUU BO MaJld
TPy U TEPEHCKU UCKYCTBA.

Kora e MO>XHO M COOABETHO, [lajTe MM HaA yYeCHULIUTE MOYKHOCT [a
ozbepaT of pa3HOJIUKUATE CECUU WM 3aJjauH 3a Jla Hajgoopo ce mocBeTaT
Ha HUBHUTe NOoTpebu, mpobiemMu 1 Tpamiama.

[logeneTe ru MaTepujainTe 3a y4eke U TPOTPaMCKUTE CeCUM BO JIOTUIKU
IeJIOBU M UICKOPUCTeTe I'M 3a jJa T 3aCUJINTe U TIperyieilaTe MH(OpPMaLuuTe.

MepuyMcKu mpou3Boau (BUZEO, ayauo, CIajAuioy, MyJITUMeIja, HajaBu
0]l jABHUOT CEKTOP)

Ocurypajre ce ;ekanmpou3Bof0T e e(heKTUBEH BOCTEKHYBAHE M OfIP)KYBaH€
BHUMaHKe, BKJIYYyBajK MOTUBUPAYKH ITOYETOK U 3aBPIIETOK.
Ju3ajHupajTe ro Mpou3BOJOT Jja U3MaMyBa MHTEPAKIIUja UJIX OJTOBOP O]1
HaMeHeTaTa NMybJIMKa U Ia MOTTUKHE MTOHATAMOIIHU UCTPakKyBaka WU
aKIIMU1 Ha Mpe3eHTHUpaHaTa TeMa.

[IpeseHTUpajTe TM KJIYYHUTE TOYKU BO TIOCJIEZIOBATEJIHM YEKOpU U
objacHeTe TM jacHO Oe3 HemoTpeOHU UH(OPMAIIUH.

KopucTeTe KBaJUTeTHU BU3YeJHU M/WIM ayauo epeKTH U Kora nMmare
MO>KHOCT, IPUBJIEYEH, BEPOBUT HAPATOP.

[leyaTenu mpousBoau (bpoimypwu, pakrorpadpun, OUATEHU, TTPUMEPOILIH,
MpuKa3u, Beb-CcTpaHMm)

Hanuiete ro TEKCTOT UMTKO U UHTEPECHO.
[logeneTe ro MaTepujasoT BO JIOTUYKYU OPTAaHU3UPAHU [eJIOBU.
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- HampaBeTe ro u3riefot MHTepeCceH U [IONa/IJIUB.

« EdexTuBHO KOpHUCTeTe I'M MHOTYTe BU3YeJHU CpPe[CTBa (MUIyCTpaluu,
dbororpadun, mamnu, rpadpukonu u aujarpamu). OBa Tpeba ma € MHOry
KOPUCHO BO MPEHEeCYBAHmeTO Ha KIYYHUTE TOYKHM, MPEIU3HO U JIeCHO 3a
YUTake W I1efiame.

« JluzajHupajte 0 11€JIOCHUOT MTPOU3BOJ, f1a Oujie ieceH 3a yrotpeba u Kaze
€ MO>KHO KOPHCEH 32 Pa3/IMYHU OKOJIMHU U CUTYAIUU.

Epykaropu 3a Exkonomka Exgykanuja

Exosnouika [lucmeHocT - egykaTopuTte Mmopa Jja UMaar:

« BemrTuHu Ha npamyBame 1 aHaIu3a.

+ [lo3HaBame of €KOJIOIIKUTE NIPOLIECU U CUCTEMMU.

+ BemTnnu 3a pazbupame U peraBane MpobieMu Co OKOJIMHATA.
+ JIuyHa ¥ jaBHA OATOBOPHOCT.

OcHoBu Ha Exonomkara Egykanuja — egykaropute Tpeba ga mMaaT OCHOBHO
To3HaBame Ha I[eJIUTe, TeopHrjaTa, MpakcaTa u MCTopujaTa Ha rmoyeto Ha EE:

»  OcHOBHUTe KapaKTepuCTUKu u 1iesu Ha EE.
« Kako EE ce umniemeHTupa.
« EBosnynujata Ha moseto.

[Ipodecuonanuu OarosopHoctr Ha Exosomkuot Egykatop - emykatopurte
Mopa fa ru pa3bupaa u npudara oJJrTOBOPHOCTUTE IMOBP3aHU CO TIpefilaBambe
EE:

« IIpaxca na EE 3a nouur.
+ TexoBeH pa3Boj BO yueme 1 Ha MpodecruoHaseH IIJIaH.

[Inanupamwe u Umnnentupame [Iporpamu 3a EE - emykatopute mopa na
r'M KOMOWHMpaaT OCHOBUTE Ha BHCOKO-KBAJUTETHOTO OOpa3oBaHUe CO
YHUKATHUTE OJJIUKK Ha fau3ajHoT Ha EE u ga ummniemeHTupaat eheKTUBHU
WHCTPYKIUK:

+ 3HaeH-e HA YUEHUIIN.

+ 3Haene Ha UHCTPYKIIUCKU METO[0JIOTUM.

+ IlnaHupame 3a UHCTPYKIIMM.

« Ilo3HaBame Ha maTepujanu 3a EE u usBopu.
« TexHoJsiorMM KOU ro oMaraaT yYeHeTo.

« HaropyBama 3a MUHCTPYKI[UU.

« [lnaHupamwe HaCTaBHU MJIAHOBMU.
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[Ipudakame Yuemwe — elykaTopuTe MOpa Jja UM OBO3MOYKAT HA YUEHULIUTE
7la ce BOYIITAT BO OTBOPEHU UCTPATry M UCTPAKyBama, 0cC0OOeHO Kora cMeTaaT
IeKa IpallamaTa 3a OKOJIMHATa ce KOHTPOBEeP3HU U bapaaT of CTyIeHTUTe
CepUO3HO JJa PAa3MUCIAT 32 CBOUTE U TyTUTe MepCHeKTUBY:

« Kinuma 3a yyeme 1 OTKpUBaHb€e Ha OKOJIMHATA.
« Mukny3uBHa 1 copaboTyBayka OKOJIMHA 32 YYEH€.
«  (drexcubuHU U OP3U UHCTPYKI[UMN.

[TporienyBame u OlLieHyBaH-€ — eKOJIOMKUTE eIlyKaToOpu Mopa /ia oceiyBaaT
3HaeHe 1 MMOCBeTEeHOCT 3a /ia IIpaBar:

+ HNcxopgu Ha yueHUIU.
+ TlpoljeHKa WITO € feJt of UHCTPYKIIUUTE.
+ ITlomobpyBam-e Ha UHCTPYKIIMUTE.

Hekowu of rmaBHUTE OMI[UY 3a UHTETpUPamhe Ha eKOJI0TUjaTa U OfP>KIIUBOCTA
BO 0OPa30BHUOT CHUCTEM Ce:

« VHuuujaTMBM Ha MMHUCTEPCTBOTO 3a JKMBOTHA CpeJuMHa M MHH. 3a
obpasoBaHue.

- IlpercTaByBame Ha efyKalujata 3a OJP)KJIMB pa3BOj KaKo CBOEBOJIHA
AKTUBHOCT BO pa3/JIMYHUTE HUBOA Ha MKO0JICTBOTO (Exo-mkou’, I'punex’,
[JIOYDB"Y);

« HuTerpupame Ha OKOJMHATA U OIP>KJIMBHUOT Pa3B0j BO HACTABHUOT IJIaH
Ha [MOCTOEUYKHUTE MPeJMeTH U MPOrpaMu.

 IlpercTaByBame HOBU MpeIMeTH WK CTYJUCKH IIPOrpaMu MOCBeTeH! Ha
OKOJIMHATA Y O P>KJIUBHUOT Pa3Boj.

« DBnapgara, 1oKajHUTe BIacTH, IpuapykHUTe Komnanuu 1 HBO Tpeba ma
npe3eMaT MHULIMjaTUBHU 3a PA3/IMUYHU aCIeKTH Ha Ipajiehe KamaluTeTH
CO OMINTaTa jaBHOCT.

9 Exo-mkonuTe ce MHTEpHALMOHAMHA TPOTPaMa Koja 0BO3MOXKYBat CTPYKTYpasIeH MPUCTAI [0 eKOJIOLIKA efiyKaliija BKIydyBajiu
YUeHULH, YIUTeJIH, POIuTeH 1 ynpaBysaun.0cHoBay Ha nporpamara e Monpanujara 3a Exosnouka Eqykamuja (OEE).

10 TpuHmax e MynTHMe[UjaeH MPUPAYHKK 32 HACTABEH TIIaH 3a €KOJIOIIKA e[yKallija HAMEHeT Mpef ce 3a yueme gena nomery 11u 14
roguniu. Ce hoKycupa acmeKTHTe Ha 3LITHTA HA OKOTMHATA i OFPIIMBHOT Pa3B0j U BKIY4yBa roJieM Opoj e[yKaTHBHI MaTepujaiu
KaKo KHHTa 3a mpocecopor, Bujeo kaceta, nurepaktuHo LIl u ,Urpa Iunema’.

11 TIporpamara [TIOYB(GLOBE) umu [nobasxo Vuere u Habmyaysatse 3a Benedhur va CpejiHata e cBeTcka, AMPeKTHA HAyuHa U
00pa3oBHa mporpama 3a 0CHOBHO i CpejIHO 0bpa3oBaHue.
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PaMmKa 3a eKoJIoIIKa e,T.[YKaI.[I/I].a

KopucHa pamka 3a mporpamMu 1 MpoeKTH 3a eK0JIOIKa efiyKaliija Tpeba f1a ce
6a3upa HA oOpa3oBaHMe, UCTPA)KyBame U mpakca. O06pa3oBaHMeTO MmoMara
TIpU Irpajiele CBECHOCT MOMery I[eJTHAaTa jaBHOCT, KOPUCTEjKY TY 3HAEHETO U
nHbopManmuTe Kako n3Bopu. UcTpakyBameTo romara Impu mpoieHKaTa Ha
OKOJINHATA, KOPUCTEjKU rojieM Opoj MpobieMaTUYHU Mpaliamka KaKo MToYeTHU
toyku. [IpakcaTra momara npu pa3BUBAH-ETO HA COOABETHU IOCTAIKW,
KOPUCTEejKU rojieM 6poj BEIITHHYU U eKCIIepTU3H 3a Taa I[eJl.
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HAJOObPU ITIPUMEPH

IlIxono 3a Ypbarna Exonozuja Llpna I'opa

Liproropckuort [TapnameHnT Bo 1991 roquna ja mpudatu [lexknaparuja 3a llpaa
I'opakakoExkomomika/lp>kaBa.YcraBotron1992japeadupmupa/lexknapaiujara
coomnykarajsekallpHal'opae,jeMoKkpaTcKka,coliijaJiHa M eKOJIOIIKa AP KaBa',
3a BpeMe Ha IMOJUTUYKATA U €KOHOMCKaTa Kpu3a BO JieBejleceTuTe, celak,
MHOTY MaJIKy Oellle HallpaBeHo 3a [a ce UMIJIEMeHTHpaaT oBHe ofpeadu u
KOHIIEIITOT Ha,.eKoJoIka aAp>kasa‘. Ox 2000, ce mpaBaT Hamopu /ia ce HarpaBu
LIeJIMOT KOHIeNT OIlepaTHBeH W /ia ce MMIJIEeMeHTHpa MpPeKy pa3BojoT Ha
CTpaTellky JOKYMEeHTH U TTOCKOPEIIHO MTPeKy XapMoHU3alija Ha IP>KaBHOTO
3aKOHOZA,ABCTBO CO €KOJIOWIKUTe aKkTUBHOCTU Ha EY. Opgp)xnuBuoT pa3Boj ce
37001 CO BaYKHOCT TIPU MPABEH-ETO MOJUMTUKU BO jaBHOCTA BO IOCJI€THUBE
HEKOJIKY TOOWHU TIpeKy HMIUIeMeHTalljaTa Ha pas3jIMdHU WHUIAjaTUBU
32 MHCTUTYIMOHAJHO 3ajaKHYBam-€ 3a OJIp)KJIMB pa3Boj. Bo ucTo BpeMe,
€KOJIOIIKaTa JUCIIUIIJIMHA Ce BMETHYBA Ha CUTe HMBOA Ha 00pa30BaHUEeTO O
OCHOBHO /10 BUCOKO 0Opa3oBaHuUe.

I nmokpaj oBue HaIopu, eKOJIOIIKAaTa eAyKalja ocCTaHyBa Hepa3BueHa. Hema
MH(OopMaJieH CUCTeM 3a eKOJIOIIKA efiyKallfja 3a BO3pacHU WJIM 3a TPEHUHT
Ha YYUTeJM 3a €KOJIONIKA efyKallMja W OAP>KJIMB pa3Boj. EmmHcTBeHUTE
MO>KHOCTHM 3a BaKBa efiyKaliija ce 00e36eieHr BO MeIr'yHapOJHUTE ITPOrpaMmu
3a copaboTKa U TEXHUUYKO Iomarame. Co 1ea ma ce oOpHe BHUMaHHEe Ha
OBUe TIpalllalha U Jla Ce TPOMOBHMPA €KOJIOIIKY aKTUBU3aM U OATOBOPHOCT,
ExosnomkoTo [IBmxeme 030H 3amouna koo 3a Ypbana Exonoruja.

HIKOJIO 3A YPEAHA EKOJIOTUJA - KPATKA COIPKMHA HA
[TPOTPAMATA

[lenu HA IPOEKTOT:

« Jla ce mpudaTyu ofp KJIMB HAYMH HA YKUBOT, €KOJIOIIKA OAATOBOPHOCT W
I0>KMBOTHO yUeHe

« JlacemoTkpernu Bepbara fjeka MHIUBH/IyaTa MOYKe /ia yuecTByBa U BiIvjaa
Bp3 pelllaBamk-eTo Ha MpobyieMuTe CO OKOJIMHATA.

« [la ce motkpenu LIpHOrpoCKMOT cucTeM Ha €KOJIOIIKa eyKaliyja.

Ilenn Ha mporpamara: [logobpyBame Ha MpodecHoHAJTHOTO 3HAeHme Ha
YYeCHUIIUTE BO OJHOC Ha €KOJIONMIKUTE IMpaliama: 3aKOHOIaBHU TeJia, CIIo-
COOHOCTH, YYECTBO BO JJOHECYBAaH-€ OJITYKH, OCHOBAHe Ha MOBeKe-CeKTopcKa
copaboTKa, mo0bpyBame Ha HaCTaBHUTE MJIAHOBU BO BPCKa CO €KOJIOTHjaTa
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Y IIPOMOBUPame Ha HajoobpuTe MpaKkCcH MPeKy MHTePKTUBHU PabOTUITHUIU
Y MaHeJ JUCKYCUMU.

Ilenna rpyma: mpodgecopu mo Ouosioruja, reorpadmuja, rparaHcko obpa-
30BaHMEe O] OCHOBHO M CpeJHO obpa3oBaHMe U Ipodgecopyd KOM BojaT
€KOJIONIKY CeKI[UH.

[lIxosnickaTa mporpama omndaxa IV mogyinu:

Mogayn I
Hen 1

« Exosomrka ctamasika - Bexba

+ Ba)kHocTa Ha jaBHOTO y4yecTO BO MpPOLIECOT Ha [IOHECYBawe OJIYKU -
raHeJs IMCKycHja

+ [lpouenka Ha BnujanueTo Ha OkosiMHaTa U JaBHO Y4ecTBO - Mpe3eHTaljuja

« Apxyc KonBenuuja Bo llpHa ['opa - mpe3eHTaiuja

Ien 2

- IlpepaBame ,Ypbano [Inanupame”
+ IlpegaBame ,Ypbana Exonoruja - Menaniment Ha OkosimHaTa".
- IlpepaBame , EHeprercka EdpukacHoct u ObHoB1MBa EHepruja’“

Mogyn 11
Hen1

« IlpemaBame ,3auyByBame Ha 3apaBjero u OkonauHaTa Of pa3IMYHU
mTeTHU paKTopu”

« IlpemaBame ,Perukaupane u OpgenyBsame Ha BogaTa®

« [lanen [Iuckycuja: ,MeHaupamwe ornag — Kako [lonatamy?

Ilen 2

« IlpenmaBame: ,JaBHu Bpcku u buoetnuko HoBuHapcTBo®
« IlpemaBame: ,lluBunano OmrectBo U Herosara Yiora Bo 3auitTuraTa Ha
OxonuHaTta“

YuecHuiuTe Ke BUAAT 0OBp3aHM Ja U3roTBAT 3aJauMd U eceu 3a BpemMe Ha
KYPCOT.
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3AJAKHYBAHE HA KAMALUNTETUTE 3A OBPA30BAHUE U OBYKA 3A 3ALUTUTA
HA NPUPOAHUTE PECYPCHU BO OXPUZLACKO- NMPECIAHCKHU BACEH

bpoj Ha yuecHu1n: 15

[IIkonoTo uma ceprudurar og LlpHoropckoro bupo 3a O6pasoBHu Ycayru
1 e TIpWjaBeHo Kako IMpodecroHasHa obpa3oBHA MporpaMa 3a yYuTeaud Ha
OTIIIITeCTBEHU U TIPUPOJIHU HAYKU U jaBHO 0Opa30oBaHUe.

Pesynwmawiu og llpozpamawia:
[Tocne mIKOTyBawmeTO, aNlJIMKAHTHUTE:

« Ja pasbupaaT W T1eHAT BHATPeE3aBUCHOCTA Ha COLMjAJIHUTE,
KYJITYPOJIOIIKUTE, €EKOHOMCKUTE U €KOJIOIIKUTE AMMEH3WU Ha JIOKAJIHO,
HAI[MOHAJTHO U 1JI00aJTHO HUBO;

« KpuTuukm pasMmuciyBaaT KaKo OBaa BHATPe3aBUCHOCT BJidjae Bp3
OMIITUHUTE, paOOTHUTE MecTa, (PaMUJIUM U UHAUBUAYAJIUATE, U BP3 TOA
ce crtocoOHY /1a IoHecaT COOABETHU OIJTYKHU

+ Pa3BuBaar CTaBOBU W BELITUHU KOU Ce€ KOPUCHU KOH MOCTUTHYBAHETO
OJIp)KJTUBA UHUHA

+ Pa3BuBaar eTHKa Ha JIMYHA OATOBOPHOCT 1 PAKOBO/[€H-€ KOH CUTEe aCleKTU
Ha OKOJIMHATA.

+ VYyecTByBaaT KaKo aKTUBHU U BKJTyUeHU rpafaHu BO TPaielheTo OJIP)KIMBa
WTHVHA.

KoH ceBo oBa, Exosomkoro [IBmkewe O30H vM Hyau Ha y4YeCHULIUMTE
MOTKperna 3a MaJii eKOJIOIIKU aKLiiu, MPUToa ofiejku off Teopuja KOH Impakca
1 3ajaKHYBajKU ro eKOJIOWKUOT aKTUBHU3aM. YUUTEJIUTe TU U3BeJie CelHUTe
aKTUBHOCTU CO HUBHUTE YUYEHULU.

Exonowkowo /[suxewe ,030H“ bewie ocnosano na 16 Ceuwemspu 2006 co
Mmucuja:

[a ceupugonece Kon KBanuewHo U HABPEMEHO UHPOPMUPArbE U JABHO YUecUiBO
BO gOHecyBaweuwo 0gAYKU HA UO0JeU0 HA eKO0L0ZUja Upexy KOHUWUHYUPAHA
egykayuja, uoggpwika 3a epukacHuule U HeceleKWUBHUUWE UPUMEHU HA
3AKOHUWE U MeZYHAPOGHUWLEJOZ0BOPU BO OGHOC HA UPAUAHAILA 30 OKOAUHAULA
Upexy MOHUWOPUHZ U UHUEP-CeKIOPCKA COpaboika, 3auiuiia Ha jasHociia u
UHWepecuule Ha UGHUHAWLA UPEKY eKOIOULKU AKULUBU3ZAM.

BpepHocTu Ha opraHu3aliyjara:
+ Hudopmupame 1 jaBHa BKJIYYEHOCT BO IOHECYBAHKETO OJIJTYKU;

«  Epykauwuja;
« Exosnomku akTuBu3am

[loBeke nH(pOpMalLI HA WWW.0Zon.org.me
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PERKUFIZIMI I EDUKIMIT MJEDISOR (EE)

Njé njeri i tha universit:

“Zot, uné ekzistoj.”
“Gjithsesi”, u pérgjigj universi
“Fakti nuk ka krijuar te mua ndjenjén
e detyrimit”

(Stenhen Crane, 1977)

Edukimi mjedisor éshté edukimi mbi, rreth dhe pér mjedisin (Lucas, 1972).
Edukimi mbi mjedisin i ndihmon njerézit té zhvillojné ndjeshmériné pér
cka i rrethon dhe botén natyrore. Edukimi rreth mjedisit nxit té kuptuarit e
sistemeve natyrore, fizike dhe sociale qé pérbéjné mjedisin toné. Edukimi pér
mjedisin motivon njerézit qé té punojné pér té pérmirésuar mjedisin (Roth,
Cantrell, & Bousquet, 1980).

Edukimi mjedisor nuk éshté vecanérisht i lehté pér t'u pérkufizuar. Ai éshté
njé koncept gé né fillim u theksua dhe zhvillua nga Patrick Geddes (1854-1932)
i cili ishte pioneri i 1évizjes mjedisore. Ideté e tij, té tilla si “mendo globalisht,
vepro lokalisht”, jané béré té zakonshme. Ai ia dedikoi jetén edukimit dhe
mjedisit dhe theksoinjé qasje holistike qé ka ndikuar mbi studimin e edukimit
mjedisor.

Qéllimi i edukimit mjedisor éshté té zhvillojé njé popullsi té botés qé éshté
e ndérgjegjshme dhe e shqetésuar pér mjedisin dhe problemet e lidhura me
té, dhe e cila ka njohurité, aftésité, sjelljet, motivimet dhe zotimin pér té
punuar individualisht dhe bashkarisht pér zgjidhjet e problemeve aktuale
dhe parandalimin e problemeve té reja. (Karta e Beogradit, 1976')

Edukimi mjedisor éshté njé proces té mésuari qé rrit njohurité dhe
ndérgjegjésimin e njerézve rreth problemeve mjedisore dhe sfidave té lidhura
me té, zhvillon aftésité dhe ekspertizén e nevojshme pér té pérballur sfidat, dhe
nxit sjelljet, motivimet, dhe zotimet pér té marré vendime té informuara dhe
ndérmarré veprime té pérgjegjshme. (UNESCO, Deklarata e Thilisit, 19782)

1 Edukimi mjedisor fitoi njé njohje ndérkombétare né Konferencén e vitit 1972 té Kombeve té Bashkuara mbi Mjedisin Njerézor né Stock-
holm, Suedi. Né Rekomandimin 96, EM quhet mjet pér té trajtuar ¢éshtjet mjedisore né té gjithé botén. Né vitin 1975, ky rekomandim u
trajtua né Mbledhjen Mjedisore Ndérkombétare né Beograd, Jugosllavi

2 Konferenca e paré botérore ndérgeveritare mbi edukimin mjedisor u organizua nga Organizata Kulturore, Shkencore dhe e Edukimit e
Kombeve té Bashkuara (UNESCO) né bashképunim me Programin Mjedisor té Kombeve té Bashkuara (UNEP) dhe u mblodh né Thilisi,
Gjeorgji (USSR) né 14-26 tetor, 1977




FUQIZIMI | KAPACITETEVE EDUKUESE DHE TRAJNUESE PER RUAJTJEN E BURI-
MEVE NATYRORE NE BASENET E OHRIT-PRESPES

Népérmjet edukimit mjedisor, njerézit kuptojné sesi veprimet e tyre
individuale ndikojné mbi mjedis, fitojné aftési té cilat mund t’i pérdorin pér
té peshuar ané té ndryshme té problemeve, dhe pajisen me mjetet pér té
marré vendime té informuara. EM u jep njerézve gjthashtu njé kuptim mé
té thellé té mjedisit, duke i frymézuar ata qé té marrin pérgjegjési personale
pér ruajtjen dhe ripértéritjen e tij. (U.S. EPA3)

Edukimi mjedisor nxit té menduarit kritik, zgjidhjen e problemeve dhe
aftésité vendimmarrésve efektive dhe i méson individét qé té peshojné ané
té ndryshme té problemeve mjedisore, dhe té pajisen me mjetet pér té marré
vendime té informuara.

Edukimi mjedisor éshté njé proces kompleks i cili nuk mbulon vetém
ngjarjet, por edhe njé qasje themelore pér ndértimin e shoqérisé si njé e téré.
Edukimi mjedisor i pajis njerézit me ndérgjegjen e nevojshme pér té krijuar
partneritete, pér té kuptuar aktivitetet e OJQ-ve, pér té gené pjesémarrés né
planifikimin urban dhe siguruar tregje té ardhshme pér eko-bizneset.

Shumé prej shtysave aktuale rreth edukimit mjedisor gjithépérfshirés dhe
holistik vijné nga Agenda 21

Kapitulli 36 i Agenda 21 “PROMOVIMI i EDUKIMIT, PERGIEGJESISE PUBLIKE
DHE TRAJNIMIT” bén thirrje né ményré specifike pér riorientimin e edukimit drejt
zhvillimit t& géndrueshém, rritjes s€ ndérgjegjésimit publik dhe promovimit t€ trajnimit:

36.1. Edukimi, rritja e pérgjegjésisé publike dhe trajnimi jané té lidhur
praktikisht me té gjitha fushat e Agenda 21/1, por edhe mé ngushté me
ato gé lidhen me plotésimin e nevojave bazé, ndértimin e kapaciteteve,
té dhénat dhe informacionin, shkencén dhe rolin e grupeve kryesore.
Ky kapitull paraget propozime té gjera, ndérsa sugjerimet specifike té
lidhura me ¢éshtjet sektoriale ndodhen né kapituj té tjeré. Deklarata
dhe Rekomandimet e Konferencés Ndérgeveritare té Thilisit mbi
Edukimin Mjedisor/1/ e organizuar dhe UNESCO dhe UNEP né 1977,
kané siguruar parimet bazé pér propozimet né kété dokument.

3 Agjensia e Mbrojtjes Mjedisore e Kombeve té Bashkuara

4 Agenda 21 éshté njé plan veprimi jo i detyrueshém i zbatuar né ményré vullnetare i Kombeve té Bashkuara né lidhje me zhvillimin e
géndrueshém [1]. Ajo éshté njé produkt i Konferencés mbi Zhvillimin e Mjedisin e Kombeve té bashkuara (UNCED) e mbajtur né Rio
de Janeiro, Brazil, né 1992. Ajo éshté njé program veprimi pér Kombet e Bashkuara organizata té tjera shumépaléshe dhe geveri né
mbaré botén dhe mund té zbatohet né nivel lokal, kombétar dhe global. Numri 21 né Agenda 211 referohet shekullit té 21-té. Ajo éshté
konfirmuar dhe modifikuar né konferenca té tjera té Kombeve té Bashkuara.
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36.2.

A.

36.3.

36.4.

Fushat e Programit té pérshkruara né kété kapitull jané:

(a) Riorientimi i edukimit drejt zhvillimit té géndrueshém;
(b) Rritja e ndérgjegjésimit publik;

(c) Promovimi i trajnimit.

FUSHAT E PROGRAMIT

Riorientimi i edukimit drejt zhvillimit té géndrueshém

Bazat pér veprim

Edukimi, pérfshi edukimin zyrtar, ndérgjegjésimi dhe trajnimi
publik duhet té konsiderohen si njé proces népérmjet té cilit géniet
dhe shogérité njerézore mund té arrijné potencialin e tyre mé té
ploté. Edukimi éshté i réndésishém pér promovimin e zhvillimit té
géndrueshémdhe pérmirésimin e kapacitetit té njerézve pértétrajtuar
céshtjet mjedisore dhe té zhvillimit. Ndérsa edukimi bazé siguron
mbéshtetje pér cdo lloj edukimi mjedisor dhe zhvillimor, edukimi
zhvillimor duhet té pérfshihet si njé pjesé thelbésore e té mésuarit.
Si edukimi zyrtar, ashtu edhe ai jozyrtar jané té domosdoshém pér té
ndryshuar sjelljet e njerézve né ményré qé ata té kené kapacitetin pér
tévlerésuar dhe trajtuar céshtjet e zhvillimit té géndrueshém. Ai éshté
gjithashtu thelbésor pér té krijuar ndérgjegjésimin mjedisor dhe etik,
vlerat dhe zakonet, aftésité dhe sjelljet qé pérputhen me zhvillimin e
géndrueshém dhe pér pjesémarrjen efektive té publikut né vendim-
marrje. Pér té gené efektiv, edukimi mjedisor dhe zhvillimor duhet té
merret me dinamikat e mjedisit fizik/biologjik dhe socio-ekonomik
dhe zhvillimin njerézor (qé¢ mund té pérfshijé edhe até shpirtéror),
duhet té integrohet né té gjitha disiplinat dhe duhet té pérdoré
metoda zyrtare dhe jozyrtare dhe mjete efektive té komunikimit.

Objektivat

Duke pranuar qé vendet, organizatat rajonale dhe internacionale do té
zhvillojné programet dhe prioritetet e tyre pér zbatimin né pérputhje
me nevojat, politikat dhe programet e tyre, propozohen objektivat e
méposhtém:

(a) Aprovimi i rekomandimeve qé rrjedhin nga Konferenca Botérore
mbi Arsimin pér té Gjithé: Plotésimi i Nevojave Bazé té té Mésu-




FUQIZIMI | KAPACITETEVE EDUKUESE DHE TRAJNUESE PER RUAJTJEN E BURI-
MEVE NATYRORE NE BASENET E OHRIT-PRESPES

36.5.

arit/2/(Jomtien, Tailandé, 5-9/Mars/1990) dhe sforcimi pér sig-
urimin e aksesit universal né arsimimin bazé, dhe mundésimi i
arsimimit bazé pér té paktén 80% té vajzave dhe 80% té djemve
té moshés sé shkollés fillore népérmjet arsimimit zyrtar dhe atij
jozyrtar si dhe reduktimi i analfabetizmit te té rriturit té paktén
sa gjysma e nivelit té vitit 1990. Pérpjekjet duhet té pérqéndro-
hen né reduktimin e analfabetizmit dhe korrigjimin e mungesés
sé edukimit bazé te graté dhe duhet té cojné arsimimin e tyre né
té njéjtin nivel me até té burrave;

(b) Arritja e ndérgjegjésimit zhvillimor dhe mjedisor né té gjithé
sektorét e shogérisé né shkallé botérore sa mé shpejt té jeté e
mundur;

(c) Sforcimet pér té mundésuar aksesin né edukimin mjedisor dhe
zhvillimor, i lidhur me edukimin shogéror, nga mosha e shkollés
fillore deri né moshé té rritur né té gjitha grupmoshat;

(d) Promovimi i integrimit té koncepteve té mjedisit dhe zhvillimit,
pérfshi demografiné, né té gjitha programet edukative, né vecanti
né analizén e shkageve té problemeve mjedisore dhe zhvillimore
madhore né kontekstin lokal, duke ubazuar né té dhénat shkencore
mé té mira té disponueshme dhe burime té tjera té pérshtatshme
njohurish, dhe vendosja e theksit né trajnimin e métejshém té
vendimmarrésve né té gjitha nivelet.

Aktivitetet

Duke pranuar qé vendet dhe organizatat rajonale dhe internacionale
do té zhvillojné prioritetet dhe programet e tyre pér zbatimin né
pérputhje me nevojat, politikat dhe programet e tyre, jané propozuar
aktivitetet e méposhtme:

(a) Té gjitha vendet inkurajohen qé té aprovojné rekomandimet
e Konferencés sé Jomtien dhe té sforcohen pér té siguruar
Kornizén e saj pér Veprim. Kjo té pérfshijé pérgatitjen e
strategjive dhe veprimeve kombétare pér té plotésuar nevojat
bazé té té mésuarit, universalizimin e aksesit dhe nxitjen e
barazisé, zgjerimin e mjeteve dhe fushés té edukimit, zhvillimin e
politikave mbéshtetése, mobilizimin e burimeve dhe pérforcimin
e bashképunimit ndérkombétar pér té sheshuar pabarazité
ekzistuese ekonomike, shogérore dhe gjinore té cilat pengojné
arritjen e kétyre objektivave. Organizatat jogeveritare mund té
japin njé kontribut té réndésishém né projektimin dhe zbatimin e
programeve arsimore dhe duhet té merren né konsideraté;
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(b) Qeverité duhet té sforcohen pér té pérditésuar ose pérgatitur

strategji qé kané si géllim integrimin e mjedisit dhe zhvillimit si
njé céshtje ndérsektoriale né arsimim né té gjitha nivelet brenda
tre viteve té ardhshme. Strategjité duhet té pércaktojné politika
dhe aktivitete dhe té identifikojné nevojat, kostot, mjetet dhe
programet pér zbatimin, vlerésimin dhe rishikimin e tyre. Duhet
té ndérmerret njé rishikim i ploté i kurrikulave pér té siguruar
njé qasje multidisiplinore gé pérfshin mjedisore dhe zhvillimore
dhe aspektet e lidhjet e tyre demografike dhe socio-kulturore.
[ duhet dhéné réndésia e duhur nevojave té pércaktuara nga
komuniteti dhe sistemeve té ndryshme té dijes, pérfshi shkencén
dhe ndjeshmérité sociale dhe kulturore;

Shtetet inkurajohen gé té krijojné organe koordinuese késhilluese
té edukimit mjedisor ose tryeza té rrumbullakéta qé pérfagésojné
interesat e ndryshme mjedisore, zhvillimore, arsimore, gjinore
ose té tjera, ku té béjné pjesé edhe organizatat jo-qeveritare,
pér té inkurajuar partneritetin, pér té ndihmuar né mobilizimin
e burimeve, dhe pér té siguruar njé burim informacioni dhe
pika pérgéndrimi pér lidhjet ndérkombétare. Kéto trupa duhet
té ndihmojné mobilizimin dhe lehtésimin e komuniteteve ose
grupeve té ndryshme té popullatés qé té vlerésojné nevojat e tyre
dhe té zhvillojné aftésité e nevojshme pér té krijuar dhe zbatuar
iniciativat e tyre mjedisore dhe zhvillimore;

Autoritetet pérkatése duhet té sigurojné qé c¢do shkollé té
keté asistencén e nevojshme pér té krijuar planet e punés té
aktiviteteve mjedisore, me pjesémarrjen e nxénésve dhe stafit.
Shkollat duhet té pérfshijné nxénésit né studime lokale dhe
rajonale mbi shéndetin mjedisor, pérfshi kétu siguriné e ujit
té pijshém, kanalizimeve, ushqimin dhe ekosistemet, si dhe né
aktivitete té ngjashme, duke i lidhur kéto studime me shérbime
dhe kérkime né parqet kombétare, rezervat e jetés sé egér, zonat e
trashégimisé ekologjike, etj;

Autoritetet pérkatése duhet té sigurojné qé c¢do shkollé té
keté asistencén e nevojshme pér té krijuar planet e punés té
aktiviteteve mjedisore, me pjesémarrjen e nxénésve dhe stafit.
Shkollat duhet té pérfshijné nxénésit né studime lokale dhe
rajonale mbi shéndetin mjedisor, pérfshi kétu siguriné e ujit
té pijshém, kanalizimeve, ushqimin dhe ekosistemet, si dhe né
aktivitete té ngjashme, duke i lidhur kéto studime me shérbime
dhe kérkime né parget kombétare, rezervat e jetés sé egér, zonat e
trashégimisé ekologjike, etj.;
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(F)

Autoritetet arsimore duhet té promovojné metodat e provuara
arsimore dhe zhvillimin e metodave té reja té mésimdhénies.
Ato duhet gjithashtu té mbéshtesin sistemet e pérshtatshme
tradicionale té mésimdhénies né komunitetet lokale;

Brenda dy vjetésh sistemi i Kombeve té Bashkuara duhet
té ndérmarré njé rishikim gjithépérfshirés té programeve
arsimore, duke pérfshiré trajnimin dhe ndérgjegjésimin publik,
pér té rivlerésuar prioritet dhe rialokuar burimet. Programi
Ndérkombétar i Edukimit Mjedisor UNESCO/UNEP duhet, né
bashképunim me organet pérkatése té sistemit té Kombeve té
Bashkuara, Qeverité, organizatat jogeveritare, etj, té krijojé njé
program pér té integruar vendimet e Konferencés né kornizén
ekzistuese té Kombeve té bashkuara té pérshtatur me nevojat
e arsimtaréve né nivele dhe rrethana té ndryshme. Organizatat
rajonale dhe autoritetet kombétare duhet té inkurajohen pér té
pérpunuar programe dhe mundési paralele té ngjashme duke
analizuar sesi té mobilizojné sektorét e ndryshém té popullatés
pér té vlerésuar dhe trajtuar nevojat e tyre pér edukim mjedisor
dhe zhvillimor;

Ekziston nevoja pér té forcuar, brenda pesé vjetésh, kémbimin e
informacionit duke pérmirésuar teknologjiné dhe kapacitetet e
nevojshme pér té nxitur edukimin mjedisor dhe zhvillimin, si dhe
ndérgjegjésimin publik. Vendet duhet té bashképunojné me njéri-
tjetrin dhe me sektoré té ndryshém socialé dhe grupe té popullatés
pér té pérgatitur mjetet e edukimit qé pérfshijné céshtjet dhe
iniciativat rajonale té mjedisit dhe té zhvillimit, duke pérdorur
materiale dhe burime pér mésim té pérshtatur me kérkesat e tyre;

Mund té mbéshtesin universitetet dhe aktivitete e rrjete té tjera
té nivelit té treté pér edukimin mbi mjedisin dhe zhvillimin.
Duhet té ndértohen rrjete dhe aktivitetet rajonale pérvec atyre
ekzistuese dhe ndérmerren veprime kombétare té universiteteve
té cilat promovojné metodat kérkimore dhe té mésimdhénies sé
zakonshme mbi zhvillimin e géndrueshém dhe duhet té krijohen
ura dhe partneritete té reja me bizneset dhe sektoré té tjeré té
pavarur, si dhe me té gjitha vendet pér kémbimin e teknologjisé,
dijeve dhe njohurive;

Vendet, e ndihmuara nga organizatat ndérkombétare, organizatat
jo-geveritare dhe sektoré té tjeré, mund té pérfocojné dhe
krijojné gendra kombétare dhe rajonale té ekselencés né
kérkimin dhe arsimin ndérdisiplinor né shkencat e mjedisit
dhe zhvillimit, jurisprudencés dhe menaxhimit té problemeve
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té vecanta mjedisore. Kéto gendra mund té jené universitet
ose rrjetet ekzistuese né ¢cdo vend apo rajon, té cilat té nxisin
kérkimin népérmjet bashképunimit dhe kémbimit e ndarjes sé
informacionit. Né nivel global kéto funksione duhet té kryhen nga
institucione té pérshtatshme;

(k) Vendet duhet té lehtésojné dhe nxisin aktivitetet e edukimit

jo-zyrtar né nivel lokal, rajonal dhe kombétar népérmjet
bashképunimit dhe mbéshtetjes sé pérpjekjeve té edukuesve
jo-publiké dhe organizatave té tjera té bazuara né komunitet.
Organet e pérshtatshme té sistemit té Kombeve té Bashkuara né
bashképunim me organizatat jogeveritare duhet té inkurajojné
zhvillimin e njé rrjeti ndérkombétar pér arritjen e objektivave
globale mbi mjedisin. Né nivel kombétar dhe lokal, forumet
publike dhe shkollore duhet té diskutojné problemet e mjedisit
dhe zhvillimit dhe t'u sugjerojné vendimmarrésve alternativa té
géndrueshme;

Autoritetet mjedisore, me asistencén e pérshtatshme té
organizatave jo-qeveritare, pérfshi organizatat e grave dhe té
popullatave indigjene, duhet té nxisin té gjitha llojet e programeve
té edukimit té vazhdueshém mbi mjedisin dhe zhvillimin pér
té rriturit, duke i bazuar aktivitetet rreth shkollave fillore/té
mesme dhe problemeve lokale. Kéto autoritete dhe industria
duhet té inkurajojné shkollat e biznesit, shkollat industriale dhe
bujgésore qé té pérfshijné kéto tema né kurrikulat e tyre. Sektori
i korporatave duhet té pérfshijé zhvillimin e géndrueshém né
programet e tyre té edukimit dhe trajnimit. Programet e arsimit
pasuniversitar duhet té pérfshijné kurse té vecanta qé té kené si
qéllim trajnimin e métejshém té vendimmarrésve;

(m) Qeverité dhe autoritetet arsimore duhet té rrisin mundésité pér

graté né fushat jotradicionale dhe té eliminojné stereotipizimin
gjinor né kurrikula. Kjo mund té béhet népérmjet pérmirésimit té
mundésive té punésimit, pérfshirjes sé femrave né programe té
avancuara si studente dhe instruktore, reformimit té politikave
té punésimit si mésues dhe ofrimin e incentivave pér té krijuar
struktura té kujdesit ndaj fémijéve, sipas nevojés. Duhet t’i jepet
prioritet arsimimit té femrave té reja dhe progameve gé nxisin
mésimin e shkrimit dhe leximit pér graté;

(n) Qeverité duhet té konfirmojné té drejtat e popullsive indigjene, me

ané té legjislacionit nése éshté e nevojshme, qé kéto té pérdorin
pérvojén dhe mendimin e tyre pér zhvillimin e géndrueshém né
ményré qé té marrin pjesé né arsimim dhe trajnim;
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36.6.

36.7.

(0) Kombet e Bashkuara mund té kené njé rol monitorues dhe
vlerésues pér vendimet e Konferencés mbi Mjedisin dhe Zhvillimin
e Kombeve té Bashkuara mbi mjedisin dhe ndérgjegjésimin,
népérmjet agjensive pérkatése té Kombeve té bashkuara.
Kombet e Bashkuara duhet té paragesin dhe pérhapin vendime
né njé séré formash sé bashku me geverité dhe organizatat
jogeveritare sipas nevojés dhe duhet té sigurojné zbatimin dhe
rishikimin e vazhdueshém té efekteve mbi arsimin té vendimeve
té Konferencés, né vecanti népérmjet eventeve dhe konferencave.

Mjetet e zbatimit

Segretariati i Konferencés ka vlerésuar qé kosto vjetore totale
mesatare (1993-2000) pér zbatimin e kétij programi té jeté rreth 8-9
miliardé USD, pérfshi kétu rreth 3.5-4.5 miliardé USD nga komuniteti
ndérkombétar si grante ose koncesione. Kéto shifrajanéindikative dhe
nuk jané rishikuar nga geverité. Kostot reale dhe kushtet financiare,
pérfshi ato jo me kongension, do té varen ndér té tjera, nga strategjité
dhe programet specifike qé geverité do té vendosin té zbatojng;

Né varési té situatave specifike té vendeve té ndryshme, mund té
sigurohet njé mbéshtetje mé e madhe pér aktivitetet edukuese,
trajnuese dhe ndérgjegjésimin publik né disa raste, népérmjet masave
té tilla si:

(a) Dhénia e njé prioriteti mé té larté kétyre sektoréve gjaté alokimit
té buxhetit, duke i mbrojtur ato nga nevoja pér shkurtime
strukturore;

(b) Zhvendosja e fondeve brenda buxheteve ekzistuese té arsimit né
favor té arsimit fillor, duke u pérgéndruar te mjedisi dhe zhvillimi;

(c) Promovimiisituatave kunjé pjesé mé e madhe e kostos pérballohet
nga komunitetet lokale, ku komunitetet e pasura ndihmojné ato
meé té varfra;

(d) Pérftimiifondeve shtesé ngadonatorét privaté duke i pérqgéndruar
te vendet mé té varfra, dhe ato me pérqindje té analfabetizmit mé
té larté se 60%;

(e) Inkurajimiiborxheve pér marréveshje arsimore;

(f) Heqja e kufizimeve mbi arsimin privat dhe rritja e fluksit té
financimeve nga organizatat geveritare dhe jogeveritare, pérfshi
organizatat e vogla me rrénjé ne komunitet.

(g) Nxitja e pérdorimit efektiv té strukturave ekzsistuese, pér
shembull, zhvendosjet e shuméfishta té shkollave, zhvillimi i
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b.

36.8.

36.9.

métejshém i universiteteve té hapura dhe metoda té tjera té té
meésuarit né distancé;

(h) Lehtésimi i pérdorimit me kosto té ulét ose pa kosto i masmedias
pér géllime edukimi;

(i) Inkurajimi i binjakézimit té universiteteve midis vendeve té
zhvilluara dhe atyre né zhvillim.

Rritja e Ndérgjegjésimit Publik

Bazat pér Veprim

Kaende njé mungesé té konsiderueshme té ndérgjegjésimit té natyrés
sé ndérlidhur midis té gjitha aktiviteteve njerézore dhe mjedisit pér
shkak té informacionit té pasakté dhe té pamjaftueshém. Vendet né
zhvillim né vecanti kané mungesé té teknologjive dhe ekspertizés
pérkatése. Eshté e nevojshme qé té rritet ndjeshméria publike ndaj
problemeve té mjedisit dhe té zhvillimit dhe pérfshirja né zgjidhjen e
tyre si dhe rritja e ndjenjés sé pérgjegjésisé mjedisore personale dhe
motivimi dhe zotimi pér zhvillimin e géndrueshém.

Objektivat

Objektivi éshté nxitja e pérgjegjésisé sé gjeré publike si njé pjesé
thelbésore e njé pérpjekjeje edukuese globale pér té pérforcuar
sjelljet, vlerat dhe veprimet té cilat té jené né pérputhje me zhvillimin
e géndrueshém. Eshté e réndésishme qé té theksohet parimi i
transferimit té autoriteteve, pérgjegjésisé dhe burimeve né nivelin
mé té pérshtatshém duke i dhéné prioritet pérgjegjésisé dhe kontrollit
lokal mbi aktivitetet e krijimit té pérgjegjésisé.

Aktivitetet

36.10. Duke pranuar gé vendet, organizatat rajonale dhe ndérkombétare do

té zhvillojné prioritetet dhe programet e tyre pér zbatim né pérputhje
me nevojat, politikat dhe programet e tyre, propozohen aktivitetet e
méposhtme:

(a) Shtetet duhet té pérforcojné organet e tyre ekzistuese ose té
krijojné té reja pér informimin publik mbi mjedisin dhe zhvillimin
dhe duhet té koordinojné aktivitetet ndér té tjera me Kombet e
Bashkuara, organizatat jogeveritare dhe mediat e réndésishme.
Ato duhet té inkurajojné pjesémarrjen publike né diskutimet mbi
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politikat dhe vlerésimin mjedisor. Qeverité duhet té lehtésojné dhe
mbéshtesin gjithashtu rrjetin lokal té informacionit népérmjet
rrjeteve ekzistuese;

(b) Sistemi i Kombeve té Bashkuara duhet té pérmirésojé pérhapjen
e tij gjaté rishikimit té aktiviteteve té ndérgjegjésimit publik
dhe edukimit, vecanérisht organet e informimit dhe veprimet
rajonale dhe kombétare. Duhet té kryhen studime sistematike mbi
ndikimin e programeve té ndérgjegjésimit, duke njohur nevojat
dhe kontributet e grupeve té vecanta té komunitetit;

(c)Shtetet dhe organizatat rajonale duhet té inkurajohen, sipas nevojés
qé té sigurojné shérbime informacioni publik mdi zhvillimin dhe
mjedisin pér té rritur ndérgjegjésimin e té gjitha grupeve té
popullatés, sketorit privat dhe vecanérisht vendimmarrésve.

(d) Shtetet duhet té stimulojné strukturat arsimore né té gjithé
sektorét, vecanérisht né até tretésor, pér té Kontribuar mé
shumé né krijimin e ndérgjegjésimit. Materialet edukuese té té
gjitha llojeve dhe pér té gjitha audiencat duhet té bazohen né
informacionin shkencor mé té miré té disponueshém, pérfshi
shkencat sociale dhe té sjelljes, ato natyrore dhe duke marré né
konsideraté dimensionet etike dhe estetike;

(e) Vendet dhe sistemi i Kombeve té Bashkuara duhet té nxisin njé
marrédhéniekooperative me median, grupet teatrore té popullatés,
dhe industrité e reklamimit dhe té zbavitjes duke nisur diskutimet
pér té mobilizuar pérvojén e tyre né formimin e sjelljes sé publikut
dhe modelet e konsumit dhe pér té pérdorur gjerésisht metodat e
tyre. Njé bashképunim i tillé do té rriste gjithashtu pjesémarrjen
publike aktive né debatin mbi mjedisin. UNICEF duhet té realizojé
materiale té orientuara nga fémijét té disponueshme né media si
mjet edukues, duke siguruar njé bashképunim té ngushté midis
sektorit té informacionit publik jashté shkollés dhe kurrikulave té
shkollés té nivelit fillor. UNESCO, UNEP dhe universitetet duhet
té pasurojné kurrikulat para fillimit té punés pér gazetarét mbi
temat e mjedisit dhe zhvillimit;

(f) Shtetet né bashképunim me komunitetin shkencor duhet té
krijojné ményra té reja té vénies né puné té teknologjive moderne
té komunikimit pér njé pérhapje publike efektive. Autoritetet
arsimore lokale dhe kombétare dhe agjensité pérkatése té
Kombeve té Bashkuara duhet té pérhapin sipas nevojés,
pérdorimin e metodave audio-vizive, vecanérisht né zonat rurale
né njési té lévizshme, népérmjet prodhimit té programeve
radiofonike dhe televizive pér vendet e zhvilluara, duke pérfshiré

10
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36.11.

M

metodat multimediale ndérvepruese dhe duke integruar metodat
e pérparuara me mediat popullore;

Shtetet duhet té nxisin, sipas nevojés, aktivitete turistike dhe
té kohés sé liré qé respektojné mjedisin dhe Deklaratén pér
Turizmin té Hagés (1989) dhe té zbatojné programet e Organizatés
Botérore té Turizmit dhe UNEP, duke mundésuar njé pérdorim
té pérshtatshém té muzeve, zonave té trashégimisé, kopshteve
zoologjike, pargeve kombétare dhe zonave té tjera té mbrojtura;

Shtetet duhet té inkurajojné organizatat jogeveritare qé té rrisin
pérfshirjen e tyre né problemet mjedisore dhe té zhvillimit,
népérmjet iniciativave té pérbashkéta té ndérgjegjésimit dhe
pérmirésimit té shkémbimeve me komponentét e tjeré té
shoqérisé;

Shtetet dhe sistemi i Kombeve té Bashkuara duhet té rrisin
ndérveprimin dhe pérshirjen, sipas nevojés, té popullsive indigjene
né menaxhimin, planifikimin dhe zhvillimin e mjedisit té tyre
lokal, dhe duhet té nxisin pérhapjen e njohurive tradicionale
dhe sociale népérmjet mjeteve té bazuara né zakonet lokale,
vecanérisht né zonat rurale, duke integruar kéto pérpjekje me
median elektronike, kur éshté e pérshtatshme;

UNICEF, UNESCO, UNDP dhe organizatat jogeveritare duhet té
zhvillojné programe mbéshtetése pér té pérfshiré té rinjté dhe
fémijét né problemet e mjedisit dhe zhvillimit, té tilla si dégjimi
dhe marrja e vendimeve nga fémijét dhe té rinjté i Samitit Botéror
pér Fémijét;/3/

Shtetet, Kombet e Bashkuara dhe organizatat jogeveritare duhet
té inkurajojné mobilizimin e burrave dhe grave né fushatat e
ndérgjegjésimit, duke theksuar rolin e familjes né aktivitetet
mjedisore, kontributin e grave né transmetimin e njohurive dhe
vlerave sociale dhe zhvillimin e burimeve njerézore;

Duhet té rritet ndérgjegjésimi publik rreth efekteve té dhunés né
shoqéri.

Mjetet e zbatimit

Segretariati i Konferencés ka vlerésuar qé kosto vjetore totale
mesatare (1993-2000) pér zbatimin e kétij programi té jeté rreth 1.2
miliardé USD, pérfshi kétu rreth 110 milioné USD nga komuniteti
ndérkombétar si grante ose kongesione. Kéto shifra jané indikative
dhe nuk jané rishikuar nga gqeverité. Kostot reale dhe kushtet

1
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36.12.

36.13.

financiare, pérfshi ato jo me kongension, do té varen ndér té tjerash,
nga strategjité dhe programet specifike qé geverité do té vendosin té
zbatojné:

Nxitja e trajnimit
Bazat pér veprim

Trajnimi éshté njé nga mjetet mé té réndésishme pér té zhvilluar
burimet njerézore dhe lehtésuar tranzicionin drejt njé bote mé té
miré. Ai duhet té jeté i pérgéndruar tek puna, duke synuar mbushjet
e boshllégeve té njohurive dhe aftésive qé do té ndihmonin individét
qé té gjenin punésim dhe té pérfshiheshin né puné mbi mjedisin e
zhvillimin. Né té njéjtén kohé, programet e trajnimit duhet té nxisin
njé ndérgjegjésim mé té madh reth problemeve té mjedisit e zhvillimit
si njé proces té mésuari né dy drejtime.

Objektivat
Jané propozuar objektivat e mépshtém:

(a) Krijimi ose forcimi i programeve té trajnimit profesional qé
plotésojné nevojat e mjedisit dhe zhvillimit duke siguruar akses
né mundésité e trajnimit, pavarésisht statusit social, moshés,
seksit, racés ose fesé;

(b) Nxitja e forcés sé punés fleksibile dhe té pérshtatshme té moshave
té ndryshme e formuar pér té zgjidhur problemet e mjedisit dhe
zhvillimit dhe ndryshimet gé lindin nga tranzicioni drejt njé
shogérie té pérshtatshme;

(c) Pérforcimi i kapaciteteve kombétare, vecanérisht né arsimimin
dhe trajnimin specifik pér té béré té mundur qé qeverité,
punédhénésit dhe punonjésit té arrijné objektivat mjedisore
dhe zhvillimore dhe té lehtésojné transferimin dhe asimilimin e
teknologjive dhe njohurive gé respektojné mjedisin dhe gé jané
shogérisht té pranueshme dhe té pérshtatshme,;

(d) Te sigurojmé qé konsideratat mjedisore dhe ekologjike njerézore
té integrohen né té gjitha nivelet menaxheriale dhe né té gjitha
fushat funksionale té menaxhimit, té tilla si menaxhimi, prodhimi
dhe financa.
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36.14.

36.15.

36.16.

Aktivitetet

Shtetet me mbéshtetjen e sistemit té Kombeve té Bashkuara duhet té
identifikojné nevojat e trajnimit té forcés sé punés dhe té vlerésojné
masat qé duhen marré pér té plotésuar kéto nevoja. Njé rishikim i
progresit né kété fushé mund té realizohet nga Kombet e Bashkuara
né vitin 1995.

Shoqatat profesionale kombétare inkurajohen té zhvillojné dhe
rishikojné kodet e etikés dhe sjelljes pér té pérforcuar lidhjet dhe
zotimin mjedisor. Komponentét e programeve té trajnimit e zhvillimit
té personelit té sponsorizuara nga organet profesionale duhet té
sigurojné inkorporimin e aftésive dhe informacionit mbi zbatimin e
zhvillimit té géndrueshém né té gjitha nivelet e politikébérjes dhe
vendimmarrijes.

Shtetet dhe institucionet arsimore duhet té integrojné céshtjet
mjedisore dhe zhvillimore né kurrikulat trajnuese ekzistuese dhe té
nxisin kémbimin e metodologjive dhe vlerésimeve té reja.

36.17. Shtetet duhet té inkurajojné té gjithé sektorét e shoqérisé té tillé si

36.18.

industria,universitetet,zyrtarét dhe punonjésit e geverisé,organizatat
jogeveritare dhe ato té komunitetit pér té pérfshiré komponentét
e menaxhimit mjedisor né té gjitha aktivitetet trajnuese pérkatése
duke vendosur theksin né plotésimin e kérkesave té menjéhershme
népérmjet trajnimeve menaxheriale dhe profesionale afatshkurtra
dhe né vendin e punés. Duhen té forcohen kapacitetet trajnuese té
menaxhimit mjedisor dhe duhet té krijohen programe té specializuara
pér “trajnimin e trajnuesve” pér té mbéshtetur trajnimin né nivel
kombétar dhe né nivel ndérmarrjeje. Duhet té zhvillohen metoda té
reja té trajnimit pér praktikat ekzistuese qé respektojné mjedisin,
qé krijojné mundési punésimi dhe pérdorin né maksimum metodat e
bazuara né burimet lokale.

Shtetet duhet té forcojné ose krijojné programe praktike trajnimi
pér té diplomuarit nga shkollat profesionale, shkollat e mesme dhe
universitetet, né té gjitha vendet gé t'iu mundésojné plotésimin e
kérkesave té tregut té punés dhe arritjen e njé jetese té géndrueshme.
Programet e trajnimit dhe ritrajnimit duhet té krijohen pér t’iu
pérshtatur ndryshimeve strukturore qé kané njé ndikim mbi
punésimin dhe kualifikimet.
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36.19.

36.20.

36.21.

36.22.

36.23.

36.24.

36.25.

Qeverité inkurajohen gé té konsultohen me personat qé ndodhen
né situata té izoluara, nga piképamja gjeografike, kulturore ose
shoogérore, pér té identifikuar nevojat e tyre pér trajnim pér té béré té
mundur gé ata té kontribuojné plotésisht né zhvillimin e praktikave
té géndrueshme té punés dhe stilit té jetés.

Qeverité, industria, bashkimet tregtare dhe konsumatorét duhet
té nxisin té kuptuarit e marrédhénieve midis mjedisit té miré dhe
praktikave té mira té biznesit.

Shtetet duhet té krijojné njé shérbim teknikésh mjedisoré té
trajnuar e rekrutuar lokalisht, té afté pér t’i siguruar popullatés
dhe komuniteteve lokale, vecanérisht né zonat rurale dhe urbane té
prapambetura, shérbimet pér té cilat ata kané nevojé, duke filluar nga
kujdesi mjedisor parésor.

Shtetet duhet té rrisin aftésiné pér té patur akses, pér té analizuar
dhe pér té pérdorur né ményré efektive informacionin dhe njohurité
mbi mjedisin dhe zhvillimin. Duhet té forcohen programet ekzistuese
ose té krijuar rishtaz pér té mbéshtetur nevojat pér informacion té
grupeve té vecanta. Duhet té vlerésohet ndikimi i kétyre programeve
mbi produktivitetin, shéndetin siguriné dhe mjedisin. Duhet té
zhvillohen sisteme informacioni mjedisor té tregut té punés
kombétare dhe rajonale qé do té furnizonin vazhdimisht me té dhéna
mbi punét mjedisore dhe mundésité e trajnimit. Duhet té pérgatiten
dhe pérditésohen udhérréfyes té burimeve trajnuese mbi mjedisin
dhe zhvillimin, me informacione mbi programet trajnuese, kurrikulat,
metodologjité dhe rezultatet e vlerésimeve né nivel lokal, kombétar,
rajonal e ndérkombétar.

Agjensité e ndihmés duhet té fugizojné komponentin e trajnimit né té
gjitha projektet e zhvillimit, duke theksuar njé qasje multidisplinore,
duke nxitur ndérgjegjésimin dhe duke siguruar aftésité e nevojshme
pér kalimin né njé shoqéri té qgéndrueshme. Udhérréfyesit e
menaxhimit mjedisor té UNDP pér aktivitetet operacionale té sistemit
té Kombeve té Bashkuara mund té kontribuojné pér kété qéllim.

Rrjetet ekzistuese té organizatave té punédhénésve dhe punonjésve,
shogatave té industrisé dhe organizatave jogeveritare duhet
gjithashtu té lehtésojné kémbimin e pérvojés rreth programeve té
trajnimit dhe ndérgjegjésimit.

Qeverité, né bashképunim me organizatat ndérkombétare pérkatése
duhet té zhvillojné dhe zbatojné strategji pér té pérballuar kércénimet
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36.26.

36.27.

dhe emergjencat mjedisore lokale, rajonale dhe kombétare, duke
theksuar trajnimin praktik urgjent dhe programet e ndérgjegjésimit
pér té rritur pérgatitjen publike.

Sistemi i Kombeve té bashkuara, sipas nevojés, duhet té zgjerojé
programet e tij té trajnimit, vecanérisht trajnimin mjedisor dhe té
mbéshteséaktivitetet pérorganizatat e punonjésvedhe punédhénésve.

Mjetet e zbatimit

Segretariati i Konferencés ka vlerésuar qé kosto vjetore totale
mesatare (1993-2000) pér zbatimin e kétij programi té jeté rreth 5
miliardé USD, pérfshi kétu rreth 2 miliardé USD nga komuniteti
ndérkombétar si grante ose kongesione. Kéto shifra jané indikative
dhe nuk jané rishikuar nga gqeverité. Kostot reale dhe kushtet
financiare, pérfshi ato jo me kongension, do té varen ndér té tjerash,
nga strategjité dhe programet specifike qé geverité do té vendosin té
zbatojné.

Nuk mjafton t'u japésh njerézve informacion pér mjedisin e tyre, por éshté
gjithashtu e nevojshme qé té jepet informacioni qé do té mundésojé sjellje qé
respektojné mjedisin nga té cilat varet mbijetesa e ardhshme e ¢do organizmi
té gjallé. Prandaj edukimi mjedisor duhet té konsiderohet si edukim pér
zhvillimin e géndrueshém, qé pérfshin njé strategji pér mésimdhénie
ndérkurrikulare e holistike.
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Té kuptuarit e parimeve dhe objektivave té edukimit mjedisor éshté hap
drejt té genit té afté pér t'u zhvilluar né ményré té géndrueshme, cka bén té
nevojshme njé edukim mjedisor té vazhdueshém, qé zgjat gjaté gjithé jetés
dhe qé e konsideron mjedisin né totalitetin e tij, natyral dhe social, dhe pérdor
njé qasje ndérdisiplinore népérmjet té cilés duhet té ekzaminohen problemet
mjedisore nga piképamja lokale, kombétare, rajonale e ndérkombétare.

Parimet e edukimit mjedisor u prezantuan fillimisht né botimin Traktat mbi
Edukimin Mjedisor pér Shoqgéri té Qéndrueshme dhe Pérgjegjési Globale >

Edukimi éshté njé e drejté e té gjithéve; ne jemi té gjithé nxénés dhe
meésues.

Edukimi mjedisor, qofté publik, jo-publik ose informal, duhet té bluhet
né mendimin kritik dhe inovativ né ¢do kohé e vend, duke nxitur
transformimin dhe ndértimin e shoqérisé.

Edukimi mjedisor éshté individual dhe kolektiv. Ai ka si qéllim zhvillimin
e qytetarisé lokale dhe globale duke respektuar vetévendosjen dhe
sovranitetin e kombeve.

Edukimi mjedisor nuk éshté neutral por ideologjik. Ai éshté njé akt politik.

Edukimi mjedisor duhet té pérfshijé njé qasje holistike dhe ndérdisiplinore
né marrédhéniet midis génieve njerézore, natyrés dhe universit.

Edukimi mjedisor duhet té stimulojé solidaritetin, baraziné dhe respektin
pér té drejtat e njeriut duke pérfshiré strategjité demokratike dhe njé
klimé té hapur pér kémbimet kulturore.

Edukimi mjedisor duhet té trajtojé problemet globale kritike (p.sh. krizén
e ndryshimit té klimés), shkaget dhe marrédhéniet midis tyre né njé gasje
sistematike dhe brenda konteksteve sociale dhe historike lokale. Céshtjet
themelore qé lidhen me mjedisin dhe zhvillimin, si p.sh. popullsia, shéndeti,
paqja, té drejtat e njeriut, demokracia, uria, degradimi i florés e faunés,
duhet té perceptohen né kété ményré.

EM duhet té lehtésojé partneritetin e barabarté né proceset e
vendimmarrjes né té gjitha nivelet dhe stadet.

Edukimimjedisor duhet té ripértérijé, pranojé, respektojé, reflektojé dhe té
pérdoré historiné indigjene dhe kulturat lokale, si dhe té nxisé diversitetin
kulturor, linguistik dhe ekologjik. Kjo nénkupton pranimin e perspektivés

The Treaty on Environmental Education for Sustainable Societies and Global Responsibility was adopted at the conclusion of the In-
ternational NGO Forum / ‘92 Global Forum held from June 1-14,1992 in Rio de Janeiro, Brazil, the parallel NGO event to the 1992 Earth
Summit, This treaty is one of forty-six NGO Alternative Treaties adopted at the Forum and intended to serve as the basis for a people’s
alternative to Agenda 21.
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historike té popullsive indigjene si njé ményré pér té ndryshuar gasjet
etnocentrike, si dhe inkurajimin e arsimimit dygjuhésh.

Edukimi mjedisor duhet t'u japé fuqi njerézve dhe té nxisé mundésité pér
ndryshime dhe pjesémarrje demokratike. Kjo do té thoté qé komunitetet
té rifitojné kontroll mbi fatin e tyre.

Edukimi mjedisor vleréson té gjitha format e ndryshme té dijes. Dijet jané
té ndryshme, té grumbullueshme dhe té prodhuara nga shogéria dhe nuk
duhet té patentohen ose monopolizohen.

Edukimi mjedisor duhet té realizohet né ményré té tille gé t'i mundésojé
njerézve qé té menaxhojné konfliktet né ményré té drejté dhe njerézore.

Edukimi mjedisor duhet té stimulojé dialogun dhe bashképunimin midis
individéve dhe institucioneve pér té krijuar stile té reja jetese té bazuara
né plotésimin e nevojave té gjithkujt, pavarésisht ndryshimeve etnike,
gjinore, moshore, fetare, klasore, fizike dhe mendore.

Edukimi mjedisor kérkon njé demokratizim té masmedias dhe
zotimin e saj pér mbrojtur interesat e té gjithé sektoréve té shoqérisé.
Komunikimi éshté njé e drejté e patjetérsueshme dhe masmedia duhet
té transformohet né njé nga kanalet kryesore té edukimit, jo vetém duke
pérhapur informacion né ményré té barabarté, por gjithashtu népérmjet
kémbimeve té mjeteve, vlerave dhe pérvojave.

Edukimi mjedisor duhet té integrojé njohuritg, aftésité, vlerat, sjelljet dhe
veprimet. Ai duhet té konvertojé cdo mundési né njé pérvojé edukuese pér
shogéri té géndrueshme.

Edukimi duhet té ndihmojé zhvillimin e ndérgjegjésimit etik ndaj té gjitha
formave té jetés me té cilat njeriu jeton né kété planet, respektimin e té
gjitha cikleve té jetés dhe té vendosé kufizime pér shfrytézimin njerézor
té formave té tjera té jetés.
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Ndérgjegjésimi - Té ndihmojé individét dhe grupet e shogérisé qé té
fitojné njé ndjeshméri dhe ndérgjegjésim mé té madh pér mjedisin né
pérgjithési dhe pér problemet e tij.

Dijet - Té ndihmojé individét dhe grupet e shoqérisé qé té fitojné njé
kuptim bazé pér mjedisin né pérgjithési dhe pér problemet e tij, si dhe té
kuptojné praniné dhe rolin e njerézve né kété, qé pérfshin njé pérgjegjési
té réndésishme.

Sjelljet — Té ndihmojé individét dhe grupet né shoqéri qé té fitojné vlera
shogérore dhe njé interes té thellé mbi mjedisin gé mund t’i nxisé ata qé
té marrin pjesé aktivisht né mbrojtjen dhe pérmirésimin e tij.

Aftésité - Té ndihmojé individét dhe grupet né shoqéri qé té fitojné
aftésité e nevojshme pér té zgjidhur problemet mjedisore.

Kapaciteti pér té vlerésuar

Pjesémarrja - Té ndihmojé individét dhe grupet né shoqéri qé té zhvillojné
ndjenjén e pérgjegijésisé dhe qé ndérgjegjésohen pér nevojén urgjente pér
t’'i kushtuar vémendje problemeve mjedisore; té sigurojé qé ata té marrin
masat e pérshtatshme pér ato.

Pérkufizuar né Seminarin Ndérkombétar mbi Edukimin Mjedisor,
Beograd, 1975.
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Edukimi Mjedisor Zyrtar dhe Jozyrtar

“Njihni audiencén tuaj” éshté njé késhillé e njohur pér cdokénd qé ndérmerr
njé pérpjekje komunikimi. Pér té siguruar njé EM té cilésisé sé larté.
Edukuesit duhet té kuptojné kontekstet e shumta né té cilat mund té kryhet
dhe diversitetin e nxénésve té ciléve ai u drejtohet.

Edukuesi, vecanérisht edukuesit mjedisoré, shpesh béjné dallimin midis
edukimit zyrtar dhe jozyrtar. Mullins (1984) pérkufizon edukimin zyrtar si
“njé sistem té autorizuar shogérisht té aprovuar né té cilin pjesémarrésit
duhet té mésojné dhe té kené disa kompetenca”. Né ndryshim nga ky, edukimi
jozyrtar ka si karateristiké té mésuarit vullnetar né té cilin nxénésve nuk iu
kérkohet zyrtarisht qé té mésojné. Ham (1992) i referohet nxénésve zyrtaré
dhe jozyrtaré si audiencé “kapése” dhe “jokapése”. Mjedisi tipik pér edukimin
zyrtar éshté shkolla ose universiteti, megjithése mésimi zyrtar mund té
kryhet edhe né udhétime né terren, né njé sallé mbledhjesh né hotel, ose né
njé gendér té EM. Mjediset jozyrtare pérfshijné struktura té tilla si parqet,
kopshtet zoologjike dhe muzeumet, megjithése kéto vende mund té pérdoren
edhe pér aktivitete té edukimit zyrtar. Ja disa shembuj té edukimit zyrtar dhe
jozyrtar:

Zyrtar:

« Shkollat publike

« Kurset, seminarét, dhe mbledhjet e punés pér certifikim ose licensim
« Grupet e shkollés ge ndjekin arsimin residencial

« Qendrat e EM si pjesé e kurrikulés sé shkollés

« Udhétimet shkollore né parge, muze, et;j.

Jozyrtar :

 Vizitat né kohén né liré né parge, muze, gendra natyrore etj.
« Kurset, seminaret, mbledhjet e punés pa nota.
+ Kampet verore pér té rinjté.

Zyrtar ose jozyrtar, EM kryhet né njé séré mjedisesh té ndryshme me
kategori té ndryshme nxénésish. Edukuesit duhet té marrin né konsideraté
si nxénésit ashtu edhe mjedisin gjaté projektimit ose zbatimit té aktiviteteve
ose programeve edukuese. Duke pasur parasysh audiencén (nxénésit), duhet
t’'ukushtohet njé vémendje e vecanté stadeve té zhvillimit dhe motivimeve té
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nxénésve. Sipas llojit té mésimdhénies, meritojné njé konsideraté té vecanté
veté mjedisi i mésimdhénies dhe koha pér mésim .

Udhérréfyesi i Zhvillimit dhe Zbatimit té Programeve té
Edukimit Mjedisor®

Zhvillimi i programit pérfshin té gjithé planifikimin dhe aktivitetet e lidhura
me té qé duhet té kryhen pérpara se nxénésit té angazhohen né aktivitetet
e mésimdhénies. Né zhvillimin e programit, pércaktohen qgéllimet dhe
objektivat, pérmbajtja specifike e progrgamit, krijohen ose pérzgjidhen
materialet e mésimdhénies dhe planifikohen metodat qé do té pérdoren né
procesin e mésimdhénies dhe té té mésuarit. Zbatimi i programit fillon kur
nxénésit angazhohen né aktivitetet e té mésuarit.

Né disa raste, zhvillimi dhe zbatimi i programit jané procese té ndryshme dhe
té ndara. Né ményré ideale, zhvillimi dhe zbatimi i programit funksionojné
sé bashku né njé proces té vazhdueshém ku nxénésit pérfshihen aktivisht né
planifikimin dhe zhvillimin e programit.

Mund té zhvillohen dhe zbatohen njé séré programesh té ndryshme té EM
pér njé séré audiencash e nxénésish té ndryshém té cilét mund té ndahen né
tre kategori té médha:

« nxénésit e fémijérisé sé hershme;
« nxénésit e shkollave fillore, té mesme e té larté;
« térriturit dhe publiku i pérgjithshém.

Disa shembuj té programeve té EM dhe aktiviteteve té mésimdhénies jané:

« Leksionet, mbledhjet e punés dhe seminaret
« Videot dhe paraqitja e sljadeve

- Shfagjet

+ DBroshurat, skeda dhe letrat informuese
« Lajmérimet e shérbimit publik

« Faget e internetit

« Programet e interpretimit mjedisor

+  Hulumtimet e projektuara nga nxénésit
« Simulimet dhe shfagjet me role

« Programet kompjuterike ndérvepruese
« Projektet e shérbimeve né komunitet

(=29

Meredith, Joyce; Cantrell, Diane; Conner, Michael; Evener, Bruce; Hunn, Diana; Spector, Paul; Best Practices For Environmental Educa-
tion: Guidelines For Success; Ohio Environmental Protection Agency, Office of Environmental Education; 2000
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Kérkimet pér problemet imediate
Mésimdhénia pér mosha té ndryshme
Studimet e rasteve

Zgjidhja e problemeve né grup
Kombinime té shembujve té mésipérm.

Procedurat e pérfshira né zhvillimin dhe zbatimin e programit ndryshojné né
varési té llojit té programit dhe audiencés.

Zhvillimi dhe zbatimi i programeve té EM duhet:

Té njohé gqé nxénésit bazohen né njohurité dhe pérvojat e méparshme
pér té ndértuar njohurité e tyre népérmjet hulumtimeve, diskutimeve,
aplikimeve dhe metodave té tjera té té mésuarit aktiv.

Té pérdoré metoda nxitése duar aktive, mendje aktive, ku béjné
pjesé pérfshirja fizike (aty ku éshté e mundur, zgjidhja e problemeve,
vendimmarrja, arsyetimi dhe mendimi krijues).

Té nxisé mésimdhénien e bazuar te nxénési, ku nxénési pérfshihet né té
gjitha fazat e té mésuarit nga planifikimi te vlerésimi.

Té pérdoré liderat e nxénésve si lehtésues, trajneré dhe mentoré
Téinkurajojé pérdorimine té mésuaritbashképunuesdhebashkéveprues
kur mésimdhénia kryhet me grupe nxénésish.

Té pérfshijé njé pérzierje té mésidhénies pér té gjithé grupin, pér grupe
té vogla dhe individuale.

Té inkurajojé mésimdhénien dhe té mésuarit pér mosha té ndryshme.
Pérfshijé njé séré strategjish mésimdhénése dhe té té nxénit.

Té pérdoré njé séré mjedisesh pér mésimdhénie.

Té akomodojé inteligjenca té shuméllojshme, stile té ndryshme té té
mésuarit, dhe nevojat zhvillimore té personit né térésiné e tij (sociale,
emocionale, fizike, mendore, intelektuale, estetike dhe spirituale).

Té inkorporojé procese té vlerésimit té pérshtatshme pér programin ose
aktivitetin edukues.

Zhvillimi i Programeve pér Nxénésit né Fémijérisé sé
Hershme’

Filloni me pérvoja té thjeshta. Kur prezantoni natyrén te fémijét, filloni
me mjedisin mé té afért né ményré qé fémijét té ndjehen té sigurt dhe
rehatshém. Shikoni njé bizele pérpara se té shihni njé kopésht, njé ecje me
kémbé zbadhur pérpara se té hidheni né njé pérrua.

7
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Mbajinifémijét té pérfshiré aktivisht. Lehtésonindérveprimet e fémijéve
me té rriturit, materialet, dhe mjedisin rrethues, duke lejuar interesin,
kuriozitetin dhe nevojén e tyre pér dije qé té drejtojné aktivitetin.
Siguroni pérvoja té kéndshme qé té mbeten né mendje. Pélqimi i njé
pérvoje té EM éshté po aq i réndésishém sa dhe pérmbajtja.

Theksoni pérvojén né krahasim me mésimdhénien. Pér té mésuarit
efektiv, fémijét e vegjél duhet té pérfshihen mé shumé né kémbimin dhe
veprimin sesa me dégjimin dhe shikimin.

Pérfshini pérdorimin e ploté té shqisave. Fémijét kané nevojé qé té
angazhohen né botén reale né nivel motosensorial.

Ofroni pérvoja multimodale té té nxénit. Ofroni mundési pér té mésuar
népérmjet mé shumeé se njé rruge ose kanali informativ.

Pérgéndrohuni te marrédhéniet. Nxisni bashképunimin, komunikimin,
dhe besimin midis personave duke inkurajuar té mésuarit bashképunues
né mjedis té hapur. Ndihmojini fémijét qé té ndihen rehatshém né mjedisin
natyror né ményré qé té ndértohet pavarésia dhe koncepti pér veten.
Ndihmojini fémijét qé té kuptojné qé té gjitha pjesét e botés natyrore jané
té ndérlidhura dhe jané gjithashtu pjesé e saj.

Tregoni njé interes personal né shijimin e botés natyrore, dhe
modifikoni kujdesin pér mjedisin natyror. Fémijét e vegjél mésojné mé
shumeé pér sjelljet dhe vlerat nga vézhgimet e sjelljes sé té rriturve sesa
nga ato ¢ka u thoné té rriturit.

Mbani njé atmosferé té ngrohté, pranuese dhe edukuese. Fémijét e
vegjél kané nevojé té dijné qé ata vlerésohen dhe qé mund té besojné te té
rriturit gé punojné me ta.

Prezantoni pérvoja dhe perspektiva multikulturore. Pérdorni artin,
literaturén dhe vizitorét nga kultura té ndryshme pér t'i prezantuar
fémijéve njé séré kulturash.

Pérgéndrohuni né bukuriné dhe mrekulliné e natyrés. Gjéja mé e
réndésishme qé fémijét e vegjél mund té mésojné rreth tokés éshté qé ajo
éshté plot bukuri dhe mrekulli.

Dilni né mjedis té hapur sa heré qé té jeté e mundur. Nése fémijét e
vegijél duhet té zhvillojné sensin e dashurisé dhe kujdesit pér botén
natyrore, atyre duhet t'u jepet mundésia pér ta jetuar até.

Fusni EM né té gjitha aspektet e programit té fémijérisé sé hershme.

Llojet e sugjeruara té aktiviteteve pér té zbatuar EM né fémijériné e hershme:

Materialet dhe aktivitetet e lidhura me natyrén né gendrat e mésimit.
Kafshé dhe bimé si pjesé e mjedisit té klasés.

Libra pér fémijé té lidhur me natyrén.

Aktivitete artistike, muzikore dhe té lévizjes té lidhura me natyrén.
Festimi i katér stinéve me aktivitete té vecanta té lidhura me natyrén.
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« Pérdorimi i ushgimit pér té treguar lidhjen toné me botén natyrore.

+ Tema té lidhura me natyrén né aktivitetet né grup.

« Projekte artistike dhe art i lidhur me natyrén té pérgatirur nga materiale
nga bota natyrore.

« Udhétime né terren.

« Pérdorimi dhe zhvillimi i oborreve té shkollave pér té nxitur té mésuarit
pér natyrén dhe jetén e egér.

+ Pjesémarrja e prindérve né aktivitetet e lidhura me natyrén.

Metoda pér Futjen e EM né Kurrikula

(Zhvillimi i programit pér nxénésit e shkollés fillore dhe té mesme)

Kurrikulat mjedisore mund té pérkufizohen si shuma e pérgjithshme e té
gjitha pérvojave qé nxénésit kané né shkollé qé lidhen me njohurité, aftésité,
zakonet dhe sjelljet njerézore té shogéruara me pérftimin e njé stili jetese té
pérshtatshém pér mjedisin. (UNESCO 1986)

Pérkufizimi i kurrikulés mjedisore té paragitur mé lart nénkupton mé shumé
sesa pérgatitja e dokumentave qé do té pérdoren né klasat e njé shkolle ose
njé vendi. Ai nénkupton gjithashtu pérgjegjésiné e zhvilluesve té kurrikulés
pér té pérgatitur kurrikula qé do té stimulojné té mésuarit e njohurive
konceptuale, do té sigurojné pérftimin e aftésive té zgjidhjes sé problemeve,
do té mundésojné modifikimin e besimeve dhe vlerave, do té sigurojné
trajnimin dhe mundésité pér té patur sjellje qytetare té pérshtatshme qé do
té cojné né njé stil jete té popullsisé qé ekuilibron cilésiné e jetés me cilésiné
e mjedisit. Prandaj i gjithé procesi i zhvillimit té kurrikulave pérfshin shumé
mé shumé sesa thjesht pérgatitjen e materialeve. Né kété proces duhet té
pérfshihen vendimmarrja rreth géllimeve dhe objektivave, léndét gé do té
pérdoren pér té plotésuar géllimet dhe objektivat e déshiruara, organizimi
i léndéve té mésimdhénies, metodat qé do té pérdoren né mésimdhénie dhe
vlerésimin e shkallés né té cilén pérmbajtja dhe metodat plotésojné géllimet
dhe objektivat e déshiruara.

Objektivat e zhvillimit té kurrikulés qé vijojné jané té organizuara né katér
nivele.

Niveli Ii Qéllimit: Nivelii Themeleve Ekologjike - synon qé pajisé nxénésit
me njohuri ekologjike té mjaftueshme gé t'i mundésojné atyre qé té marrin
vendime qé respektojné ekologjiné dhe mjedisin.

Niveli IT i Qéllimit: Niveli i Ndérgjegjésimit Konceptual - synon gé
té zhvillojé njé ndérgjegjésim konceptual se si veprimet individuale dhe
kolektive mund té ndikojné né marrédhéniet midis cilésisé sé jetés dhe
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cilésisé sé mjedisit . .. si dhe se si kéto veprime ¢ojné né probleme mjedisore
qé duhet té zgjidhen népérmjet hulumtimit, vlerésimit, qartésimit té vlerave,
vendimmarrjes dhe sé fundmi veprimit qytetar.

Niveli III i Qéllimit: Niveli i Hulumtimit dhe Vlerésimit - synon qé té
drejtojé zhvillimin e atyre njohurive dhe aftésive qé u nevojiten nxénésve pér
té hulumtuar problemet dhe pér té vlerésuar zgjidhjet alternative pér kéto
probleme.

Niveli IV i Qéllimit: Niveli i Aftésive té Veprimit Mjedisor — Trajnimi dhe
Aplikimi - synon gé té drejtojé zhvillimin e atyre aftésive qé u nevojiten
nxénésve pér té ndérmarré njé veprim mjedisor pozitiv pér té arritur dhe/ose
mbajtur njé ekuilibér dinamik midis cilésisé sé jetés dhe cilésisé sé mjedisit.

Ekzistojné katér metoda kryesore pér té inkorporuar edukimin mjedisor
né shkolla dhe mé specifikisht, né kurrikula. Ato jané infuzioni, detyrimi,
inserimi dhe inkuadrimi.

Infuzioni éshté futja e koncepteve, aktiviteve dhe shembujve mjedisoré né
kurrikulat ekzistuese. Njé shembull infuzioni mund té shihet né kiminé e vitit
té dhjeté né Kaliforni (Monroe dhe Cappaert, 1994). Mésuesi i jep si detyré
nxénésve gé té hulumtojné problemet mjedisore té lidhura me emetimit e
dioksidit té karbonit nga makinat, pastrimi kimik, pompat e karburantit dhe
burime té tjera té smogut. Duke futur kéto probleme dhe koncepte né orén
e mésimit, mésuesi ishte né gjendje té ndihmonte studentét qé té kuptonin
procese té tilla si oksidimi dhe jonizimi dhe gjithashtu t'i ndihmonte ata qé té
shihnin lidhjen midis kimisé sé shkollés sé mesme dhe ajrit té Los Anxheles.

Detyrimi i referohet bérjes sé kérkesés pér tema mjedisore né kurrikula. Njé
shembull i késaj mund té shihet kur njé rajon arsimor kérkon qé né orét e
léndéve shkencore né shkollat publike té rajonit té pérfshihen né kurrikula
tema té tilla si speciet e rrezikuara, cilésia e ujit dhe shéndeti i pyjeve.

Inserimi éshté shtimi i njé mésimi ose kursi mjedisor né njé 1éndé ose kurrikul
(Monroe and Cappaert, 1994). Né kété rast dicka tjetér higet ndonjéheré nga
kurrikula pér t’i 1éné vendin mésimit mbi EM. Pérpjekjet e disa mésuesve
té artit shtépiak jep njé shembull né kété drejtim. Né Kontené e Calvert, né
Maryland, disa mésues té artit shtépiak té shkollave té mesme zhvilluan njé
mésim dy-javor qé pérgéndrohej né ruajtjen e ujit. Komponentét e mésimit
pérfshinin njé film té quajtur “Down the Drain — Poshte Tharja”, njé lexim
té “The History of Drinking Water - Historia e Ujit té Pijshém”, dhe disa
aktivitete té ndryshme (Monroe and Cappaert, 1994).
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Inkuadrimi i referohet eliminimit té kufinjve subjektivé té disiplinave
tradicionale dhe krijimit té njé strukture studimi qé integron disa fusha
léndésh (Heimlich, 1992). Né Winsconsin e Veriut, njé mésuese e nivelit té treté
pérdori kété metodé kur vendosi qé té pérdorte rosat si njé temé unifikuese
né té gjitha orét e mésimit. Né matematiké u futén numra dhe grafiké té
popullsisé sé loons. Né gjeografi, studentét vendosén shenja né njé harté
mbi ligenet e Winskonsin né zonat ku jetojné rosat dhe matén distancén nga
rrugét dhe qytetet mé té afért. Né gjuhén e artit, studentéve iu kérkua qé té
lexonin artikuj rreth rosave dhe té shkruanin poezi pér njé dité né jetén e njé
rose (Monroe and Cappaert, 1994).

Zhvillimi i Progameve pér Audiencén e Rritur dhe Publikun e
Pérgjithshéms?

Audienca e Rritur dhe Publiku i Pérgjithshém jané pérfituesit e synuar té té
gjitha llojeve té programeve té EM.

Udhérréfyes pér Planifikimin dhe Projektimin

« Pérfshinipjesétarét e audiencés sé synuar ose shokét e tyre né planifikimin
e pérmbajtjes dhe formatit té projektit ose programit, pérfshi planifikimin
dhe projektimin, pérzgjedhjen e temés dhe strategjité e pérhapjes.

« Bazohuni te strategjité ekzistuese pér té zhvilluar temat dhe formatin e
pérdorur né projekt ose program, por pérfshini edhe metodat inovative qé
arrijné njé audiencé té gjereé.

+ Aty ku mundet, projektoni programin ose projektin né ményré té tillé qé
té shkojé pértej transferimit té informacionit pér té ndértuar pérgjegjési,
njohuri dhe aftési gjithpérfshirése pér té marré vendime dhe veprime té
informuara pér té zgjidhur problemet mjedisore.

« Mbani njé saktési té bazuar né fakte dhe ekuilibrin e piképamjeve gjaté
programit ose projektit.

+ Pérfshini njé strategji té forté, me pérhapje té gjithanshme pér programin
ose projektin.

(=)

Meredith, Joyce; Cantrell, Diane; Conner, Michael; Evener, Bruce; Hunn, Diana; Spector, Paul; Best Practices For Environmental Educa-
tion: Guidelines For Success; Ohio Environmental Protection Agency, Office of Environmental Education; 2000

25



FUQIZIMI | KAPACITETEVE EDUKUESE DHE TRAJNUESE PER RUAJTJEN E BURI-
MEVE NATYRORE NE BASENET E OHRIT-PRESPES

Udhérréfyes pér Pérvojat e Audiencés
1) Kurse, Seminare, and Workshope

« + Angazhonipjesémarrésit aktivisht pér té paktén gjysmén e programit.

« Pérfshini pérvoja qé shkojné pértejleksioneve tradicionale dhe materialet
audiovizive, té tilla si studimet e rasteve, simulimet, diskutimet né grupe
té vogla dhe pérvojén né terren.

« Aty ku éshté e mundur dhe e pérshtatshme, jepini pjesémarrésve mundési
pér té zgjedhur midis njé séré seksionesh ose detyrash pér té adresuar mé
miré nevojat, céshtjet ose pyetjet e tyre té vecanta.

« Ndani materialet mésimore dhe seksionet e programeve né segmente
logjike dhe pérdorini ato pér té pérforcuar dhe rishikuar informacionin.

2) Produktet mediatike (video, audio, slajde, multi-media, lajmérime té
shérbimit publik)

+ Sigurohuni qé produkti té jeté efektiv né fitimin dhe mbajtjen e vémendjes,
duke pérfshiré njé hyrje dhe pérfundim motivues.

« Krijojeni produktin né ményré té tillé qé té nxisé njé ndérveprim ose
pérgjigje nga audienca e synuar dhe pér té inkurajuar studime ose veprime
té métejshme né temén e prezantuar.

+ Prezantoni pikat kyce né hapa té njépasnjéshém dhe shpjegojini ato qarté
dhe pa informacione té tepérta.

+ Pérdorni materiale vizive dhe/audio té cilésisé sé larté, pérfshi efektet
speciale dhe aty ku éshté e mundshme njé narrator té besueshém dhe
térheqés.

3) Produktet e shtypura (broshura, skeda, letra informative, fletépalosje,
fage interneti)

+ Shkruajeni tekstin qarté dhe duke u angazhuar

« Ndajeni materialin né segmente té organizuara né ményré logjike

« Béjeni paraqitjen interesante dhe térheqgése

+ Pérdorni né ményré efektive shumé materiale vizive (ilustrime, fotografi,
harta, grafiké dhe tabela). Kéto jané té dobishme pér té komunikuar pikat
kyce, né ményré té qarté, dhe té lehté pér t'u lexuar ose paré.

« Krijojeni produktin né ményreé qé té jeté i lehté pér t'u pérdorur dhe aty ku
éshté e mundur i pérdorshém pér rrethana ose situata té ndryshme.
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Edukuesit e Edukimit Mjedisor

Alfabetizmi Mjedisor - edukuesit duhet té kené:

« Aftési analitike dhe pyetése.

« Njohuri mbi proceset dhe sistemet mjedisore.

- Aftési pér té kuptuar dhe trajtuar problemet mjedisore.

« Pérgjegijési personale dhe civile.

Themelet e Edukimit Mjedisor - edukuesit duhet té kené njohuri bazé mbi
géllimet, teoriné, praktikén dhe historiné e EM:

« Karakteristikat dhe qéllimet themelore té EM.
« Sizbatohet EM.

« Evolucionin e késaj fushe.

Pérgjegjésité Profesionale té Edukuesit Mjedisor - edukuesit duhet té
kuptojné dhe pranojné pérgjegjésité e shogéruara me praktikimin e EM:

« Praktikén e EM népérmjet shembujve.
« Té mésuarit dhe zhvillimin profesional té vazhdueshém.

Planifikimi dhe Zbatimi i Programeve té EM - edukuesit duhet té
kombinojné themelet e edukimit té cilésisé sé larté me tiparet unike té EM
pér té projektuar dhe zbatuar njé mésimdhénie efektive:

« Njohurité e nxénésve

+ Njohurité e metodologjive té mésimdhénies
+ Planifikimin e mésimdhénies

» Njohurité e materialeve dhe burimeve té EM
« Teknologjité qé ndihmojné té mésuarit

« Mjediset pér mésimdhénie

+ Planifikimin e kurrikulave

Nxitja e té Mésuarit - edukuesit duhet té aftésojné nxénésit qé té angazhohen
né hulumtime té hapura, vecanérisht kur konsiderohen problemet mjedisore
qéjané té debatueshme dhe kané nevojé qé studentét té raflektojné seriozisht
mbi perspektivat e tyre dhe té té tjeréve:

« Njé klimé pér té mésuar rreth mjedisit dhe eksploruar até
« Njé mjedis mésimdhénieje pérfshirés dhe bashképunues
« Mésimdhénie fleksibile dhe qé ngjall reagime.
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Assessment dhe Vlerésimi - edukuesit mjedisoré duhet té kené njohurité
dhe zotimin pér té béré vlerésimin integral té mésimdhénies dhe pragrameve:

Rezultatet e nxénésve
Vlerésimin qé éshté pjesé e mésimdhénies
Pérmirésimin e mésimdhénies.

Disa nga opsionet kryesore pér té integruar mjedisin dhe géndrueshmériné

né

sistemin e edukimit jané:

Iniciativat nga Ministria e Mjedisit ose nga Ministria e Arsimit;

Futja e edukimit pér zhvillim té géndrueshém si njé aktivitet vullnetar né
nivele té ndryshme té shkollés (Eco-schools , Green Pack , GLOBE - Eko-
shkolla’®, Paketa té Gjelbra'®, GLOBE");

Integrimi i mjedisit dhe zhvillimit té géndrueshém né kurrikulat e 1éndéve
dhe programeve ekzistuese;

Futjen e 1éndéve té reja ose programeve té studimit té dedikuara mjedisit
dhe zhvillimit té géndrueshém;

Qeverité, autoritetet lokale, kompanité ose OJQ-té té marrin iniciativa
pér aspekte té ndryshme té ndértimit té kapaciteteve né publikun e
pérgjithshém

10

1

Eko-shkolla gé siguron njé metodé té strukturuar pér edukimin mjedisor, qé pérfshin nxénésit, mésuesit, prindérit dhe geveritarét.
Themeluesi i programit éshté Fondacioni pér Edukimin Mjedisor (FEE)

Paketa e Gjelbér éshté njé kurrikul e edukimit mjedisor multimediale i krijuar kryesisht pér té mésuar fémijét e grupmoshés 11-14 vje.
Ai fokusohet né aspekte té vecanta té mbrojtjes mjedisore dhe zhvillimit té géndrueshém dhe pérfshin njé séré materialesh edukuese
si p.sh. libri i mésuesit, njé videokaseté, njé CD-ROM ndérveprues dhe njé Lojé te quajtur Dilema

Programi i Mésimit dhe Vézhgimit Global pér Pérfitime né Mjedis (GLOBE) éshté njé program shkencor dhe edukues i bazuar né
shkollén fillore dhe té mesme i pérhapur né mbaré botén
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Korniza e Edukimit Mjedisor

Njé kornizé e dobishme pér programet dhe projektet e edukimit mjedisor
duhet té bazohet né edukim, kérkim dhe praktiké. Edukimi ndihmon né
ndértimin e pérgjegjésisé te audienca e synuar, duke pérdorur si burime
kryesisht njohurité dhe informacionin. Kérkimi ndihmon né vlerésimin e
mjedisit, duke pérdorur disa probleme mjedisore si pika fillimi. Praktika
ndihmon né zhvillimin e veprimeve té pérshtatshme, duke pérdorur njé séré
aftésish dhe ekspertize pér kété géllim.
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SHEMBUJ TE PRAKTIKAVE ME TE MIRA

Shkolla e Ekologjisé Urbane Mal i Zi

Parlamenti i Malit té Zi miratoi njé Deklaraté mbi Malin e Zi si njé Shtet
Ekologjik né vitin 1991. Kushtetuta e vitit 1992 konfirmoi Deklaratén duke
pércaktuar qé Mali i Zi éshté njé shtet “demokratik, social dhe ekologjik”.
Gjithsesi, gjaté krizés politike dhe ekonomike té viteve 1990, pak u bé pér
té zbatuar kéto dispozita dhe konceptin e ‘shtetit ekologjik’. Q& nga viti
2000, jané béré pérpjekje pér ka shndérruar kété koncept né té zbatueshém
népérmjet zhvillimit té dokumentave strategjiké dhe kohét e fundit
népérmjet harmonizimit té legjislacionit kombétar me ligjet mjedisore
té BE. Zhvillimi i géndrueshém ka fituar réndési né politiké-bérje dhe né
publik gjaté viteve té fundit me implementimin e iniciativave té ndryshme
mbi forcimin institucional pér zhvillim té géndrueshém. Né té njéjtén kohé
disiplina mjedisore éshté futur né té gjitha nivelet e arsimit nga ai fillor deri
né universitet.

Pavarésisht kétyre pérpjekjeve, edukimi mjedisor nuk éshté i zhvilluar sa
duhet. Nuk ka njé sistem jo-zyrtar té edukimit mjedisor pér té rriturit ose pér
trajnimin e mésuesve né edukimin mjedisor dhe zhvillimin e géndrueshém.
Mundésité e vetme pér kété edukim sigurohen nga programet ndérkombétare
té bashképunimit dhe asistencés teknike. Pér té trajtuar kéto céshtje né
meényré té ploté dhe pér té promovuar aktivizmin dhe pérgjegijésiné ekologjike
Lévizja Mjedisore OZON ka krijuar Shkollén e Ekologjisé Urbane.

SHKOLLA E EKOLOGJISE URBANE - PERMBLEDHJE E PROGRAMIT
Objektivat e projektit:

+ té nxisé ményrén e géndrueshme té jetés, pérgjegjésiné mjedisore dhe té
mésuarit gjaté gjithé jetés;

« té mbéshtesé besimin qé individi mund té marré pjesé dhe té ndikojé né
zgjidhjen e problemeve mjedisore.

« té mbéshtesé sistemin e edukimit mjedisor té Malit té Zi.

Qéllimeteprogramit: Té pérmirésojénjohurité profesionale té pjesémarrésve
rreth céshtjeve mjedisore: legjislacionit, kompetencave, pjesémarrjes né
vendim-marrje, ndértimit té bashképunimit shumé-sektorial, pérmirésimit
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té kurrikulés sé shkollés mjedisore, dhe promovimit té praktikave mé té mira
népérmjet mbledhjeve té punés ndérvepruese dhe paneleve té diskutimit.

Grupet e synuara: mésuesit e shkollés fillore dhe mesme té biologjisé,
gjeografisé, edukatés qytetare dhe mésuesit qé japin mésim né léndét
mjedisore.

Programi i shkollés pérfshin katér module:

Moduli I
Dital

+ Gjurma ekologjike — ushtrime

« Réndésiae pjesémarrjes publike né proceset e vendim-marrjes e diskutime.
« Vlerésimi i Ndikimit né Mjedis dhe Pjesémarrja Publike - prezantim

« Konventa e Aarhus né Mal té Zi - prezantim

Dita2

+ Leksion “Planifikimi Urban i Qytetit”
+ Leksion “ Ekologjia Urbane - Menaxhimi Mjedisor”
+ Leksion “Eficenca e Energjisé dhe Energjia e Rinovueshme”

Moduli IT
Dital

« Leksion: “Ruajtja e Shéndetit dhe Mjedisit nga faktoré té démshém té
ndryshém”

« Leksion: “ Riciklimi dhe Ndarja e Mbetjeve”

+ Diskutim né Panel: “Menaxhimi i mbetjeve — Cfaré té béjmé?”

Dita 2
« Leksion: “Marrédhéniet Publike dhe Gazetaria Bioetike”

« Leksion: “Shogéria Civile dhe Roli i Saj né Mbrojtjen e Mjedisit”

Pjesémarrésit jané té detyruar té kryejné detyra dhe ese gjaté kursit.

Numri i pjesémarrésve: 15
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FUQIZIMI | KAPACITETEVE EDUKUESE DHE TRAJNUESE PER RUAJTJEN E BURI-
MEVE NATYRORE NE BASENET E OHRIT-PRESPES

Shkolla éshté e certifikuar nga Zyra pér Shérbimet e Edukimit e Malit té
Zi dhe éshté e cilésuar si njé program edukues profesional pér mésuesit e
shkencave natyrore dhe sociale, dhe edukatés qytetare.

Rezultatet e Programit:
Pas pérfundimit té shkollés pjesémarrésit:

« kuptojné dhe vlerésojné ndérvarésiné e dimensioneve ekonomike,
ekologjike, sociale dhe kulturore, né nivel lokal, kombétar dhe global;

« reflektojné né ményré kritike sesi kjo ndérvarési ndikon mbi komunitetet,
vendin e punés, familjen dhe individét dhe jané né gjendje té marrin
vendimet e duhura;

« zhvillojné sjellje dhe aftési qé jané té favorshme pér arritjen e njé té
ardhmeje té géndrueshme.

+ zhvillojné njé etiké pérgjegjésie personale dhe kujdesi kundrejt té gjitha
aspekteve té mjedisit, dhe

- marrin pjesé si qytetaré aktivé dhe té pérfshiré né ndértimin e njé té
ardhmeje té géndrueshme.

Pérvec aftésive té radhitura mé sipér Lévizja Mjedisore OZON i ofron
pjesémarrésve mbéshtetje pér veprimet e vogla mjedisore né komunitet,
duke e véné késhtu teoriné né praktiké dhe duke rritur aktivizmin mjedisor.
Mésuesit i zhvilluan kéto aktivitete me nxénésit e tyre.

Lévizja Mjedisore “OZON” u themelua né 16 shtator 2006 me misionin:

Té kontribuojé né informacionin cilésor dhe té shpejté dhe pjesémarrjen publike
né vendimmarrje dhe politikat publike né fushén e mjedisit népérmjet edukimit
té vazhdueshém, té mbéshtesé zbatimin eficent dhe joselektiv té ligjeve dhe
marréveshjeve ndérkombétare mbi ¢éshtjet e mjedisit népérmjet monitorimit
dhe bashképunimit ndérsektorial, té mbrojé interesat e publikut dhe té brezave
té ardhshém népérmjet aktivizmit mjedisor.

Vlerat oragnizative:
« Informacioni dhe pjesémarrja publike né vendimmarrje;
« Edukimi;

« Aktivizmi mjedisor

Mé shumé informacion éshté i disponueshém né fagen www.ozon.org.me
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